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EVESHAM TOWNSHIP SCHOOLS 
VISION FOR SOCIAL STUDIES EDUCATION 

 
The Evesham Township Schools Social Studies Curriculum is designed to prepare students to be active 
citizens in our democratic society. Our primary mission is to develop in students, social understanding and 
civic efficacy. This will enable them to responsibly and responsively make informed decisions for the public 
good within our culturally diverse society and interdependent world.   
 
Extending students’ social understanding of the complexities of the human condition is important. As they 
explore the diversity and commonality of human interactions over time, students will acquire the knowledge 
and skills to critically examine recurring social themes and weigh their impact on decision-making for the 
future. Empowering students to actualize their emerging civic efficacy is critical.  By developing the 
readiness and willingness to assume the role of active citizenship, students will be able to take responsible 
action and further the tenets of our democratic society. As stated by the National Council for the Social 
Studies’ Position Statement on Teaching and Learning in the Social Studies (2007), “The nation depends on 
a well-informed and civic-minded citizenry to sustain its democratic tradition, especially now as it adjusts to 
its own heterogeneous society and its shifting roles in an increasingly interdependent and changing world.”  
 
Our commitment to actualizing this vision for our students is matched by our understanding of effective 
instructional practices. As elaborated in the Position Statement on Teaching and Learning in the Social 
Studies (2007), social studies teaching and learning are most powerful when they are: 

 Meaningful 
 Integrative 
 Value-based 
 Challenging 
 Active 

 
Meaningful teaching and learning make relevant connections using real life experiences in authentic 
contexts. When students apply social studies concepts to developmentally appropriate problem-solving 
tasks, they are better able to sustain a life-long interest in and a strong foundation for informed social action. 
 
The Social Studies are by design naturally integrative and integrated; they cross disciplinary boundaries 
and address a broad range of topics that have occurred and recurred throughout time.   By guiding our 
students to make purposeful connections, we can help them to find common threads as they examine 
recurring patterns throughout civilization. We can also make connections across content areas throughout 
the instructional day. 
 
In designing teaching and learning activities, we must consider the ethical dimensions of topics and 
emphasize basic democratic concepts that contribute to the development of social values.  When students 
have opportunities to examine multiple perspectives, respect the dignity and rights of others, and apply 
value-based reasoning as they address social issues, they are better able to responsibly and responsively 
maintain their commitment to the common good.  
 
Central to the examination of social studies concepts, is the need for challenging teaching and learning 
tasks.  Such experiences provide students with opportunities for developing well reasoned, defensible 
arguments about topics of concern to themselves and their community of learners, thereby laying the 
groundwork for thoughtful and active engagement in civic affairs.  
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Lesson design must therefore allow for active participation of all learners in authentic learning tasks.  
Opportunities for students to be purposefully engaged in the construction of knowledge are integral to 
development of sustained and long-term retention of key concepts. Use of a variety of differentiated 
strategies and technologies provides all students access to social studies content and concepts in meaningful 
ways. Such careful attention to the dimensions of individual learner needs will ensure that all students are 
prepared to become fluent in strategies for appropriate social and civic action. Assessment must also be 
multi-dimensional and include observation of performances and demonstrations that require synthesis of 
concepts learned. 
 
This guide defines the knowledge and skills students need to make informed and reasoned choices as 
citizens. The proficiencies offer students a set of shared expectations and understandings about our nation 
and the world, which are the basis of intelligent discussion about how to achieve democratic goals of justice, 
equality and social progress. Our children and our society will be better served by these high expectations.  

 
GOALS FOR STUDENTS 

 
To achieve our vision for effective social studies education, we have established the following goals for 
students. 
  
All students will be engaged in learning experiences that require them to: 

 
 critically examine and evaluate information from relevant and reputable primary and secondary 

sources to make informed decisions 
 become active participants in tasks that require civic actions within the scope of their 

communities  (e.g. school, township, region, state, country, world ) 
 make connections between and among concepts learned and apply them to real life situations 
 engage in rigorous “minds-on” activities that extend understanding of broad concepts and ideas 
 develop awareness and respect for other viewpoints/perspectives 
 analyze recurring patterns of social studies topics across time 
 deliberate and discuss complex topics and issues for which there are no clear-cut answers 

 

GOALS FOR TEACHERS 
 
Strategies and concepts presented by teachers will need to apply constructivist theory and give equal 
attention to process and content, so that all students can actualize this vision.  Toward that end, teachers 
will:  

 
 challenge students to think critically about concepts and events based on valid and reliable 

information gathered from multiple sources and perspectives 
 utilize a multitude of strategies to effectively engage all learners in social studies 

content/concepts 
 create opportunities for students to use prior knowledge and life experiences to make 

connections and apply social studies content/concepts to real life situations 
 reflectively assess student learning to inform and adapt instruction 
 design learning tasks that require students to take responsible, informed social action 
 model democratic principles in the classroom 
 participate in on-going professional development to enhance knowledge of content and strategies 

for effective social studies instruction 
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PROGRAM DESCRIPTION 
 
Our curriculum is organized around six recurring social themes that characterize human existence throughout the 
history of civilization: Change, Interdependence, Diversity, Scarcity, Conflict, and Authority. By studying the 
human condition in these contexts, students will gain an understanding of their own country’s history, institutions and 
environment, as well as the forces that have shaped world cultures. Moreover, students will learn to view 
contemporary problems facing the nation and the world as products of complex historical, institutional, and 
environmental processes.  This framework for examining recurring social themes will enable our students to think 
critically and consider multiple perspectives as they take on the challenges of their community and world.  
 
Students in kindergarten explore social studies concepts through thematic studies that are integrated throughout the 
half-day schedule. In first and second grades, thematic units of study are used as a vehicle for organizing and 
integrating social studies content and concepts throughout the instructional day.  In grade three to five, 
interdisciplinary units of study are implemented during blocks of time dedicated to social studies instruction each 
week.  Key concepts are expanded to other subject areas as appropriate.  In grades six through eight, students receive 
daily instruction by a social studies teacher in 49 minute periods. Curriculum content is organized into 
interdisciplinary units of study. 
 
All students receive instruction in heterogeneously grouped classrooms.  Special needs students are included in 
regular classroom settings as much as possible to allow full access to the breadth and depth of social studies concepts.  
 
Curriculum topics and units of instruction for each grade are listed below. 
 
Kindergarten:  Personal Growth and Change: A study of annual recurring patterns, events, seasons, 
celebrations and school experiences.  Time to Be You and Me: A Year of Discovery, Exploration and 
Change. 
 

Grade One:   Understanding Self and Others: A study of relationships and interdependence.  School 
Supplies; That’s What Friends Are For; Family Matters. 
 

Grade Two:   Communities – Present and Past.  Teamwork; Diversity Among Us; My World: A Look at 
Maps and Globes; Immigrants and Pioneers; Native Americans. 
 

Grade Three:   Local Government and Community: Interdependence, Adaptation and Preservation. 
Communities; Transportation and Communication. 
 

Grade Four:   State, Nation and World Governments.  United We Stand; Patchwork of Cultures – A 
Study of Immigration in America; Zoom: A Study of Geography, Economics and Regions.  
 

Grade Five:   U. S. Governance.  Power and Responsibility: A Study of Governmental Structures; 
Relationships: A Study of Interdependence and Social Responsibility; Go for the Gold: U. S. Geography and 
Environmental Issues. 
 

Grade Six:   Reflections on Ancient Civilizations.  Change: A Study of Pre-History, Mesopotamia and 
Egypt; Authority: A Study of Greece and Rome; Conflict: A Study of the Middle Ages. 
 

Grade Seven:   Geography and World Cultures.  The Five Themes of Physical and Human Geography & 
the Seven Elements of Culture (Case Studies of Africa, Asia, South Asia, and Mesoamerica); A Study of 
Tolerance and Intolerance. 
 

Grade Eight:   U.S. History: Leadership, Citizenship and Democracy.  The Evolution of US:  Why 
Learn History; Civics and Citizenship; Historical Eras:  Era 1 – Many Worlds Meet, Era 2 – Colonization 
and Settlement, Era 3 – Revolution and the New Nation, Era 4 – Expansion and Reform, Era 5 – Civil War 
and Reconstruction. 



 

   6 

Modifications for Special Populations 
 
As all students are individuals it will be necessary to differentiate instruction daily to meet the needs of every learner.  
In all cases, teachers should be consistently gathering and utilizing formative assessment data to drive instruction.  At 
times this will necessitate additional whole group lessons, flexible, small group instruction, individual conferring, and 
tiered assignments. 
 
Students who are at risk for failure or are English Language learners should be seen in small groups as much as 
possible in order to ensure additional opportunities for differentiation, modeling, and guided practice prior to 
independent practice with concepts or skills.  In addition, teachers may request observations from building specialists 
(ex. reading specialists, math coaches, etc.) or curriculum supervisors regarding feedback and/or recommendations for 
individuals.  Teachers will utilize the I&RS process for students who are not identified for Special Education and who 
are not making sufficient progress in any subject area. 
 
In certain cases, additional modifications are necessary to meet the needs of all students.  Students who are identified 
through the Special Education process or the Tier III Gifted and Talented process will have additional individualized 
plans that may include adjusted materials or accommodations in order to access the curriculum and meet the 
standards.  In these cases, teachers will consult IEPs or Tier III plans for specific guidelines regarding instruction and 
materials. 
 
Teachers with Special Education students who are not making sufficient progress shall request an observation with the 
Learning Consultant and Curriculum Supervisor in order to design individualized recommendations regarding 
additional instructional strategies, specialized programs or placement recommendations. 
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NEW JERSEY CORE CURRICULUM CONTENT 
STANDARDS 

 
 

6.1: U.S. History: America in the World 
 

A. Civics, Government, and Human Rights 
B. Geography, People, and the Environment 
C. Economics, Innovation, and Technology 
D. History, Culture, and Perspectives 
 

6.2: World History/Global Studies 
 

A. Civics, Government, and Human Rights 
B. Geography, People, and the Environment 
C. Economics, Innovation, and Technology 
D. History, Culture, and Perspectives 
 

6.3: Active Citizenship in the 21st Century 
 

A. Civics, Government, and Human Rights 
B. Geography, People, and the Environment 
C. Economics, Innovation, and Technology 
D. History, Culture, and Perspectives 
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NEW JERSEY CORE CURRICULUM CONTENT STANDARDS FOR 

Social Studies 
 
THE VISION 
The vision of the social studies standards is one that fosters, for all students, the ability to understand their 
world and to have an appreciation for the heritage of America with a high degree of literacy in civics, 
history, economics and geography. To achieve this vision, students must: 
 

 Acquire a basic understanding and appreciation of American traditions and values based on 
knowledge of history and of the development and functioning of the American constitutional system 
of government; 

 Develop critical thinking skills which enable them to function as lifelong learners and to examine 
and evaluate issues of importance to all Americans; 

 Acquire basic literacy in the core disciplines of social studies and have the basic understandings 
needed to apply this knowledge to their lives as citizens; 

 Understand world history as the context for United States history and as a record of the great 
civilizations and cultures of the past and present; and 

 Participate in activities that enhance the common good and increase the general welfare. 
 
In order to assist students to reach this vision, school district programs must: 
 

 Embrace the idea that all students can learn at high levels; 
 Promote the teaching of critical thinking but also include appropriate content knowledge; 
 Value the needs of students as key elements in instructional planning; 
 Include the full spectrum of social studies including civics, world history, United States and New 

Jersey history, economics, and geography; 
 Provide adequate resources to all classrooms; and 
 Connect curriculum and instruction to assessment through the use of both traditional objective tests 

and performance assessments. 
 
The teaching of the standards and indicators should be approached through the various social science and 
human perspectives. This enables students to appreciate the complexities of social and historical issues. 
 
THE REVISED STANDARDS 
The purpose of social studies education is to provide students with the knowledge, skills and attitudes they 
need to be active, informed, responsible citizens and contributing members of their communities. The 
standards define social studies as the four disciplines of history, geography, civics, and economics. The 
teaching of social studies should include interdisciplinary connections among these areas. Social studies 
instruction can be based on one or more of these core disciplines or on a combination of these in the 
problem-solving or inquiry mode. This is frequently the basis of social studies activities in the classroom. In 
addition, these standards identify a common core of skills that are integral to the social studies disciplines. 
 
The New Jersey standards provide visible structure to social studies education for students in grades 
kindergarten through twelve. Educators and practitioners developed the standards to focus on the essential 
knowledge and skills that all students need to function effectively in American society. A committee 
composed of teachers and administrators, as well as representatives from higher education and the New  
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Jersey Department of Education, endeavored to make the original standards clearer, more relevant to today’s 
world, and more consistent with current trends in social studies research and instruction. The standards 
review committee continued to structure the standards around the four social studies disciplines. This 
maintains and fosters the individuality that each subject area brings to classroom teachers and students and 
recognizes that interdisciplinary connections among the subject disciplines exist and should be encouraged 
whenever possible. 
 
As part of the department’s extensive standards review process, Achieve, Inc. evaluated the social studies 
standards in 2004. Many of their recommendations have been included in this document. Additionally, a 
number of New Jersey commissions, such as the Amistad Commission, the Italian American Heritage 
Commission, the Holocaust Commission, and the Asian Commission provided feedback and suggestions 
that enabled the department to develop cumulative progress indicators that are rigorous and specific. 
 
N.J.S.A. 18A-35-1 requires that each district board of education adopt a two-year course of study at the high 
school level in the history of the United States, including the history of New Jersey and African-American 
history. The required courses must cover the content of Standard 6.4: United States and New Jersey History. 
In addition, the required courses must include the principles of government as outlined in Standard 6.2: 
Civics. The required courses must also include the history of the social, economic, and cultural development 
of the United States, as outlined in Standard 6.5: Economics and Standard 6.6: Geography. Pursuant to the 
statute, other historical events that represent the principles and ideals of United States citizens must be 
included. Many of these events are delineated in the standards. In support of these requirements, N.J.A.C. 
6A:8-5, mandates district boards of education to adopt and implement requirements for a State-endorsed 
diploma that include at least 15 credits in social studies, of which 10 of those credits must address the 
content outlined above, and cover the content of standards 6.2, 6.4, 6.5, and 6.6. The remaining five credits 
must address world history as defined in Standard 6.3. 
 
In addition, N.J.S.A. 18A:35-3 requires each board of education to adopt a course of study in the civics, 
geography, and history of New Jersey for all pupils in public elementary schools. In addition, every board of 
education shall include instruction on the Holocaust and genocide in an appropriate place in the curriculum 
for all elementary and secondary students (N.J.S.A. 18A:35-28). These requirements must be considered as 
districts and schools develop curricular programs to meet these standards. 
 
STANDARDS AND STRANDS 
There are three social studies standards, each of which has a number of lettered strands. Strands are 
subtopics that help teachers and curriculum developers identify the chronology of the standards as well as 
specific content and skills. Each strand is further subdivided into cumulative progress indicators (CPIs) that 
provide the level of specificity necessary to develop local curriculum objectives within specific grade level 
clusters (e.g., K-2, 3-4, 5-8, 9-12). The CPIs are cumulative; that is, teachers should not reteach concepts 
and skills in previous grade levels. However, some students may require review and reinforcement in order 
to achieve the higher grade-level CPIs. 
 
The CPIs include the essential core of social studies. Topics that are listed following the word “including” 
must be addressed in the local curriculum and taught. Many CPIs provide examples of topics that could be 
covered in the curriculum preceded by “e.g.” These examples illustrate what is meant by the indicator. They 
are not meant to be a complete list of topics to be covered and should be further explored and expanded in 
local curriculum. 
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SOCIAL STUDIES STANDARDS AND EXPECTATIONS 
 

GRADES K – 2 
 
 
 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 
value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world. 
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2009 New Jersey Core Curriculum Content Standards – Social Studies 
 
Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 
Strand A. Civics, Government, and Human Rights 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
Rules and laws are developed to 
protect people’s rights and the 
security and welfare of society. 

6.1.4.A.1 Explain how rules and laws created by 
community, state, and national 
governments protect the rights of people, 
help resolve conflicts, and promote the 
common good. 

I D D Social Studies Connections for 
September and October 

The United States Constitution and 
Bill of Rights guarantee certain 
fundamental rights for citizens. 

6.1.4.A.2 Explain how fundamental rights 
guaranteed by the United States 
Constitution and the Bill of Rights (i.e., 
freedom of expression, freedom of 
religion, the right to vote, and the right to 
due process) contribute to the 
continuation and improvement of 
American democracy. 

- - I  

American constitutional government 
is based on principles of limited 
government, shared authority, 
fairness, and equality. 

6.1.4.A.3 Determine how “fairness,” “equality,” 
and the “common good” have influenced 
change at the local and national levels of 
United States government. 

- - I  

6.1.4.A.4 Explain how the United States 
government is organized and how the 
United States Constitution defines and 
limits the power of government. 

- - I  There are different branches within 
the United States government, each 
with its own structure, leaders, and 
processes, and each designed to 
address specific issues and concerns. 6.1.4.A.5 Distinguish the roles and responsibilities 

of the three branches of the national 
government. 

- - -  
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.A.6 Explain how national and state 
governments share power in the federal 
system of government. 

- - -  

6.1.4.A.7 Explain how the United States functions 
as a representative democracy, and 
describe the roles of elected 
representatives and how they interact 
with citizens at local, state, and national 
levels. 

- - -  In a representative democracy, 
individuals elect representatives to 
act on the behalf of the people. 

6.1.4.A.8 Compare and contrast how government 
functions at the community, county, 
state, and national levels, the services 
provided, and the impact of policy 
decisions made at each level. 

- - -  

6.1.4.A.9 Compare and contrast responses of 
individuals and groups, past and present, 
to violations of fundamental rights. 

- - I  The examination of individual 
experiences, historical narratives, 
and events promotes an 
understanding of individual and 
community responses to the 
violation of fundamental rights. 

6.1.4.A.10 Describe how the actions of Dr. Martin 
Luther King, Jr., and other civil rights 
leaders served as catalysts for social 
change and inspired social activism in 
subsequent generations. 

I D D Social Studies Connection for 
January 

6.1.4.A.11 Explain how the fundamental rights of 
the individual and the common good of 
the country depend upon all citizens 
exercising their civic responsibilities at 
the community, state, national, and 
global levels. 

- - -  The United States democratic 
system requires active participation 
of its citizens. 

6.1.4.A.12 Explain the process of creating change at 
the local, state, or national level. 

- - I  

Immigrants can become and obtain 
the rights of American citizens. 

6.1.4.A.13 Describe the process by which 
immigrants become United States 
citizens. 
 

- - I  
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

The world is comprised of nations 
that are similar to and different from 
the United States. 

6.1.4.A.14 Describe how the world is divided into 
many nations that have their own 
governments, languages, customs, and 
laws. 

- - I  

In an interconnected world, it 
important to consider different 
cultural perspectives before 
proposing solutions to local, state, 
national, and global challenges. 

6.1.4.A.15 Explain how and why it is important that 
people from diverse cultures collaborate 
to find solutions to community, state, 
national, and global challenges. 

- - -  

In an interconnected world, 
increased collaboration is needed by 
individuals, groups, and nations to 
solve global problems. 

6.1.4.A.16 Explore how national and international 
leaders, businesses, and global 
organizations promote human rights and 
provide aid to individuals and nations in 
need. 

- - I  
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Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.B.1 Compare and contrast information that 
can be found on different types of maps, 
and determine when the information may 
be useful. 

I - D Social Studies Connection for 
October 

6.1.4.B.2 Use physical and political maps to 
explain how the location and spatial 
relationship of places in New Jersey, the 
United States, and other areas, 
worldwide, have contributed to cultural 
diffusion and economic interdependence. 

- - I  

Spatial thinking and geographic 
tools can be used to describe and 
analyze the spatial patterns and 
organization of people, places, and 
environments on Earth. 

6.1.4.B.3 Explain how and when it is important to 
use digital geographic tools, political 
maps, and globes to measure distances 
and to determine time zones and 
locations using latitude and longitude. 

- - I  

Places are jointly characterized by 
their physical and human properties. 

6.1.4.B.4 Describe how landforms, climate and 
weather, and availability of resources 
have impacted where and how people 
live and work in different regions of New 
Jersey and the United States. 

- - I  

The physical environment can both 
accommodate and be endangered by 
human activities. 

6.1.4.B.5 Describe how human interaction impacts 
the environment in New Jersey and the 
United States. 

- - -  

Regions form and change as a result 
of unique physical/ecological 
conditions, economies, and cultures. 

6.1.4.B.6 Compare and contrast characteristics of 
regions in the United States based on 
culture, economics, politics, and physical 
environment to understand the concept of 
regionalism.  

- - I  

6.1.4.B.7 Explain why some locations in New 
Jersey and the United States are more 
suited for settlement than others. 

- - I  Patterns of settlement across Earth’s 
surface differ markedly from region 
to region, place to place, and time to 
time. 6.1.4.B.8 Compare ways people choose to use and 

divide natural resources. 
- - I  
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Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
Advancements in science and 
technology can have unintended 
consequences that impact 
individuals and/or societies. 

6.1.4.B.9 Relate advances in science and 
technology to environmental concerns, 
and to actions taken to address them. 

- - -  

Urban areas, worldwide, share 
common physical characteristics, 
but may also have cultural 
differences. 

6.1.4.B.10 Identify the major cities in New Jersey, 
the United States, and major world 
regions, and explain how maps, globes, 
and demographic tools can be used to 
understand tangible and intangible 
cultural differences. 

- - I  

 
 
Strand C. Economics, Innovation, and Technology 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.1.4.C.1 Apply opportunity cost to evaluate 

individuals’ decisions, including ones 
made in their communities. 

- - -  People make decisions based on 
their needs, wants, and the 
availability of resources. 

6.1.4.C.2 Distinguish between needs and wants and 
explain how scarcity and choice 
influence decisions made by individuals, 
communities, and nations. 

- I D  

6.1.4.C.3 Explain why incentives vary between and 
among producers and consumers. 

- - -  

6.1.4.C.4 Describe how supply and demand 
influence price and output of products. 

- - -  

Economics is a driving force for the 
occurrence of various events and 
phenomena in societies. 

6.1.4.C.5 Explain the role of specialization in the 
production and exchange of goods and 
services. 

- - -  

Interaction among various 
institutions in the local, national, and 
global economies influence 
policymaking and societal 

6.1.4.C.6 Describe the role and relationship among 
households, businesses, laborers, and 
governments within the economic 
system. 

- - -  
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.C.7 Explain how the availability of private 
and public goods and services is 
influenced by the global market and 
government. 

- - -  outcomes. 

6.1.4.C.8 Illustrate how production, distribution, 
and consumption of goods and services 
are interrelated and are affected by the 
global market and events in the world 
community. 

- - -  

Availability of resources affects 
economic outcomes. 

6.1.4.C.9 Compare and contrast how access to and 
use of resources affects people across the 
world differently. 

- - -  

6.1.4.C.10 Explain the role of money, savings, debt, 
and investment in individuals’ lives. 

- - -  Understanding of financial 
instruments and outcomes assists 
citizens in making sound decisions 
about money, savings, spending, and 
investment. 

6.1.4.C.11 Recognize the importance of setting 
long-term goals when making financial 
decisions within the community. 

- - -  

6.1.4.C.12 Evaluate the impact of ideas, inventions, 
and other contributions of prominent 
figures who lived New Jersey. 

- - -  Creativity and innovation affect 
lifestyle, access to information, and 
the creation of new products and 
services. 6.1.4.C.13 Determine the qualities of entrepreneurs 

in a capitalistic society. 
- - -  

6.1.4.C.14 Compare different regions of New Jersey 
to determine the role that geography, 
natural resources, climate, transportation, 
technology, and/or the labor force have 
played in economic opportunities. 

- - I  Economic opportunities in New 
Jersey and other states are related to 
the availability of resources and 
technology. 

6.1.4.C.15 Describe how the development of 
different transportation systems impacted 
the economies of New Jersey and the 
United States. 

- - I  
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.C.16 Explain how creativity and innovation 
resulted in scientific achievement and 
inventions in many cultures during 
different historical periods. 

- - -  

6.1.4.C.17 Determine the role of science and 
technology in the transition from an 
agricultural society to an industrial 
society, and then to the information age. 

- - -  

Creativity and innovation have led 
to improvements in lifestyle, access 
to information, and the creation of 
new products. 

6.1.4.C.18 Explain how the development of 
communications systems has led to 
increased collaboration and the spread of 
ideas throughout the United States and 
the world. 

- - -  
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Strand D. History, Culture, and Perspectives 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.1.4.D.1 Determine the impact of European 

colonization on Native American 
populations, including the Lenni Lenape 
of New Jersey. 

- - I/D  

6.1.4.D.2 Summarize reasons why various groups, 
voluntarily and involuntarily, immigrated 
to New Jersey and America, and describe 
the challenges they encountered. 

I - D Social Studies Connection for 
November 

Immigrants come to New Jersey and 
the United States for various reasons 
and have a major impact on the state 
and the nation. 

6.1.4.D.3 Evaluate the impact of voluntary and 
involuntary immigration on America’s 
growth as a nation, historically and 
today. 

- - I  

6.1.4.D.4 Explain how key events led to the 
creation of the United States and the state 
of New Jersey. 

I - D Social Studies Connections for 
October, November, and February 

6.1.4.D.5 Relate key historical documents (i.e., the 
Mayflower Compact, the Declaration of 
Independence, the United States 
Constitution, and the Bill of Rights) to 
present day government and citizenship. 

- - -  

6.1.4.D.6 Describe the civic leadership qualities 
and historical contributions of George 
Washington, Thomas Jefferson, and 
Benjamin Franklin toward the 
development of the United States 
government. 

I D D Social Studies Connection for 
February 

6.1.4.D.7 Explain the role Governor William 
Livingston played in the development of 
New Jersey government. 

- - -  

Key historical events, documents, 
and individuals led to the 
development of our nation. 

6.1.4.D.8 Determine the significance of New 
Jersey’s role in the American Revolution.

- - -  
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.D.9 Explain the impact of trans-Atlantic 
slavery on New Jersey, the nation, and 
individuals. 

- - -  

6.1.4.D.10 Describe how the influence of Native 
American groups, including the Lenni 
Lenape culture, is manifested in different 
regions of New Jersey. 

- - I  Personal, family, and community 
history is a source of information for 
individuals about the people and 
places around them. 

6.1.4.D.11 Determine how local and state 
communities have changed over time, 
and explain the reasons for changes. 

- - I  

The study of American folklore and 
popular historical figures enables 
Americans with diverse cultural 
backgrounds to feel connected to a 
national heritage. 

6.1.4.D.12 Explain how folklore and the actions of 
famous historical and fictional characters 
from New Jersey and other regions of the 
United States contributed to the 
American national heritage. 

I D D Social Studies Connection for 
February 

Cultures include traditions, popular 
beliefs, and commonly held values, 
ideas, and assumptions that are 
generally accepted by a particular 
group of people. 

6.1.4.D.13 Describe how culture is expressed 
through and influenced by the behavior 
of people. 

I D D Social Studies Connections for 
December, February, March, April, 
May, and June 

American culture, based on specific 
traditions and values, has been 
influenced by the behaviors of 
different cultural groups living in 
the United States. 

6.1.4.D.14 Trace how the American identity evolved 
over time. 

I D D Social Studies Connection for 
November 

Cultures struggle to maintain 
traditions in a changing society. 

6.1.4.D.15 Explain how various cultural groups have 
dealt with the conflict between 
maintaining traditional beliefs and 
practices and adopting new beliefs and 
practices. 

- - I  

Prejudice and discrimination can be 
obstacles to understanding other 
cultures. 

6.1.4.D.16 Describe how stereotyping and prejudice 
can lead to conflict, using examples from 
the past and present. 
 

- - I/D  
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

Historical symbols and the ideas and 
events they represent play a role in 
understanding and evaluating our 
history. 

6.1.4.D.17 Explain the role of historical symbols, 
monuments, and holidays and how they 
affect the American identity. 

I D D Social Studies Connection for June 

The cultures with which an 
individual or group identifies change 
and evolve in response to 
interactions with other groups and/or 
in response to needs or concerns. 

6.1.4.D.18 Explain how an individual’s beliefs, 
values, and traditions may reflect more 
than one culture. 

I D D Social Studies Connection for 
December 

6.1.4.D.19 Explain how experiences and events may 
be interpreted differently by people with 
different cultural or individual 
perspectives. 

I D D Social Studies Connections for 
December, January, 
January/February, and February 

People view and interpret events 
differently because of the times in 
which they live, the experiences 
they have had, the perspectives held 
by their cultures, and their 
individual points of view. 

6.1.4.D.20 Describe why it is important to 
understand the perspectives of other 
cultures in an interconnected world. 

- - -  
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Standard 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 

value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world. 

 

Strand A. Civics, Government, and Human Rights 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.A.1 Evaluate what makes a good rule or law. I D D Social Studies Connection for September 
6.3.4.A.2 Contact local officials and community members to 

acquire information and/or discuss local issues. 
- - -  

6.3.4.A.3 Select a local issue and develop a group action plan to 
inform school and/or community members about the 
issue. 

- - -  

6.3.4.A.4 Communicate with students from various countries 
about common issues of public concern and possible 
solutions. 

- - -  
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Strand B. Geography, People and the Environment 
Content Statement Active citizens in the 21st century:  

 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.B.1 Plan and participate in an advocacy project to inform 

others about environmental issues at the local or state 
level and propose possible solutions. 

- - -  

 
 
Strand C. Economics, Innovation, and Technology 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.C.1 Develop and implement a group initiative that 

addresses an economic issue impacting children. 
- - -  
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Strand D. History, Culture, and Perspectives 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.D.1 Identify actions that are unfair or discriminatory, such 

as bullying, and propose solutions to address such 
actions. 

I D D Social Studies Connection for September 
Responsive Classroom 
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Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 
Strand A. Civics, Government, and Human Rights 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
Rules and laws are developed to 
protect people’s rights and the 
security and welfare of society. 

6.1.4.A.1 Explain how rules and laws created by 
community, state, and national 
governments protect the rights of people, 
help resolve conflicts, and promote the 
common good. 

I D D Unit 1: School Supplies - Section 1 

The United States Constitution and 
Bill of Rights guarantee certain 
fundamental rights for citizens. 

6.1.4.A.2 Explain how fundamental rights 
guaranteed by the United States 
Constitution and the Bill of Rights (i.e., 
freedom of expression, freedom of 
religion, the right to vote, and the right to 
due process) contribute to the 
continuation and improvement of 
American democracy. 

- - I  

American constitutional government 
is based on principles of limited 
government, shared authority, 
fairness, and equality. 

6.1.4.A.3 Determine how “fairness,” “equality,” 
and the “common good” have influenced 
change at the local and national levels of 
United States government. 

- - I  

6.1.4.A.4 Explain how the United States 
government is organized and how the 
United States Constitution defines and 
limits the power of government. 

- - I  

6.1.4.A.5 Distinguish the roles and responsibilities 
of the three branches of the national 
government. 

- - -  

There are different branches within 
the United States government, each 
with its own structure, leaders, and 
processes, and each designed to 
address specific issues and concerns. 

6.1.4.A.6 Explain how national and state 
governments share power in the federal 
system of government. 

- - -  
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.A.7 Explain how the United States functions 
as a representative democracy, and 
describe the roles of elected 
representatives and how they interact 
with citizens at local, state, and national 
levels. 

- - -  In a representative democracy, 
individuals elect representatives to 
act on the behalf of the people. 

6.1.4.A.8 Compare and contrast how government 
functions at the community, county, 
state, and national levels, the services 
provided, and the impact of policy 
decisions made at each level. 

- - -  

6.1.4.A.9 Compare and contrast responses of 
individuals and groups, past and present, 
to violations of fundamental rights. 

- - I  The examination of individual 
experiences, historical narratives, 
and events promotes an 
understanding of individual and 
community responses to the 
violation of fundamental rights. 

6.1.4.A.10 Describe how the actions of Dr. Martin 
Luther King, Jr., and other civil rights 
leaders served as catalysts for social 
change and inspired social activism in 
subsequent generations. 

I D D Special Events Book - Martin 
Luther King, Jr.  

6.1.4.A.11 Explain how the fundamental rights of 
the individual and the common good of 
the country depend upon all citizens 
exercising their civic responsibilities at 
the community, state, national, and 
global levels. 

- - -  The United States democratic 
system requires active participation 
of its citizens. 

6.1.4.A.12 Explain the process of creating change at 
the local, state, or national level. 

- - I  

Immigrants can become and obtain 
the rights of American citizens. 

6.1.4.A.13 Describe the process by which 
immigrants become United States 
citizens. 

- - I  

The world is comprised of nations 
that are similar to and different from 
the United States. 

6.1.4.A.14 Describe how the world is divided into 
many nations that have their own 
governments, languages, customs, and 
laws. 

- - I  
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

In an interconnected world, it 
important to consider different 
cultural perspectives before 
proposing solutions to local, state, 
national, and global challenges. 

6.1.4.A.15 Explain how and why it is important that 
people from diverse cultures collaborate 
to find solutions to community, state, 
national, and global challenges. 

- - -  

In an interconnected world, 
increased collaboration is needed by 
individuals, groups, and nations to 
solve global problems. 

6.1.4.A.16 Explore how national and international 
leaders, businesses, and global 
organizations promote human rights and 
provide aid to individuals and nations in 
need. 

- - I  
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Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.B.1 Compare and contrast information that 
can be found on different types of maps, 
and determine when the information may 
be useful. 

I - D  

6.1.4.B.2 Use physical and political maps to 
explain how the location and spatial 
relationship of places in New Jersey, the 
United States, and other areas, 
worldwide, have contributed to cultural 
diffusion and economic interdependence. 

- - I  

Spatial thinking and geographic 
tools can be used to describe and 
analyze the spatial patterns and 
organization of people, places, and 
environments on Earth. 

6.1.4.B.3 Explain how and when it is important to 
use digital geographic tools, political 
maps, and globes to measure distances 
and to determine time zones and 
locations using latitude and longitude. 

- - I  

Places are jointly characterized by 
their physical and human properties. 

6.1.4.B.4 Describe how landforms, climate and 
weather, and availability of resources 
have impacted where and how people 
live and work in different regions of New 
Jersey and the United States. 

- - I  

The physical environment can both 
accommodate and be endangered by 
human activities. 

6.1.4.B.5 Describe how human interaction impacts 
the environment in New Jersey and the 
United States. 

- - -  

Regions form and change as a result 
of unique physical/ecological 
conditions, economies, and cultures. 

6.1.4.B.6 Compare and contrast characteristics of 
regions in the United States based on 
culture, economics, politics, and physical 
environment to understand the concept of 
regionalism.  

- - I  

6.1.4.B.7 Explain why some locations in New 
Jersey and the United States are more 
suited for settlement than others. 

- - I  Patterns of settlement across Earth’s 
surface differ markedly from region 
to region, place to place, and time to 
time. 6.1.4.B.8 Compare ways people choose to use and 

divide natural resources. 
- - I  



 

 *Standards to be met by the end of grade 4.  29 

Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
Advancements in science and 
technology can have unintended 
consequences that impact 
individuals and/or societies. 

6.1.4.B.9 Relate advances in science and 
technology to environmental concerns, 
and to actions taken to address them. 

- - -  

Urban areas, worldwide, share 
common physical characteristics, 
but may also have cultural 
differences. 

6.1.4.B.10 Identify the major cities in New Jersey, 
the United States, and major world 
regions, and explain how maps, globes, 
and demographic tools can be used to 
understand tangible and intangible 
cultural differences. 

- - I  

 
 
Strand C. Economics, Innovation, and Technology 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.1.4.C.1 Apply opportunity cost to evaluate 

individuals’ decisions, including ones 
made in their communities. 

- - -  People make decisions based on 
their needs, wants, and the 
availability of resources. 

6.1.4.C.2 Distinguish between needs and wants and 
explain how scarcity and choice 
influence decisions made by individuals, 
communities, and nations. 

- I - Unit 3: Family Matters - Section 3 

6.1.4.C.3 Explain why incentives vary between and 
among producers and consumers. 

- - -  

6.1.4.C.4 Describe how supply and demand 
influence price and output of products. 

- - -  

Economics is a driving force for the 
occurrence of various events and 
phenomena in societies. 

6.1.4.C.5 Explain the role of specialization in the 
production and exchange of goods and 
services. 

- - -  

Interaction among various 
institutions in the local, national, and 
global economies influence 
policymaking and societal 

6.1.4.C.6 Describe the role and relationship among 
households, businesses, laborers, and 
governments within the economic 
system. 

- - -  
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.C.7 Explain how the availability of private 
and public goods and services is 
influenced by the global market and 
government. 

- - -  outcomes. 

6.1.4.C.8 Illustrate how production, distribution, 
and consumption of goods and services 
are interrelated and are affected by the 
global market and events in the world 
community. 

- - -  

Availability of resources affects 
economic outcomes. 

6.1.4.C.9 Compare and contrast how access to and 
use of resources affects people across the 
world differently. 

- - -  

6.1.4.C.10 Explain the role of money, savings, debt, 
and investment in individuals’ lives. 

- - -  Understanding of financial 
instruments and outcomes assists 
citizens in making sound decisions 
about money, savings, spending, and 
investment. 

6.1.4.C.11 Recognize the importance of setting 
long-term goals when making financial 
decisions within the community. 

- - -  

6.1.4.C.12 Evaluate the impact of ideas, inventions, 
and other contributions of prominent 
figures who lived New Jersey. 

- - -  Creativity and innovation affect 
lifestyle, access to information, and 
the creation of new products and 
services. 6.1.4.C.13 Determine the qualities of entrepreneurs 

in a capitalistic society. 
- - -  

6.1.4.C.14 Compare different regions of New Jersey 
to determine the role that geography, 
natural resources, climate, transportation, 
technology, and/or the labor force have 
played in economic opportunities. 

- - I  Economic opportunities in New 
Jersey and other states are related to 
the availability of resources and 
technology. 

6.1.4.C.15 Describe how the development of 
different transportation systems impacted 
the economies of New Jersey and the 
United States. 

- - I  
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.C.16 Explain how creativity and innovation 
resulted in scientific achievement and 
inventions in many cultures during 
different historical periods. 

- - -  

6.1.4.C.17 Determine the role of science and 
technology in the transition from an 
agricultural society to an industrial 
society, and then to the information age. 

- - -  

Creativity and innovation have led 
to improvements in lifestyle, access 
to information, and the creation of 
new products. 

6.1.4.C.18 Explain how the development of 
communications systems has led to 
increased collaboration and the spread of 
ideas throughout the United States and 
the world. 

- - -  
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Strand D. History, Culture, and Perspectives 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.1.4.D.1 Determine the impact of European 

colonization on Native American 
populations, including the Lenni Lenape 
of New Jersey. 

- - I/D  

6.1.4.D.2 Summarize reasons why various groups, 
voluntarily and involuntarily, immigrated 
to New Jersey and America, and describe 
the challenges they encountered. 

I - D  

Immigrants come to New Jersey and 
the United States for various reasons 
and have a major impact on the state 
and the nation. 

6.1.4.D.3 Evaluate the impact of voluntary and 
involuntary immigration on America’s 
growth as a nation, historically and 
today. 

- - I  

6.1.4.D.4 Explain how key events led to the 
creation of the United States and the state 
of New Jersey. 

I - D  

6.1.4.D.5 Relate key historical documents (i.e., the 
Mayflower Compact, the Declaration of 
Independence, the United States 
Constitution, and the Bill of Rights) to 
present day government and citizenship. 

- - -  

6.1.4.D.6 Describe the civic leadership qualities 
and historical contributions of George 
Washington, Thomas Jefferson, and 
Benjamin Franklin toward the 
development of the United States 
government. 

I D D Special Events Books – President’s 
Day 

6.1.4.D.7 Explain the role Governor William 
Livingston played in the development of 
New Jersey government. 

- - -  

Key historical events, documents, 
and individuals led to the 
development of our nation. 

6.1.4.D.8 Determine the significance of New 
Jersey’s role in the American Revolution.

- - -  
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.D.9 Explain the impact of trans-Atlantic 
slavery on New Jersey, the nation, and 
individuals. 

- - -  

6.1.4.D.10 Describe how the influence of Native 
American groups, including the Lenni 
Lenape culture, is manifested in different 
regions of New Jersey. 

- - I  Personal, family, and community 
history is a source of information for 
individuals about the people and 
places around them. 

6.1.4.D.11 Determine how local and state 
communities have changed over time, 
and explain the reasons for changes. 

-  - I  

The study of American folklore and 
popular historical figures enables 
Americans with diverse cultural 
backgrounds to feel connected to a 
national heritage. 

6.1.4.D.12 Explain how folklore and the actions of 
famous historical and fictional characters 
from New Jersey and other regions of the 
United States contributed to the 
American national heritage. 

I D D Shared Reading 

Cultures include traditions, popular 
beliefs, and commonly held values, 
ideas, and assumptions that are 
generally accepted by a particular 
group of people. 

6.1.4.D.13 Describe how culture is expressed 
through and influenced by the behavior 
of people. 

I - -  

American culture, based on specific 
traditions and values, has been 
influenced by the behaviors of 
different cultural groups living in 
the United States. 

6.1.4.D.14 Trace how the American identity evolved 
over time. 

I - D  

Cultures struggle to maintain 
traditions in a changing society. 

6.1.4.D.15 Explain how various cultural groups have 
dealt with the conflict between 
maintaining traditional beliefs and 
practices and adopting new beliefs and 
practices. 

- - I  

Prejudice and discrimination can be 
obstacles to understanding other 
cultures. 

6.1.4.D.16 Describe how stereotyping and prejudice 
can lead to conflict, using examples from 
the past and present. 
 

- - I/D  
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

Historical symbols and the ideas and 
events they represent play a role in 
understanding and evaluating our 
history. 

6.1.4.D.17 Explain the role of historical symbols, 
monuments, and holidays and how they 
affect the American identity. 

I D D Special Events Books – Various 
holidays 

The cultures with which an 
individual or group identifies change 
and evolve in response to 
interactions with other groups and/or 
in response to needs or concerns. 

6.1.4.D.18 Explain how an individual’s beliefs, 
values, and traditions may reflect more 
than one culture. 

I D D Unit 3:  Family Matters 

6.1.4.D.19 Explain how experiences and events may 
be interpreted differently by people with 
different cultural or individual 
perspectives. 

I D D Unit 3:  Family Matters People view and interpret events 
differently because of the times in 
which they live, the experiences 
they have had, the perspectives held 
by their cultures, and their 
individual points of view. 

6.1.4.D.20 Describe why it is important to 
understand the perspectives of other 
cultures in an interconnected world. 

- - -  
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Standard 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 

value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world. 

 

Strand A. Civics, Government, and Human Rights 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.A.1 Evaluate what makes a good rule or law. I D D Unit 1: School Supplies - Section 2 
6.3.4.A.2 Contact local officials and community members to 

acquire information and/or discuss local issues. 
- - -  

6.3.4.A.3 Select a local issue and develop a group action plan to 
inform school and/or community members about the 
issue. 

- - -  

6.3.4.A.4 Communicate with students from various countries 
about common issues of public concern and possible 
solutions. 

- - -  
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Strand B. Geography, People and the Environment 
Content Statement Active citizens in the 21st century:  

 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.B.1 Plan and participate in an advocacy project to inform 

others about environmental issues at the local or state 
level and propose possible solutions. 

- - -  

 
 
Strand C. Economics, Innovation, and Technology 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.C.1 Develop and implement a group initiative that 

addresses an economic issue impacting children. 
- - -  
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Strand D. History, Culture, and Perspectives 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.D.1 Identify actions that are unfair or discriminatory, such 

as bullying, and propose solutions to address such 
actions. 

I D D Unit 1: School Supplies - Section 2 
Unit 2: That’s What Friends Are For - Section 5 
Responsive Classroom 
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Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 
Strand A. Civics, Government, and Human Rights 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
Rules and laws are developed to 
protect people’s rights and the 
security and welfare of society. 

6.1.4.A.1 Explain how rules and laws created by 
community, state, and national 
governments protect the rights of people, 
help resolve conflicts, and promote the 
common good. 

I D D Unit I:  Teamwork – Section 3, 4, 
and 5 

The United States Constitution and 
Bill of Rights guarantee certain 
fundamental rights for citizens. 

6.1.4.A.2 Explain how fundamental rights 
guaranteed by the United States 
Constitution and the Bill of Rights (i.e., 
freedom of expression, freedom of 
religion, the right to vote, and the right to 
due process) contribute to the 
continuation and improvement of 
American democracy. 

- - I Unit I:  Teamwork – Section 5 

American constitutional government 
is based on principles of limited 
government, shared authority, 
fairness, and equality. 

6.1.4.A.3 Determine how “fairness,” “equality,” 
and the “common good” have influenced 
change at the local and national levels of 
United States government. 

- - I Unit I:  Teamwork – Section 4 and 
5 
Unit II:  Diversity Among Us – 
Section 3 
Unit IV:  Immigrants and Pioneers 
– Section 2 
Unit V:  Native Americans – 
Section 1 

There are different branches within 
the United States government, each 
with its own structure, leaders, and 
processes, and each designed to 

6.1.4.A.4 Explain how the United States 
government is organized and how the 
United States Constitution defines and 
limits the power of government. 

- - I Unit I:  Teamwork – Section 4 
Unit IV:  Immigrants and Pioneers 
– Section 2 
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.A.5 Distinguish the roles and responsibilities 
of the three branches of the national 
government. 

- - -  address specific issues and concerns. 

6.1.4.A.6 Explain how national and state 
governments share power in the federal 
system of government. 

- - -  

6.1.4.A.7 Explain how the United States functions 
as a representative democracy, and 
describe the roles of elected 
representatives and how they interact 
with citizens at local, state, and national 
levels. 

- - -  In a representative democracy, 
individuals elect representatives to 
act on the behalf of the people. 

6.1.4.A.8 Compare and contrast how government 
functions at the community, county, 
state, and national levels, the services 
provided, and the impact of policy 
decisions made at each level. 

- - -  

6.1.4.A.9 Compare and contrast responses of 
individuals and groups, past and present, 
to violations of fundamental rights. 

- - I Unit V:  Native Americans – all 
sections 

The examination of individual 
experiences, historical narratives, 
and events promotes an 
understanding of individual and 
community responses to the 
violation of fundamental rights. 

6.1.4.A.10 Describe how the actions of Dr. Martin 
Luther King, Jr., and other civil rights 
leaders served as catalysts for social 
change and inspired social activism in 
subsequent generations. 

I D D Special Events Book – Martin 
Luther King, Jr. 

6.1.4.A.11 Explain how the fundamental rights of 
the individual and the common good of 
the country depend upon all citizens 
exercising their civic responsibilities at 
the community, state, national, and 
global levels. 

- - -  The United States democratic 
system requires active participation 
of its citizens. 

6.1.4.A.12 Explain the process of creating change at 
the local, state, or national level. 
 

- - I Unit I:  Teamwork – Section 3 and 
4 
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

Immigrants can become and obtain 
the rights of American citizens. 

6.1.4.A.13 Describe the process by which 
immigrants become United States 
citizens. 

- - I Unit IV:  Immigrants and Pioneers -  
all sections 

The world is comprised of nations 
that are similar to and different from 
the United States. 

6.1.4.A.14 Describe how the world is divided into 
many nations that have their own 
governments, languages, customs, and 
laws. 

- - I Unit III:  My World – Section 6 and 
7 

In an interconnected world, it 
important to consider different 
cultural perspectives before 
proposing solutions to local, state, 
national, and global challenges. 

6.1.4.A.15 Explain how and why it is important that 
people from diverse cultures collaborate 
to find solutions to community, state, 
national, and global challenges. 

- - -  

In an interconnected world, 
increased collaboration is needed by 
individuals, groups, and nations to 
solve global problems. 

6.1.4.A.16 Explore how national and international 
leaders, businesses, and global 
organizations promote human rights and 
provide aid to individuals and nations in 
need. 

- - I Unit I:  Teamwork – Section 5 
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Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.B.1 Compare and contrast information that 
can be found on different types of maps, 
and determine when the information may 
be useful. 

I - D Unit III:  My World – all sections  

6.1.4.B.2 Use physical and political maps to 
explain how the location and spatial 
relationship of places in New Jersey, the 
United States, and other areas, 
worldwide, have contributed to cultural 
diffusion and economic interdependence. 

- - I Unit V:  Native Americans – 
Section 3 

Spatial thinking and geographic 
tools can be used to describe and 
analyze the spatial patterns and 
organization of people, places, and 
environments on Earth. 

6.1.4.B.3 Explain how and when it is important to 
use digital geographic tools, political 
maps, and globes to measure distances 
and to determine time zones and 
locations using latitude and longitude. 

- - I  

Places are jointly characterized by 
their physical and human properties. 

6.1.4.B.4 Describe how landforms, climate and 
weather, and availability of resources 
have impacted where and how people 
live and work in different regions of New 
Jersey and the United States. 

- - I Unit V:  Native Americans – 
Section 3 

The physical environment can both 
accommodate and be endangered by 
human activities. 

6.1.4.B.5 Describe how human interaction impacts 
the environment in New Jersey and the 
United States. 

- - -  

Regions form and change as a result 
of unique physical/ecological 
conditions, economies, and cultures. 

6.1.4.B.6 Compare and contrast characteristics of 
regions in the United States based on 
culture, economics, politics, and physical 
environment to understand the concept of 
regionalism.  

- - I Unit V:  Native Americans – 
Section 2 and 3 

6.1.4.B.7 Explain why some locations in New 
Jersey and the United States are more 
suited for settlement than others. 

- - I Unit V:  Native Americans – 
Section 2 and 3 

Patterns of settlement across Earth’s 
surface differ markedly from region 
to region, place to place, and time to 
time. 6.1.4.B.8 Compare ways people choose to use and 

divide natural resources. 
- - I Unit V:  Native Americans – 

Section 2 and 3 
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Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
Advancements in science and 
technology can have unintended 
consequences that impact 
individuals and/or societies. 

6.1.4.B.9 Relate advances in science and 
technology to environmental concerns, 
and to actions taken to address them. 

- - -  

Urban areas, worldwide, share 
common physical characteristics, 
but may also have cultural 
differences. 

6.1.4.B.10 Identify the major cities in New Jersey, 
the United States, and major world 
regions, and explain how maps, globes, 
and demographic tools can be used to 
understand tangible and intangible 
cultural differences. 

- - I Unit III:  My World – Section 1,6, 
and 7 

 
 
Strand C. Economics, Innovation, and Technology 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.1.4.C.1 Apply opportunity cost to evaluate 

individuals’ decisions, including ones 
made in their communities. 

- - -  People make decisions based on 
their needs, wants, and the 
availability of resources. 

6.1.4.C.2 Distinguish between needs and wants and 
explain how scarcity and choice 
influence decisions made by individuals, 
communities, and nations. 

- I D Unit 1: Teamwork 

6.1.4.C.3 Explain why incentives vary between and 
among producers and consumers. 

- - -  

6.1.4.C.4 Describe how supply and demand 
influence price and output of products. 

- - -  

Economics is a driving force for the 
occurrence of various events and 
phenomena in societies. 

6.1.4.C.5 Explain the role of specialization in the 
production and exchange of goods and 
services. 

- - -  

Interaction among various 
institutions in the local, national, and 
global economies influence 
policymaking and societal 

6.1.4.C.6 Describe the role and relationship among 
households, businesses, laborers, and 
governments within the economic 
system. 

- - -  
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.C.7 Explain how the availability of private 
and public goods and services is 
influenced by the global market and 
government. 

- - -  outcomes. 

6.1.4.C.8 Illustrate how production, distribution, 
and consumption of goods and services 
are interrelated and are affected by the 
global market and events in the world 
community. 

- - -  

Availability of resources affects 
economic outcomes. 

6.1.4.C.9 Compare and contrast how access to and 
use of resources affects people across the 
world differently. 

- - -  

6.1.4.C.10 Explain the role of money, savings, debt, 
and investment in individuals’ lives. 

- - -  Understanding of financial 
instruments and outcomes assists 
citizens in making sound decisions 
about money, savings, spending, and 
investment. 

6.1.4.C.11 Recognize the importance of setting 
long-term goals when making financial 
decisions within the community. 

- - -  

6.1.4.C.12 Evaluate the impact of ideas, inventions, 
and other contributions of prominent 
figures who lived New Jersey. 

- - -  Creativity and innovation affect 
lifestyle, access to information, and 
the creation of new products and 
services. 6.1.4.C.13 Determine the qualities of entrepreneurs 

in a capitalistic society. 
- - -  

6.1.4.C.14 Compare different regions of New Jersey 
to determine the role that geography, 
natural resources, climate, transportation, 
technology, and/or the labor force have 
played in economic opportunities. 

- - I Unit II:  Diversity Among Us – 
Section 3 

Economic opportunities in New 
Jersey and other states are related to 
the availability of resources and 
technology. 

6.1.4.C.15 Describe how the development of 
different transportation systems impacted 
the economies of New Jersey and the 
United States. 

- - I Unit II:  Diversity Among Us – 
Section 3 
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.C.16 Explain how creativity and innovation 
resulted in scientific achievement and 
inventions in many cultures during 
different historical periods. 

- - -  

6.1.4.C.17 Determine the role of science and 
technology in the transition from an 
agricultural society to an industrial 
society, and then to the information age. 

- - -  

Creativity and innovation have led 
to improvements in lifestyle, access 
to information, and the creation of 
new products. 

6.1.4.C.18 Explain how the development of 
communications systems has led to 
increased collaboration and the spread of 
ideas throughout the United States and 
the world. 

- - -  
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Strand D. History, Culture, and Perspectives 

Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.1.4.D.1 Determine the impact of European 

colonization on Native American 
populations, including the Lenni Lenape 
of New Jersey. 

- - I/D Unit V:  Native Americans – all 
sections 

6.1.4.D.2 Summarize reasons why various groups, 
voluntarily and involuntarily, immigrated 
to New Jersey and America, and describe 
the challenges they encountered. 

I - D Unit IV:  Immigrants and Pioneers 
– all sections 

Immigrants come to New Jersey and 
the United States for various reasons 
and have a major impact on the state 
and the nation. 

6.1.4.D.3 Evaluate the impact of voluntary and 
involuntary immigration on America’s 
growth as a nation, historically and 
today. 

- - I Unit IV:  Immigrants and Pioneers 
– Section 3 and 4 

6.1.4.D.4 Explain how key events led to the 
creation of the United States and the state 
of New Jersey. 

I - D Unit IV:  Immigrants and Pioneers 
– Section 1 and 2 

6.1.4.D.5 Relate key historical documents (i.e., the 
Mayflower Compact, the Declaration of 
Independence, the United States 
Constitution, and the Bill of Rights) to 
present day government and citizenship. 

- - -  

6.1.4.D.6 Describe the civic leadership qualities 
and historical contributions of George 
Washington, Thomas Jefferson, and 
Benjamin Franklin toward the 
development of the United States 
government. 

I D D Special Event Books – President’s 
Day 

6.1.4.D.7 Explain the role Governor William 
Livingston played in the development of 
New Jersey government. 

- - -  

Key historical events, documents, 
and individuals led to the 
development of our nation. 

6.1.4.D.8 Determine the significance of New 
Jersey’s role in the American Revolution.

- - -  
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

6.1.4.D.9 Explain the impact of trans-Atlantic 
slavery on New Jersey, the nation, and 
individuals. 

- - -  

6.1.4.D.10 Describe how the influence of Native 
American groups, including the Lenni 
Lenape culture, is manifested in different 
regions of New Jersey. 

- - I Unit IV:  Immigrants and Pioneers 
– Section 3 and 4 

Personal, family, and community 
history is a source of information for 
individuals about the people and 
places around them. 

6.1.4.D.11 Determine how local and state 
communities have changed over time, 
and explain the reasons for changes. 

- - I Unit II:  Diversity Among Us – 
Section 3 

The study of American folklore and 
popular historical figures enables 
Americans with diverse cultural 
backgrounds to feel connected to a 
national heritage. 

6.1.4.D.12 Explain how folklore and the actions of 
famous historical and fictional characters 
from New Jersey and other regions of the 
United States contributed to the 
American national heritage. 

I D D Shared Reading/ Book Clubs 

Cultures include traditions, popular 
beliefs, and commonly held values, 
ideas, and assumptions that are 
generally accepted by a particular 
group of people. 

6.1.4.D.13 Describe how culture is expressed 
through and influenced by the behavior 
of people. 

I D D Unit IV:  Immigrants and Pioneers 
– Section 1 and 2 

American culture, based on specific 
traditions and values, has been 
influenced by the behaviors of 
different cultural groups living in 
the United States. 

6.1.4.D.14 Trace how the American identity evolved 
over time. 

I - D Unit IV:  Immigrants and Pioneers 
– Section 3 and 4 
 
Unit V:  Native Americans – 
Section 1 

Cultures struggle to maintain 
traditions in a changing society. 

6.1.4.D.15 Explain how various cultural groups have 
dealt with the conflict between 
maintaining traditional beliefs and 
practices and adopting new beliefs and 
practices. 

- - I Unit IV:  Immigrants and Pioneers 
– Section 1, 2, 3 and 4 
 

Prejudice and discrimination can be 
obstacles to understanding other 
cultures. 

6.1.4.D.16 Describe how stereotyping and prejudice 
can lead to conflict, using examples from 
the past and present. 

- - I/D Unit IV:  Immigrants and Pioneers 
– Section 1, 3 and 4 
 
Unit V:  Native Americans – 
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 

Section 1 
Historical symbols and the ideas and 
events they represent play a role in 
understanding and evaluating our 
history. 

6.1.4.D.17 Explain the role of historical symbols, 
monuments, and holidays and how they 
affect the American identity. 

I - D Unit IV:  Immigrants and Pioneers 
– Section 2 

The cultures with which an 
individual or group identifies change 
and evolve in response to 
interactions with other groups and/or 
in response to needs or concerns. 

6.1.4.D.18 Explain how an individual’s beliefs, 
values, and traditions may reflect more 
than one culture. 

I - D Unit IV:  Immigrants and Pioneers 
– Section 3 and 4 

6.1.4.D.19 Explain how experiences and events may 
be interpreted differently by people with 
different cultural or individual 
perspectives. 

I - D Unit IV:  Immigrants and Pioneers 
– all sections 

People view and interpret events 
differently because of the times in 
which they live, the experiences 
they have had, the perspectives held 
by their cultures, and their 
individual points of view. 

6.1.4.D.20 Describe why it is important to 
understand the perspectives of other 
cultures in an interconnected world. 

- - -  
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Standard 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 

value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world. 

 

Strand A. Civics, Government, and Human Rights 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.A.1 Evaluate what makes a good rule or law. I D D Unit I:  Teamwork – Section 3 and 4 
6.3.4.A.2 Contact local officials and community members to 

acquire information and/or discuss local issues. 
- - -  

6.3.4.A.3 Select a local issue and develop a group action plan to 
inform school and/or community members about the 
issue. 

- - -  

6.3.4.A.4 Communicate with students from various countries 
about common issues of public concern and possible 
solutions. 

- - -  
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Strand B. Geography, People and the Environment 
Content Statement Active citizens in the 21st century:  

 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.B.1 Plan and participate in an advocacy project to inform 

others about environmental issues at the local or state 
level and propose possible solutions. 

- - -  

 
 
Strand C. Economics, Innovation, and Technology 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.C.1 Develop and implement a group initiative that 

addresses an economic issue impacting children. 
- - -  
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Strand D. History, Culture, and Perspectives 

Content Statement Active citizens in the 21st century:  
 Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
 Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
 Are aware of their relationships to people, places, and resources in the local community and beyond. 
 Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 

solutions. 
 Develop strategies to reach consensus and resolve conflict. 
 Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) K 1 2 Resources 
6.3.4.D.1 Identify actions that are unfair or discriminatory, such 

as bullying, and propose solutions to address such 
actions. 

I D D Culminating Social Studies Project – Who Came 
Down our Road  
Responsive Classroom 
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SOCIAL STUDIES STANDARDS AND EXPECTATIONS 
 

GRADES 3 – 4 
 
 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 
past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 
value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world. 
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Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 
Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
Rules and laws are developed to 
protect people’s rights and the 
security and welfare of society. 

6.1.4.A.1 Explain how rules and laws created by 
community, state, and national 
governments protect the rights of people, 
help resolve conflicts, and promote the 
common good. 

D D/C Unit I:  Communities – all sections 

The United States Constitution and 
Bill of Rights guarantee certain 
fundamental rights for citizens. 

6.1.4.A.2 Explain how fundamental rights guaranteed 
by the United States Constitution and the 
Bill of Rights (i.e., freedom of expression, 
freedom of religion, the right to vote, and 
the right to due process) contribute to the 
continuation and improvement of American 
democracy. 

- D/C  

American constitutional 
government is based on principles 
of limited government, shared 
authority, fairness, and equality. 

6.1.4.A.3 Determine how “fairness,” “equality,” and 
the “common good” have influenced 
change at the local and national levels of 
United States government. 

D D/C Unit I:  Communities – all sections 

6.1.4.A.4 Explain how the United States government 
is organized and how the United States 
Constitution defines and limits the power 
of government. 

- D/C  

6.1.4.A.5 Distinguish the roles and responsibilities of 
the three branches of the national 
government. 

- I/D/C  

There are different branches within 
the United States government, each 
with its own structure, leaders, and 
processes, and each designed to 
address specific issues and 
concerns. 

6.1.4.A.6 Explain how national and state 
governments share power in the federal 
system of government. 

- I/D/C  
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.A.7 Explain how the United States functions as 
a representative democracy, and describe 
the roles of elected representatives and how 
they interact with citizens at local, state, 
and national levels. 

- I/D/C  In a representative democracy, 
individuals elect representatives to 
act on the behalf of the people. 

6.1.4.A.8 Compare and contrast how government 
functions at the community, county, state, 
and national levels, the services provided, 
and the impact of policy decisions made at 
each level. 

I/D D/C Unit I:  Communities – Section 2 and 
3 

6.1.4.A.9 Compare and contrast responses of 
individuals and groups, past and present, to 
violations of fundamental rights. 

D D/C Literacy Protocol:  Underground 
Railroad 

The examination of individual 
experiences, historical narratives, 
and events promotes an 
understanding of individual and 
community responses to the 
violation of fundamental rights. 

6.1.4.A.10 Describe how the actions of Dr. Martin 
Luther King, Jr., and other civil rights 
leaders served as catalysts for social change 
and inspired social activism in subsequent 
generations. 

D D/C Unit I:  Communities – Section 3 

6.1.4.A.11 Explain how the fundamental rights of the 
individual and the common good of the 
country depend upon all citizens exercising 
their civic responsibilities at the 
community, state, national, and global 
levels. 

I/D D/C Unit I:  Communities – all sections The United States democratic 
system requires active participation 
of its citizens. 

6.1.4.A.12 Explain the process of creating change at 
the local, state, or national level. 

D D/C Unit I:  Communities – all sections 

Immigrants can become and obtain 
the rights of American citizens. 

6.1.4.A.13 Describe the process by which immigrants 
become United States citizens. 

- D/C  

The world is comprised of nations 
that are similar to and different 
from the United States. 

6.1.4.A.14 Describe how the world is divided into 
many nations that have their own 
governments, languages, customs, and 
laws. 

D D/C Literacy Protocol:  Angel Child, 
Dragon Child 
Literacy Protocol:  Molly’s Pilgrim 

In an interconnected world, it 
important to consider different 

6.1.4.A.15 Explain how and why it is important that 
people from diverse cultures collaborate to 

I/D D/C Unit III – Transportation and 
Communication – all sections 
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
cultural perspectives before 
proposing solutions to local, state, 
national, and global challenges. 

find solutions to community, state, 
national, and global challenges. 

In an interconnected world, 
increased collaboration is needed 
by individuals, groups, and nations 
to solve global problems. 

6.1.4.A.16 Explore how national and international 
leaders, businesses, and global 
organizations promote human rights and 
provide aid to individuals and nations in 
need. 

- D/C  

 
 
Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.B.1 Compare and contrast information that 
can be found on different types of maps, 
and determine when the information may 
be useful. 

D D/C Unit I – Communities – Section 3 

6.1.4.B.2 Use physical and political maps to explain 
how the location and spatial relationship 
of places in New Jersey, the United 
States, and other areas, worldwide, have 
contributed to cultural diffusion and 
economic interdependence. 

D D/C Unit I:  Communities – Section 3 

Spatial thinking and geographic 
tools can be used to describe and 
analyze the spatial patterns and 
organization of people, places, and 
environments on Earth. 

6.1.4.B.3 Explain how and when it is important to 
use digital geographic tools, political 
maps, and globes to measure distances 
and to determine time zones and locations 
using latitude and longitude. 

- I/D/C  

Places are jointly characterized by 
their physical and human 
properties. 

6.1.4.B.4 Describe how landforms, climate and 
weather, and availability of resources 
have impacted where and how people live 
and work in different regions of New 
Jersey and the United States. 

D D/C Unit I: Communities – Section 3 
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Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
The physical environment can both 
accommodate and be endangered 
by human activities. 

6.1.4.B.5 Describe how human interaction impacts 
the environment in New Jersey and the 
United States. 

I D/C Unit I:  Communities – Section 3 

Regions form and change as a 
result of unique physical/ecological 
conditions, economies, and 
cultures. 

6.1.4.B.6 Compare and contrast characteristics of 
regions in the United States based on 
culture, economics, politics, and physical 
environment to understand the concept of 
regionalism.  

D D/C Go for the Gold Unit – all Sections 

6.1.4.B.7 Explain why some locations in New 
Jersey and the United States are more 
suited for settlement than others. 

- D/C  Patterns of settlement across 
Earth’s surface differ markedly 
from region to region, place to 
place, and time to time. 6.1.4.B.8 Compare ways people choose to use and 

divide natural resources. 
- D/C  

Advancements in science and 
technology can have unintended 
consequences that impact 
individuals and/or societies. 

6.1.4.B.9 Relate advances in science and 
technology to environmental concerns, 
and to actions taken to address them. 

I/D/C - Unit III:  Transportation and 
Communication – Section 5 

 6.1.4.B.10 Identify the major cities in New Jersey, 
the United States, and major world 
regions, and explain how maps, globes, 
and demographic tools can be used to 
understand tangible and intangible 
cultural differences. 

D D/C Unit I:  Communities – Section 3 

 
 
Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
People make decisions based on 
their needs, wants, and the 
availability of resources. 

6.1.4.C.1 Apply opportunity cost to evaluate 
individuals’ decisions, including ones 
made in their communities. 

I/D D/C Unit I:  Communities – Section 2 
and 3 
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.C.2 Distinguish between needs and wants 
and explain how scarcity and choice 
influence decisions made by individuals, 
communities, and nations. 

D D/C Unit I:  Communities – Section 2  
 
Unit III:  Transportation and 
Communication – Section 5 

6.1.4.C.3 Explain why incentives vary between 
and among producers and consumers. 

- I/D/C  

6.1.4.C.4 Describe how supply and demand 
influence price and output of products. 

I D/C Unit III:  Transportation and 
Communication – Section 5 

Economics is a driving force for 
the occurrence of various events 
and phenomena in societies. 

6.1.4.C.5 Explain the role of specialization in the 
production and exchange of goods and 
services. 

- I/D/C  

6.1.4.C.6 Describe the role and relationship among 
households, businesses, laborers, and 
governments within the economic 
system. 

- I/D/C  

6.1.4.C.7 Explain how the availability of private 
and public goods and services is 
influenced by the global market and 
government. 

I D/C Unit III:  Transportation and 
Communication – Section 5 

Interaction among various 
institutions in the local, national, 
and global economies influence 
policymaking and societal 
outcomes. 

6.1.4.C.8 Illustrate how production, distribution, 
and consumption of goods and services 
are interrelated and are affected by the 
global market and events in the world 
community. 

- I/D/C  

Availability of resources affects 
economic outcomes. 

6.1.4.C.9 Compare and contrast how access to and 
use of resources affects people across the 
world differently. 

- I/D/C  

6.1.4.C.10 Explain the role of money, savings, debt, 
and investment in individuals’ lives. 

- I/D/C  Understanding of financial 
instruments and outcomes assists 
citizens in making sound 
decisions about money, savings, 
spending, and investment. 

6.1.4.C.11 Recognize the importance of setting 
long-term goals when making financial 
decisions within the community. 

I D/C Unit I:  Communities – Sections 2 
and 3 

Creativity and innovation affect 
lifestyle, access to information, 

6.1.4.C.12 Evaluate the impact of ideas, inventions, 
and other contributions of prominent 

I/D/C - Unit III:  Transportation and 
Communication – all sections 
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
and the creation of new products 
and services. 

figures who lived New Jersey. Literacy Protocol:  Biography 
Book Club 

 
 6.1.4.C.13 Determine the qualities of entrepreneurs 

in a capitalistic society. 
I/D D/C Unit III:  Transportation and 

Communication – all sections 
 

6.1.4.C.14 Compare different regions of New Jersey 
to determine the role that geography, 
natural resources, climate, transportation, 
technology, and/or the labor force have 
played in economic opportunities. 

- D/C  Economic opportunities in New 
Jersey and other states are related 
to the availability of resources 
and technology. 

6.1.4.C.15 Describe how the development of 
different transportation systems impacted 
the economies of New Jersey and the 
United States. 

D/C - Unit III:  Transportation and 
Communication – all sections 
 

6.1.4.C.16 Explain how creativity and innovation 
resulted in scientific achievement and 
inventions in many cultures during 
different historical periods. 

I/D/C - Unit III:  Transportation and 
Communication – Section 3 and 4 
 

6.1.4.C.17 Determine the role of science and 
technology in the transition from an 
agricultural society to an industrial 
society, and then to the information age. 

I/D/C - Unit III:  Transportation and 
Communication – Section 3 and 4 
 

Creativity and innovation have 
led to improvements in lifestyle, 
access to information, and the 
creation of new products. 

6.1.4.C.18 Explain how the development of 
communications systems has led to 
increased collaboration and the spread of 
ideas throughout the United States and 
the world. 

I/D/C - Unit III:  Transportation and 
Communication – all sections 
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.D.1 Determine the impact of European 
colonization on Native American 
populations, including the Lenni Lenape 
of New Jersey. 

D C Unit I:  Communities – Section 2 
and 3 

6.1.4.D.2 Summarize reasons why various groups, 
voluntarily and involuntarily, immigrated 
to New Jersey and America, and describe 
the challenges they encountered. 

D D/C Unit I:  Communities – Section 2 
and 3 

Immigrants come to New Jersey 
and the United States for various 
reasons and have a major impact 
on the state and the nation. 

6.1.4.D.3 Evaluate the impact of voluntary and 
involuntary immigration on America’s 
growth as a nation, historically and today. 

- D/C  

6.1.4.D.4 Explain how key events led to the 
creation of the United States and the state 
of New Jersey. 

- D/C  

6.1.4.D.5 Relate key historical documents (i.e., the 
Mayflower Compact, the Declaration of 
Independence, the United States 
Constitution, and the Bill of Rights) to 
present day government and citizenship. 

- I/D/C  

6.1.4.D.6 Describe the civic leadership qualities and 
historical contributions of George 
Washington, Thomas Jefferson, and 
Benjamin Franklin toward the 
development of the United States 
government. 

- D/C  

6.1.4.D.7 Explain the role Governor William 
Livingston played in the development of 
New Jersey government. 

- I/D/C  

Key historical events, documents, 
and individuals led to the 
development of our nation. 

6.1.4.D.8 Determine the significance of New 
Jersey’s role in the American Revolution. 

- I/D/C  
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.D.9 Explain the impact of trans-Atlantic 
slavery on New Jersey, the nation, and 
individuals. 

I D/C Literacy Protocol:  Underground 
Railroad 

6.1.4.D.10 Describe how the influence of Native 
American groups, including the Lenni 
Lenape culture, is manifested in different 
regions of New Jersey. 

D D/C Unit I:  Communities – Section 2 
and 3 

Personal, family, and community 
history is a source of information 
for individuals about the people 
and places around them. 

6.1.4.D.11 Determine how local and state 
communities have changed over time, and 
explain the reasons for changes. 

D/C - Unit I:  Communities – all sections 

The study of American folklore 
and popular historical figures 
enables Americans with diverse 
cultural backgrounds to feel 
connected to a national heritage. 

6.1.4.D.12 Explain how folklore and the actions of 
famous historical and fictional characters 
from New Jersey and other regions of the 
United States contributed to the American 
national heritage. 

D D/C Core Literature 

Cultures include traditions, 
popular beliefs, and commonly 
held values, ideas, and 
assumptions that are generally 
accepted by a particular group of 
people. 

6.1.4.D.13 Describe how culture is expressed 
through and influenced by the behavior of 
people. 

- D/C  
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American culture, based on 
specific traditions and values, has 
been influenced by the behaviors 
of different cultural groups living 
in the United States. 

6.1.4.D.14 Trace how the American identity evolved 
over time. 

- D/C  

Cultures struggle to maintain 
traditions in a changing society. 

6.1.4.D.15 Explain how various cultural groups have 
dealt with the conflict between 
maintaining traditional beliefs and 
practices and adopting new beliefs and 
practices. 

- D/C  

Prejudice and discrimination can 
be obstacles to understanding 
other cultures. 

6.1.4.D.16 Describe how stereotyping and prejudice 
can lead to conflict, using examples from 
the past and present. 

D C Literacy Protocol:  Angel Child, 
Dragon Child 
Literacy Protocol:  Molly’s Pilgrim 
Responsive Classroom 

Historical symbols and the ideas 
and events they represent play a 
role in understanding and 
evaluating our history. 

6.1.4.D.17 Explain the role of historical symbols, 
monuments, and holidays and how they 
affect the American identity. 

- D/C  

The cultures with which an 
individual or group identifies 
change and evolve in response to 
interactions with other groups 
and/or in response to needs or 
concerns. 

6.1.4.D.18 Explain how an individual’s beliefs, 
values, and traditions may reflect more 
than one culture. 

D D/C Literacy Protocol:  Molly’s Pilgrim 
 

6.1.4.D.19 Explain how experiences and events may 
be interpreted differently by people with 
different cultural or individual 
perspectives. 

D D/C Literacy Protocol:  Molly’s Pilgrim 
 

People view and interpret events 
differently because of the times in 
which they live, the experiences 
they have had, the perspectives 
held by their cultures, and their 
individual points of view. 

6.1.4.D.20 Describe why it is important to 
understand the perspectives of other 
cultures in an interconnected world. 

I D/C Literacy Protocol:  Molly’s Pilgrim 
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Standard 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 

value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world. 

 
Strand A. Civics, Government, and Human Rights 

Content 
Statement 

Active citizens in the 21st century:  
Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.A.1 Evaluate what makes a good rule or law. D C Unit I:  Communities – Section 1 
6.3.4.A.2 Contact local officials and community members to 

acquire information and/or discuss local issues. 
I/D D/C Unit I:  Communities – Section 3 

6.3.4.A.3 Select a local issue and develop a group action plan to 
inform school and/or community members about the 
issue. 

D D/C Unit I:  Communities – Section 3 

6.3.4.A.4 Communicate with students from various countries about 
common issues of public concern and possible solutions. 

I/D D/C Unit I:  Communities – Section 3 
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Strand B. Geography, People and the Environment 
Content 
Statement 

Active citizens in the 21st century:  
Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.B.1 Plan and participate in an advocacy project to inform 

others about environmental issues at the local or state 
level and propose possible solutions. 

I/D D/C Unit I:  Communities – Section 3 

 
 
Strand C. Economics, Innovation, and Technology 

Content 
Statement 

Active citizens in the 21st century:  
Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.C.1 Develop and implement a group initiative that addresses 

an economic issue impacting children. 
I/D D/C Unit I:  Communities – Section 3 

 



 

    63 

 
Strand D. History, Culture, and Perspectives 

Content Statement Active citizens in the 21st century:  
Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.D.1 Identify actions that are unfair or discriminatory, such as 

bullying, and propose solutions to address such actions. 
D C Unit I:  Communities – Section 3 

 
Responsive Classroom 
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Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 
Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
Rules and laws are developed to 
protect people’s rights and the 
security and welfare of society. 

6.1.4.A.1 Explain how rules and laws created by 
community, state, and national 
governments protect the rights of people, 
help resolve conflicts, and promote the 
common good. 

D D/C Unit I:  United We Stand – all 
sections 

The United States Constitution and 
Bill of Rights guarantee certain 
fundamental rights for citizens. 

6.1.4.A.2 Explain how fundamental rights 
guaranteed by the United States 
Constitution and the Bill of Rights (i.e., 
freedom of expression, freedom of 
religion, the right to vote, and the right to 
due process) contribute to the continuation 
and improvement of American 
democracy. 

- D/C Unit I:  United We Stand – all 
sections 

American constitutional 
government is based on principles 
of limited government, shared 
authority, fairness, and equality. 

6.1.4.A.3 Determine how “fairness,” “equality,” and 
the “common good” have influenced 
change at the local and national levels of 
United States government. 

D D/C Unit I:  United We Stand – all 
sections 

6.1.4.A.4 Explain how the United States 
government is organized and how the 
United States Constitution defines and 
limits the power of government. 

- D/C Unit I:  United We Stand – all 
sections 

6.1.4.A.5 Distinguish the roles and responsibilities 
of the three branches of the national 
government. 

- I/D/C Unit I:  United We Stand – Section 
6 

There are different branches within 
the United States government, each 
with its own structure, leaders, and 
processes, and each designed to 
address specific issues and 
concerns. 

6.1.4.A.6 Explain how national and state 
governments share power in the federal 
system of government. 

- I/D/C Unit I:  United We Stand – Section 
6 and 7 



 

    65 

Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.A.7 Explain how the United States functions 
as a representative democracy, and 
describe the roles of elected 
representatives and how they interact with 
citizens at local, state, and national levels. 

- I/D/C Unit I:  United We Stand – Section 
4, 5 and 6 

In a representative democracy, 
individuals elect representatives to 
act on the behalf of the people. 

6.1.4.A.8 Compare and contrast how government 
functions at the community, county, state, 
and national levels, the services provided, 
and the impact of policy decisions made at 
each level. 

I/D D/C Unit I:  United We Stand – Section 
6 and 7 

6.1.4.A.9 Compare and contrast responses of 
individuals and groups, past and present, 
to violations of fundamental rights. 

D D/C Unit I:  United We Stand – Section 
4, 5 and 6 
 
Unit II:  Patchwork of Cultures – 
Section 3 and 4 

The examination of individual 
experiences, historical narratives, 
and events promotes an 
understanding of individual and 
community responses to the 
violation of fundamental rights. 6.1.4.A.10 Describe how the actions of Dr. Martin 

Luther King, Jr., and other civil rights 
leaders served as catalysts for social 
change and inspired social activism in 
subsequent generations. 

D D/C Unit I:  United We Stand – Section 
3, 4, 5 and 6 
 
Unit II:  Patchwork of Cultures – 
Section 3, 4, and 7 

6.1.4.A.11 Explain how the fundamental rights of the 
individual and the common good of the 
country depend upon all citizens 
exercising their civic responsibilities at 
the community, state, national, and global 
levels. 

I/D D/C Unit II:  Patchwork of Cultures – 
Section 7 

The United States democratic 
system requires active participation 
of its citizens. 

6.1.4.A.12 Explain the process of creating change at 
the local, state, or national level. 

D D/C Unit I:  United We Stand – Section 
6 
 
Unit II:  Patchwork of Cultures – 
Section 7 

Immigrants can become and obtain 
the rights of American citizens. 

6.1.4.A.13 Describe the process by which immigrants 
become United States citizens. 
 

- D/C Unit II:  Patchwork of Cultures – 
Section 6 
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Strand A. Civics, Government, and Human Rights 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
The world is comprised of nations 
that are similar to and different 
from the United States. 

6.1.4.A.14 Describe how the world is divided into 
many nations that have their own 
governments, languages, customs, and 
laws. 

D D/C Unit II:  Patchwork of Cultures – 
Section 2 

In an interconnected world, it 
important to consider different 
cultural perspectives before 
proposing solutions to local, state, 
national, and global challenges. 

6.1.4.A.15 Explain how and why it is important that 
people from diverse cultures collaborate 
to find solutions to community, state, 
national, and global challenges. 

I/D D/C Unit I:  United We Stand – Section 
3 
 
Unit II:  Patchwork of Cultures – 
Section 7 

In an interconnected world, 
increased collaboration is needed 
by individuals, groups, and nations 
to solve global problems. 

6.1.4.A.16 Explore how national and international 
leaders, businesses, and global 
organizations promote human rights and 
provide aid to individuals and nations in 
need. 

- D/C Unit II:  Patchwork of Cultures – 
Section 7 

 
 
Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.B.1 Compare and contrast information that can 
be found on different types of maps, and 
determine when the information may be 
useful. 

D D/C Unit III:  Zoom – Section 1 

6.1.4.B.2 Use physical and political maps to explain 
how the location and spatial relationship 
of places in New Jersey, the United States, 
and other areas, worldwide, have 
contributed to cultural diffusion and 
economic interdependence. 

D D/C Unit III:  Zoom – all sections 

Spatial thinking and geographic 
tools can be used to describe and 
analyze the spatial patterns and 
organization of people, places, and 
environments on Earth. 

6.1.4.B.3 Explain how and when it is important to 
use digital geographic tools, political 
maps, and globes to measure distances and 
to determine time zones and locations 
using latitude and longitude. 

- I/D/C Unit III:  Zoom – Section 1 
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Strand B. Geography, People, and the Environment 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
Places are jointly characterized by 
their physical and human 
properties. 

6.1.4.B.4 Describe how landforms, climate and 
weather, and availability of resources have 
impacted where and how people live and 
work in different regions of New Jersey 
and the United States. 

D D/C Unit III:  Zoom – Section 2 and 3 

The physical environment can both 
accommodate and be endangered 
by human activities. 

6.1.4.B.5 Describe how human interaction impacts 
the environment in New Jersey and the 
United States. 

I D/C Unit III:  Zoom – Section 2 and 3 

Regions form and change as a 
result of unique physical/ecological 
conditions, economies, and 
cultures. 

6.1.4.B.6 Compare and contrast characteristics of 
regions in the United States based on 
culture, economics, politics, and physical 
environment to understand the concept of 
regionalism.  

D D/C Go for the Gold – all sections 

6.1.4.B.7 Explain why some locations in New Jersey 
and the United States are more suited for 
settlement than others. 

- D/C Unit III:  Zoom – Section 2 and 3 Patterns of settlement across 
Earth’s surface differ markedly 
from region to region, place to 
place, and time to time. 6.1.4.B.8 Compare ways people choose to use and 

divide natural resources. 
- D/C Unit III:  Zoom – Section 2 and 3 

Advancements in science and 
technology can have unintended 
consequences that impact 
individuals and/or societies. 

6.1.4.B.9 Relate advances in science and technology 
to environmental concerns, and to actions 
taken to address them. 

I/D/C -  

Urban areas, worldwide, share 
common physical characteristics, 
but may also have cultural 
differences. 

6.1.4.B.10 Identify the major cities in New Jersey, the 
United States, and major world regions, 
and explain how maps, globes, and 
demographic tools can be used to 
understand tangible and intangible cultural 
differences. 

D D/C Unit III:  Zoom – all sections 
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.C.1 Apply opportunity cost to evaluate 
individuals’ decisions, including ones 
made in their communities. 

I/D D/C Unit III:  Zoom – Section 3 People make decisions based on 
their needs, wants, and the 
availability of resources. 

6.1.4.C.2 Distinguish between needs and wants and 
explain how scarcity and choice influence 
decisions made by individuals, 
communities, and nations. 

D D/C Unit III:  Zoom – Section 3 

6.1.4.C.3 Explain why incentives vary between and 
among producers and consumers. 

- I/D/C Unit III:  Zoom – Section 3 

6.1.4.C.4 Describe how supply and demand 
influence price and output of products. 

I D/C Unit III:  Zoom – Section 3 

Economics is a driving force for 
the occurrence of various events 
and phenomena in societies. 

6.1.4.C.5 Explain the role of specialization in the 
production and exchange of goods and 
services. 

- I/D/C Unit III:  Zoom – Section 3 

6.1.4.C.6 Describe the role and relationship among 
households, businesses, laborers, and 
governments within the economic system. 

- I/D/C Unit III:  Zoom – Section 3 

6.1.4.C.7 Explain how the availability of private and 
public goods and services is influenced by 
the global market and government. 

I D/C Unit III:  Zoom – Section 3 

Interaction among various 
institutions in the local, national, 
and global economies influence 
policymaking and societal 
outcomes. 

6.1.4.C.8 Illustrate how production, distribution, and 
consumption of goods and services are 
interrelated and are affected by the global 
market and events in the world 
community. 

- I/D/C Unit III:  Zoom – Section 3 

Availability of resources affects 
economic outcomes. 

6.1.4.C.9 Compare and contrast how access to and 
use of resources affects people across the 
world differently. 

- I/D/C Unit III:  Zoom – Section 3 

Understanding of financial 
instruments and outcomes assists 

6.1.4.C.10 Explain the role of money, savings, debt, 
and investment in individuals’ lives. 

- I/D/C Unit III:  Zoom – Section 3 
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Strand C. Economics, Innovation, and Technology 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
citizens in making sound decisions 
about money, savings, spending, 
and investment. 

6.1.4.C.11 Recognize the importance of setting long-
term goals when making financial 
decisions within the community. 

I D/C Unit I:  United We Stand – Section 
6 and 7 
 
Unit III:  Zoom – Section 3 

6.1.4.C.12 Evaluate the impact of ideas, inventions, 
and other contributions of prominent 
figures who lived New Jersey. 

I/D/C -  Creativity and innovation affect 
lifestyle, access to information, and 
the creation of new products and 
services. 6.1.4.C.13 Determine the qualities of entrepreneurs in 

a capitalistic society. 
I/D D/C Unit III:  Zoom – Section 3 

6.1.4.C.14 Compare different regions of New Jersey 
to determine the role that geography, 
natural resources, climate, transportation, 
technology, and/or the labor force have 
played in economic opportunities. 

- D/C Unit III:  Zoom – Section 2 and 3 Economic opportunities in New 
Jersey and other states are related 
to the availability of resources and 
technology. 

6.1.4.C.15 Describe how the development of different 
transportation systems impacted the 
economies of New Jersey and the United 
States. 

D/C -  

6.1.4.C.16 Explain how creativity and innovation 
resulted in scientific achievement and 
inventions in many cultures during 
different historical periods. 

I/D/C -  

6.1.4.C.17 Determine the role of science and 
technology in the transition from an 
agricultural society to an industrial society, 
and then to the information age. 

I/D/C -  

Creativity and innovation have led 
to improvements in lifestyle, 
access to information, and the 
creation of new products. 

6.1.4.C.18 Explain how the development of 
communications systems has led to 
increased collaboration and the spread of 
ideas throughout the United States and the 
world. 

I/D/C -  
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.D.1 Determine the impact of European 
colonization on Native American 
populations, including the Lenni Lenape of 
New Jersey. 

D D/C 
 
 

Unit II:  Patchwork of Cultures – 
Section 3 
 
Unit III:  Zoom – Section 2 

6.1.4.D.2 Summarize reasons why various groups, 
voluntarily and involuntarily, immigrated 
to New Jersey and America, and describe 
the challenges they encountered. 

D D/C Unit II:  Patchwork of Cultures – 
Section 3 and 4 

Immigrants come to New Jersey 
and the United States for various 
reasons and have a major impact on 
the state and the nation. 

6.1.4.D.3 Evaluate the impact of voluntary and 
involuntary immigration on America’s 
growth as a nation, historically and today. 

- D/C Unit II:  Patchwork of Cultures – all 
sections 

6.1.4.D.4 Explain how key events led to the creation 
of the United States and the state of New 
Jersey. 

- D/C Unit I:  United We Stand – Section 
4, 5, and 6 

6.1.4.D.5 Relate key historical documents (i.e., the 
Mayflower Compact, the Declaration of 
Independence, the United States 
Constitution, and the Bill of Rights) to 
present day government and citizenship. 

- D/C Unit I:  United We Stand – Section 
4, 5, and 6 
 
Unit II:  Patchwork of Cultures – 
Section 5, 6,7 

6.1.4.D.6 Describe the civic leadership qualities and 
historical contributions of George 
Washington, Thomas Jefferson, and 
Benjamin Franklin toward the development 
of the United States government. 

- I/D/C Unit I:  United We Stand – Section 
4, 5, 6 and 7 

6.1.4.D.7 Explain the role Governor William 
Livingston played in the development of 
New Jersey government. 

- I/D/C Unit I:  United We Stand – Section 5 

6.1.4.D.8 Determine the significance of New Jersey’s 
role in the American Revolution. 

- I/D/C Unit I:  United We Stand – Section 5 

Key historical events, documents, 
and individuals led to the 
development of our nation. 

6.1.4.D.9 Explain the impact of trans-Atlantic 
slavery on New Jersey, the nation, and 
individuals. 

I D/C Unit II:  Patchwork of Cultures – 
Section 3, 4 
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 

6.1.4.D.10 Describe how the influence of Native 
American groups, including the Lenni 
Lenape culture, is manifested in different 
regions of New Jersey. 

D D/C Unit III:  Zoom – Section 2 Personal, family, and community 
history is a source of information 
for individuals about the people and 
places around them. 

6.1.4.D.11 Determine how local and state 
communities have changed over time, and 
explain the reasons for changes. 

D/C -  

The study of American folklore and 
popular historical figures enables 
Americans with diverse cultural 
backgrounds to feel connected to a 
national heritage. 

6.1.4.D.12 Explain how folklore and the actions of 
famous historical and fictional characters 
from New Jersey and other regions of the 
United States contributed to the American 
national heritage. 

- D/C Unit II:  Patchwork of Cultures – 
Section 5 
 
Unit III:  Zoom – Section 2 

Cultures include traditions, popular 
beliefs, and commonly held values, 
ideas, and assumptions that are 
generally accepted by a particular 
group of people. 

6.1.4.D.13 Describe how culture is expressed through 
and influenced by the behavior of people. 

- D/C Unit II:  Patchwork of Cultures – 
Section 4, 5, and 6 

American culture, based on specific 
traditions and values, has been 
influenced by the behaviors of 
different cultural groups living in 
the United States. 

6.1.4.D.14 Trace how the American identity evolved 
over time. 

- D/C Unit II:  Patchwork of Cultures – 
Section 2, 3, 4, 5 and 6 

Cultures struggle to maintain 
traditions in a changing society. 

6.1.4.D.15 Explain how various cultural groups have 
dealt with the conflict between maintaining 
traditional beliefs and practices and 
adopting new beliefs and practices. 

- D/C Unit II:  Patchwork of Cultures – 
Section 2, 3, 4, 5 and 6 

Prejudice and discrimination can be 
obstacles to understanding other 
cultures. 

6.1.4.D.16 Describe how stereotyping and prejudice 
can lead to conflict, using examples from 
the past and present. 

D C Unit I:  United We Stand – Section 1 
and 3 
 
Unit II:  Patchwork of Cultures – 
Section 3 and 4 
 
Literacy Protocol:  War Book Club 
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Strand D. History, Culture, and Perspectives 
Content Statement CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
Historical symbols and the ideas 
and events they represent play a 
role in understanding and 
evaluating our history. 

6.1.4.D.17 Explain the role of historical symbols, 
monuments, and holidays and how they 
affect the American identity. 

- D/C Unit II:  Patchwork of Cultures – 
Section 5 

The cultures with which an 
individual or group identifies 
change and evolve in response to 
interactions with other groups 
and/or in response to needs or 
concerns. 

6.1.4.D.18 Explain how an individual’s beliefs, 
values, and traditions may reflect more 
than one culture. 

D D/C Unit II:  Patchwork of Cultures – 
Section 2, 3, 4, 5 and 6 

6.1.4.D.19 Explain how experiences and events may 
be interpreted differently by people with 
different cultural or individual 
perspectives. 

D D/C Unit I:  United We Stand – Section 
3, 4, and 5 
 
Unit II:  Patchwork of Cultures – 
Section 2, 3, 4, 5 and 6 

People view and interpret events 
differently because of the times in 
which they live, the experiences 
they have had, the perspectives 
held by their cultures, and their 
individual points of view. 6.1.4.D.20 Describe why it is important to understand 

the perspectives of other cultures in an 
interconnected world. 

I D/C Unit I:  United We Stand – Section 
3, 4, and 5 
 
Unit II:  Patchwork of Cultures – 
Section 2, 3, 4, 5 and 6 
 
Unit III:  Zoom – Section 3 
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Standard 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 

value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world. 

 
Strand A. Civics, Government, and Human Rights 

Content 
Statement 

Active citizens in the 21st century:  
Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.A.1 Evaluate what makes a good rule or law. D C Unit I:  United We Stand – Section 2 and 6 
6.3.4.A.2 Contact local officials and community members to 

acquire information and/or discuss local issues. 
I/D D/C Unit II:  Patchwork of Cultures – Section 7 

6.3.4.A.3 Select a local issue and develop a group action plan to 
inform school and/or community members about the 
issue. 

D D/C Unit II:  Patchwork of Cultures – Section 7 

6.3.4.A.4 Communicate with students from various countries about 
common issues of public concern and possible solutions. 

I/D D/C Unit II:  Patchwork of Cultures – Section 7 
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Strand B. Geography, People and the Environment 
Content Statement Active citizens in the 21st century:  

Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.B.1 Plan and participate in an advocacy project to inform 

others about environmental issues at the local or state 
level and propose possible solutions. 

I/D D/C Unit II:  Patchwork of Cultures – Section 7 

 
 
Strand C. Economics, Innovation, and Technology 

Content 
Statement 

Active citizens in the 21st century:  
Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.C.1 Develop and implement a group initiative that addresses 

an economic issue impacting children. 
I/D D/C Unit II:  Patchwork of Cultures – Section 7 
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Strand D. History, Culture, and Perspectives 

Content Statement Active citizens in the 21st century:  
Recognize that people have different perspectives based on their beliefs, values, traditions, culture, and experiences. 
Identify stereotyping, bias, prejudice, and discrimination in their lives and communities. 
Are aware of their relationships to people, places, and resources in the local community and beyond. 
Make informed and reasoned decisions by seeking and assessing information, asking questions, and evaluating alternate 
solutions. 
Develop strategies to reach consensus and resolve conflict. 
Demonstrate understanding of the need for fairness and take appropriate action against unfairness. 

CPI# Cumulative Progress Indicator (CPI) 3 4 Resources 
6.3.4.D.1 Identify actions that are unfair or discriminatory, such as 

bullying, and propose solutions to address such actions. 
D C Unit II:  Patchwork of Cultures – Section 7 

 Responsive Classroom  
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SOCIAL STUDIES STANDARDS AND EXPECTATIONS 

 
GRADES 5 – 8 

 
 
 
 

Standard 6.1 - U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically 
about how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge 
and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive 
citizens in local, national, and global communities. 
 
Standard 6.2 - World History/Global Studies: All students will acquire the knowledge and skills to think analytically and 
systematically about how past interactions of people, cultures, and the environment affect issues across time and cultures. Such 
knowledge and skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21st 
century. 
 
Standard 6.3 - Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed 
citizens who value diversity and promote cultural understanding by working collaboratively to address the challenges that are 
inherent in living in an interconnected world. 
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Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Compare and contrast forms of governance, belief 

systems, and family structures among African, 
European, and Native American groups. 

I D D C Power and Responsibility:  Section 2 

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.1.a Describe migration and settlement patterns of Native 

American groups, and explain how these patterns 
affected interactions in different regions of the 
Western Hemisphere. 

I - D DC Relationships:  Section 2 

6.1.8.B.1.b Analyze the world in spatial terms, using historical 
maps to determine what led to the exploration of new 
water and land routes. 

I D D DC Relationships:  Section 1 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.1.a Evaluate the impact of science, religion, and 

technology innovations on European exploration. 
I D D C Relationships:  Section 1 

6.1.8.C.1.b Explain why individuals and societies trade, how 
trade functions, and the role of trade during this 
period. 

I D D C Relationships:  Section 2 
 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.1.a Compare and contrast gender roles, religion, values, 

cultural practices, and political systems of Native 
American groups. 

I   DC Relationships:  Section 2 

6.1.8.D.1.b Explain how interactions among African, European, 
and Native American groups began a cultural 
transformation. 

I D D C Relationships:  Section 3 
Power and Responsibility:  Section 2, Section 3 

6.1.8.D.1.c Evaluate the impact of the Colombian Exchange on 
ecology, agriculture, and culture from different 
perspectives. 

   IDC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Determine the roles of religious freedom and 

participatory government in various North American 
colonies. 

I - - DC Relationships: Section 3 

6.1.8.A.2.b Explain how and why early government structures 
developed, and determine the impact of these early 
structures on the evolution of American politics and 
institutions. 

I - - DC Relationships: Section 3 
Power and Responsibility: Section 2  

6.1.8.A.2.c Explain how race, gender, and status affected social, 
economic, and political opportunities during Colonial 
times. 

I - - DC Relationships: Section 3 

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.2.a Determine factors that impacted emigration, 

settlement patterns, and regional identities of the 
colonies. 

I - - DC Relationships:  Section 2, Section 3 

6.1.8.B.2.b Compare and contrast how the search for natural 
resources resulted in conflict and cooperation among 
European colonists and Native American groups in 
the New World. 

I - - DC Relationships:  Section 2, Section 3 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.2.a Relate slavery and indentured servitude to Colonial 

labor systems. 
I - - DC Relationships:  Section 3 

6.1.8.C.2.b Explain the system of mercantilism and its impact on 
the economies of the colonies and European 
countries. 

   IDC  

6.1.8.C.2.c Analyze the impact of triangular trade on multiple 
nations and groups. 

   IDC  

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.2.a Analyze the power struggle among European 

countries, and determine its impact on people living in 
Europe and the Americas. 

I - - DC Relationships:  Section 1 

6.1.8.D.2.b Compare and contrast the voluntary and involuntary 
migratory experiences of different groups of people, 
and explain why their experiences differed. 

I - - DC Relationships:  Section 1 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.3.a Examine the ideals found in the Declaration of 

Independence, and assess the extent to which they 
were fulfilled for women, African Americans, and 
Native Americans during this time period. 

   IDC  

6.1.8.A.3.b Evaluate the effectiveness of the fundamental 
principles of the Constitution (i.e., consent of the 
governed, rule of law, federalism, limited 
government, separation of powers, checks and 
balances, and individual rights) in establishing a 
federal government that allows for growth and 
change over time. 

I - - DC Power and Responsibility:  Section 2 

6.1.8.A.3.c Determine the role that compromise played in the 
creation and adoption of the Constitution and Bill of 
Rights. 

   IDC  

6.1.8.A.3.d Compare and contrast the Articles of Confederation 
and the UNITED STATES Constitution in terms of 
the decision-making powers of national government. 

   IDC  

6.1.8.A.3.e Determine why the Alien and Sedition Acts were 
enacted and whether they undermined civil liberties. 

   IDC  

6.1.8.A.3.f Explain how political parties were formed and 
continue to be shaped by differing perspectives 
regarding the role and power of federal government. 

I - - DC Power and Responsibility:  Section 2 

6.1.8.A.3.g Evaluate the impact of the Constitution and Bill of 
Rights on current day issues. 

I - - DC Power and Responsibility:  Section 2 
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Strand B. Geography, People, and the Environment 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.3.a Assess how conflicts and alliances among European 

countries and Native American groups impacted the 
expansion of the American colonies. 

I - - DC Relationships:  Section 2, Section 3 

6.1.8.B.3.b Determine the extent to which the geography of the 
United States influenced the debate on representation 
in Congress and federalism by examining the New 
Jersey and Virginia plans. 

   IDC  

6.1.8.B.3.c Use maps and other geographic tools to evaluate the 
impact of geography on the execution and outcome of 
the American Revolutionary War. 

I - - DC (4th Grade United We Stand) 

6.1.8.B.3.d Explain why New Jersey’s location played an integral 
role in the American Revolution. 

ID - - C (4th Grade United We Stand) 

 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.3.a Explain how taxes and government regulation can 

affect economic opportunities, and assess the impact 
of these on relations between Britain and its North 
American colonies. 

I - - DC Power and Responsibility:  Section 2 

6.1.8.C.3.b Summarize the effect of inflation and debt on the 
American people and the response of state and 
national governments during this time. 

   IDC  

6.1.8.C.3.c Evaluate the impact of the cotton gin and other 
innovations on the institution of slavery and on the 
economic and political development of the country. 

   IDC  

 



 

  83 

 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.3.a Explain how the consequences of the Seven Years 

War, changes in British policies toward American 
colonies, and responses by various groups and 
individuals in the North American colonies led to the 
American Revolution. 

   IDC  

6.1.8.D.3.b Explain why the Declaration of Independence was 
written and how its key principles evolved to become 
unifying ideas of American democracy. 

I - - DC Power and Responsibility:  Section 2 

6.1.8.D.3.c Analyze the impact of George Washington as general 
of the American revolutionary forces and as the first 
president of the United States. 

   IDC  

6.1.8.D.3.d Analyze how prominent individuals and other nations 
contributed to the causes, execution, and outcomes of 
the American Revolution. 

   IDC  

6.1.8.D.3.e Examine the roles and perspectives of various 
socioeconomic groups (e.g., rural farmers, urban 
craftsmen, northern merchants, and southern 
planters), African Americans, Native Americans, and 
women during the American Revolution, and 
determine how these groups were impacted by the 
war. 

   IDC  

6.1.8.D.3.f Analyze from multiple perspectives how the terms of 
the Treaty of Paris affected United States relations 
with Native Americans and with European powers 
that had territories in North America. 

   IDC  

6.1.8.D.3.g Evaluate the extent to which the leadership and 
decisions of early administrations of the national 
government met the goals established in the Preamble 
of the Constitution. 

   IDC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.4.a Explain the changes in America’s relationships with 

other nations by analyzing policies, treaties, tariffs, 
and agreements. 

   IDC  

6.1.8.A.4.b Analyze how the concept of Manifest Destiny 
influenced the acquisition of land through annexation, 
diplomacy, and war. 

   IDC  

6.1.8.A.4.c Assess the extent to which voting rights were 
expanded during the Jacksonian period. 

   IDC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.4.a Assess the impact of the Louisiana Purchase and 

western exploration on the expansion and economic 
development of the United States. 

   IDC  

6.1.8.B.4.b Map territorial expansion and settlement, as well as 
the locations of conflicts with and removal of Native 
Americans. 

   IDC  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.4.a Analyze the debates involving the National Bank, 

uniform currency, and tariffs, and determine the 
extent to which each of these economic tools met the 
economic challenges facing the new nation. 

   IDC  

6.1.8.C.4.b Explain how major technological developments 
revolutionized land and water transportation, as well 
as the economy, in New Jersey and nation. 

I - - DC  

6.1.8.C.4.c Analyze how technological innovations affected the 
status and social class of different groups of people, 
and explain the outcomes that resulted. 

I - - DC Go for the Gold: Section 2 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.4.a Analyze the push-pull factors that led to increases in 

immigration, and explain why ethnic and cultural 
conflicts resulted. 

   IDC  

6.1.8.D.4.b Explore efforts to reform education, women’s rights, 
slavery, and other issues during the Antebellum 
period. 

   IDC  

6.1.8.D.4.c Explain the growing resistance to slavery and New 
Jersey’s role in the Underground Railroad. 

  I DC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.5.a Explain how and why the Emancipation Proclamation 

and the Gettysburg Address continue to impact 
American life. 

   IDC  

6.1.8.A.5.b Compare and contrast the approaches of Congress 
and Presidents Lincoln and Johnson toward the 
reconstruction of the South. 

   IDC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.5.a Determine the role of geography, natural resources, 

demographics, transportation, and technology in the 
progress and outcome of the Civil War. 

   IDC  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.5.a Assess the human and material costs of the Civil War 

in the North and South. 
   IDC  

6.1.8.C.5.b Analyze the economic impact of Reconstruction on 
the South from different perspectives. 

   IDC  

Strand D. History, Culture, and Perspectives 
6.1.8.D.5.a Prioritize the causes and events that led to the Civil 

War from different perspectives. 
   IDC  

6.1.8.D.5.b Analyze critical events and battles of the Civil War 
and determine how they contributed to the final 
outcome of the war. 

   IDC  

6.1.8.D.5.c Examine the roles of women, African Americans, and 
Native Americans in the Civil War. 

   IDC  

6.1.8.D.5.d Analyze the effectiveness of the 13th, 14th, and 15th 
Amendments to the United States Constitution from 
multiple perspectives. 

   IDC  
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Standard 6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and systematically 

about how past interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and 
skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21st century. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.1.a Compare and contrast the social organization of early 

hunters/gatherers and those who lived in early 
agrarian societies. 

 IDC    

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.1.a Explain the various migratory patterns of 

hunters/gatherers who moved from Africa to Eurasia, 
Australia, and the Americas, and describe the impact 
of migration on their lives and on the shaping of 
societies. 

 IDC    

6.2.8.B.1.b Compare and contrast how nomadic and agrarian 
societies used land and natural resources. 

 IDC    
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.1.a Relate the agricultural revolution (including the 

impact of food surplus from farming) to population 
growth and the subsequent development of 
civilizations. 

 IDC    

6.2.8.C.1.b Determine the impact of technological advancements 
on hunter/gatherer and agrarian societies. 

 IDC    

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.1.a Demonstrate an understanding of pre-agricultural and 

post-agricultural periods in terms of relative length of 
time. 

 IDC    

6.2.8.D.1.b Relate the development of language and forms of 
writing to the expression of ideas, creation of cultural 
identity, and development of more complex social 
structures. 

 IDC    

6.2.8.D.1.c Explain how archaeological discoveries are used to 
develop and enhance understanding of life prior to 
written records. 

 IDC    
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.2.a Explain why different ancient river valley 

civilizations developed similar forms of government. 
 IDC    

6.2.8.A.2.b Explain how codifying laws met the needs of ancient 
river valley societies. 

 IDC    

6.2.8.A.2.c Determine the role of slavery in the economic and 
social structures of ancient river valley civilizations. 

 IDC    

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.2.a Determine the extent to which geography influenced 

settlement, the development of trade networks, 
technological innovations, and the sustainability of 
ancient river valley civilizations. 

 IDC    

6.2.8.B.2.b Compare and contrast physical and political maps of 
ancient river valley civilizations and their modern 
counterparts (i.e., Mesopotamia and Iraq; Ancient 
Egypt and Modern Egypt; Indus River Valley and 
Modern Pakistan/India; Ancient China and Modern 
China), and determine the geopolitical impact of 
these civilizations, then and now. 

 ID DC   
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.2.a Explain how technological advancements led to 

greater economic specialization, improved weaponry, 
trade, and the development of a class system in 
ancient river valley civilizations. 

 ID C   

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.2.a Analyze the impact of religion on daily life, 

government, and culture in various ancient river 
valley civilizations. 

 ID DC   

6.2.8.D.2.b Explain how the development of written language 
transformed all aspects of life in ancient river valley 
civilizations. 

 ID DC   

6.2.8.D.2.c Analyze the factors that led to the rise and fall of 
various ancient river valley civilizations and 
determine whether there was a common pattern of 
growth and decline. 

 ID DC   

6.2.8.D.2.d Justify which of the major achievements of the 
ancient river valley civilizations represent the most 
enduring legacies. 

 ID DC   
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.3.a Compare and contrast the methods (i.e., autocratic 

rule, philosophies, and bureaucratic structures; 
communication and transportation systems) used by 
the rulers of Rome, China, and India to control and 
unify their expanding empires. 

 ID DC   

6.2.8.A.3.b Compare and contrast the rights and responsibilities 
of free men, women, slaves, and foreigners in the 
political, economic, and social structures of classical 
civilizations. 

 ID DC   

6.2.8.A.3.c Determine the foundational concepts and principles 
of Athenian democracy and the Roman Republic that 
later influenced the development of the United States 
Constitution. 

 IDC    

6.2.8.A.3.d Compare and contrast the roles and responsibilities of 
citizens in Athens and Sparta to those of United 
States citizens today, and evaluate how citizens 
perceived the principles of liberty and equality then 
and now. 

 IDC    

6.2.8.A.3.e Compare and contrast the American legal system and 
the legal systems of classical civilizations, and 
determine the extent to which the early systems 
influenced the current legal system. 

 IDC    

 
 
Strand B. Geography, People, and the Environment 
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Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.3.a Determine how geography and the availability of 

natural resources influenced the development of the 
political, economic, and cultural systems of each of 
the classical civilizations and provided motivation for 
expansion. 

 ID DC   

6.2.8.B.3.b Explain how geography and the availability of natural 
resources led to both the development of Greek city-
states and to their demise. 

 IDC    

 
 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.3.a Analyze the impact of expanding land and sea trade 

routes through the Mediterranean Basin, India, and 
China. 

 ID DC   

6.2.8.C.3.b Explain how the development of a uniform system of 
exchange facilitated trade in classical civilizations. 

 ID DC   

6.2.8.C.3.c Explain how classical civilizations used technology 
and innovation to enhance agricultural/manufacturing 
output and commerce, to expand military capabilities, 

 ID DC   
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
to improve life in urban areas, and to allow for greater 
division of labor. 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.a Compare and contrast social hierarchies in classical 

civilizations as they relate to power, wealth, and 
equality. 

 ID DC   

6.2.8.D.3.b Relate the Chinese dynastic system to the longevity 
of authoritarian rule in China. 

  IDC   

6.2.8.D.3.c Determine common factors that contributed to the 
decline and fall of the Roman Empire, Gupta India, 
and Han China. 

 ID DC   

6.2.8.D.3.d Compare the golden ages of Greece, Rome, India, 
and China, and justify major achievements that 
represent world legacies. 

 ID DC   
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.e Compare and contrast the tenets of various world 

religions that developed in or around this time period 
(i.e., Buddhism, Christianity, Confucianism, Islam, 
Judaism, Sikhism, and Taoism), their patterns of 
expansion, and their responses to the current 
challenges of globalization. 

  IDC   

6.2.8.D.3.f Determine the extent to which religions, mythologies, 
and other belief systems shaped the values of 
classical societies. 

 ID DC   

 
 
 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.4.a Analyze the role of religion and other means rulers 

used to unify and centrally govern expanding 
territories with diverse populations. 

 ID DC   

6.2.8.A.4.b Compare and contrast the Japanese and European 
systems of feudalism and the effectiveness of each in 
promoting social, economic, and political order. 

 ID DC   

6.2.8.A.4.c Determine the influence of medieval English legal  ID - C  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
and constitutional practices (i.e., the Magna Carta, 
parliament, and the development of habeas corpus and 
an independent judiciary) on modern democratic 
thought and institutions. 

 
 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.4.a Explain how geography influenced the development 

of the political, economic, and cultural centers of 
each empire as well as the empires’ relationships 
with other parts of the world. 

 ID DC   

6.2.8.B.4.b Assess how maritime and overland trade routes (i.e., 
the African caravan and Silk Road) impacted 
urbanization, transportation, communication, and the 
development of international trade centers. 

 ID DC   

6.2.8.B.4.c Determine how Africa’s physical geography and 
natural resources posed challenges and opportunities 
for trade and development. 

 ID DC   

6.2.8.B.4.d Explain why the Arabian Peninsula’s physical 
features and location made it the epicenter of Afro-

  IDC   
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Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
Eurasian trade and fostered the spread of Islam into 
Africa, Europe, and Asia. 

6.2.8.B.4.e Analyze the motivations for civilizations to modify 
the environment, determine the positive and negative 
consequences of environmental changes made during 
this time period, and relate these changes to current 
environmental challenges. 

 ID DC   

6.2.8.B.4.f Explain how the geographies of China and Japan 
influenced their development and their relationship 
with one another. 

  IDC   

6.2.8.B.4.g Explain why the strategic location and economic 
importance of Constantinople and the Mediterranean 
Sea were a source of conflict between civilizations. 

 IDC    

6.2.8.B.4.h Explain how the locations, land forms, and climates 
of Mexico, Central America, and South America 
affected the development of Mayan, Aztec, and Incan 
societies, cultures, and economies. 

  IDC   
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.4.a Explain the interrelationships among improved 

agricultural production, population growth, 
urbanization, and commercialization. 

 ID DC   

6.2.8.C.4.b Analyze how trade, technology, the availability of 
natural resources, and contact with other civilizations 
affected the development of empires in Eurasia and 
the Americas. 

 ID D C  

6.2.8.C.4.c Explain how the development of new business 
practices and banking systems impacted global trade 
and the development of a merchant class. 

 I DC   

6.2.8.C.4.d Analyze the relationship between trade routes and the 
development of powerful city-states and kingdoms in 
Africa. 

 ID DC   

6.2.8.C.4.e Determine the extent to which interaction between the 
Islamic world and medieval Europe increased trade, 
enhanced technology innovation, and impacted 
scientific thought and the arts. 

 ID DC   
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.a Explain how contact between nomadic peoples and 

sedentary populations had both positive and negative 
political, economic, and cultural consequences. 

 ID DC   

6.2.8.D.4.b Analyze how religion both unified and divided 
people. 

 ID DC   

6.2.8.D.4.c Analyze the role of religion and economics in 
shaping each empire’s social hierarchy, and evaluate 
the impact these hierarchical structures had on the 
lives of various groups of people. 

 ID DC   

6.2.8.D.4.d Analyze the causes and outcomes of the Crusades 
from different perspectives, including the 
perspectives of European political and religious 
leaders, the crusaders, Jews, Muslims, and traders. 

 IDC    

6.2.8.D.4.e Assess the demographic, economic, and religious 
impact of the plague on Europe. 

 IDC    

6.2.8.D.4.f Determine which events led to the rise and eventual 
decline of European feudalism. 

 IDC    

6.2.8.D.4.g Analyze the immediate and long-term impact on 
China and Europe of the open exchange between 
Europe and the Yuan (Mongol) Dynasty. 

  IDC   

6.2.8.D.4.h Determine the extent to which the Byzantine Empire 
influenced the Islamic world and western Europe. 

 ID DC   

6.2.8.D.4.i Explain how and why Islam spread in Africa, the 
significance of Timbuktu to the development and 
spread of learning, and the impact Islam continues to 
have on African society. 

  IDC   
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.j Compare the major technological innovations and 

cultural contributions of the civilizations of this 
period and justify which represent enduring legacies. 

 ID DC   

 
 
 
 
Standard 6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who value 

diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in 
an interconnected world. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.A.1 Deliberate on a public issue affecting an upcoming 

election, consider opposing arguments, and develop a 
reasoned conclusion. 

I D D C Power and Responsibility:  Section 3 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.A.2 Participate in a real or simulated hearing to develop a 

legislative proposal that addresses a public issue, and 
share it with an appropriate legislative body (e.g., 
school board, municipal or county government, state 
legislature). 

I D D C Power and Responsibility:  Section 3 

6.3.8.A.3 Collaborate with international students to deliberate 
about and address issues of gender equality, child 
mortality, or education. 

  ID DC  
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Strand B. Geography, People, and the Environment 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.B.1 Evaluate alternative land use proposals and make 

recommendations to the appropriate governmental 
agency regarding the best course of action. 

I D D C Power and Responsibility:  Section 3 

 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.C.1 Contact local officials and community members to 

obtain information about the local school district or 
municipal budget and assess budget priorities. 

I - D C Power and Responsibility:  Section 3 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.D.1 Engage in simulated democratic processes (e.g., 

legislative hearings, judicial proceedings, elections) to 
understand how conflicting points of view are 
addressed in a democratic society. 

I D D C Power and Responsibility:  Section 3 

 
Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Compare and contrast forms of governance, belief 

systems, and family structures among African, 
European, and Native American groups. 

I D D C Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:  

 Social Institutions of Mesopotamia 
 Social Institutions of Ancient Egypt 

A Study of Authority:  
 Power and Authority of Government in 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
Ancient Greece 

 Power and Authority of Religion in Ancient 
Greece 

 Power and Authority of Ancient Roman 
Government 

 Power and Authority of Roman Religion 
A Study of Conflict:  

 Viking Government 
 Feudal Pyramid; Life on the Manor 
 People of the Manor 
 Crusades 
 The Power of the Church During the Middle 

Ages 
 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.1.a Describe migration and settlement patterns of Native 

American groups, and explain how these patterns 
affected interactions in different regions of the 
Western Hemisphere. 

I - D DC  

6.1.8.B.1.b Analyze the world in spatial terms, using historical 
maps to determine what led to the exploration of new 
water and land routes. 

I D D C A Study of Conflict:   
 Introduction to Vikings 
 Raiding and Trading 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.1.a Evaluate the impact of science, religion, and 

technology innovations on European exploration. 
I D D C Change Through the Eyes of the Mesopotamians and 

Ancient Egyptians:  
 Social Institutions of Mesopotamia 
 Record Keeping in Mesopotamia 
 Technology of Mesopotamia 
 Social Institutions of Ancient Egypt 
 Record Keeping in Ancient Egypt 
 Technology of Egypt 

A Study of Authority:  
 Power and Authority of Religion in Ancient 

Greece 
 Power of Greek Achievements 
 Power and Authority of Roman Religion 
 Legacies of Ancient Rome 

A Study of Conflict:  
 Introduction to Vikings; People of the Manor 
 Crusades 
 The Power of the Church During the Middle 

Ages 
6.1.8.C.1.b Explain why individuals and societies trade, how 

trade functions, and the role of trade during this 
period. 

I D D C Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:  

 Worker Roles in Mesopotamia 
 Worker Roles in Ancient Egypt 

A Study of Authority:  
 Power of Ancient Greek Geography 
 Power of Roman Geography 

A Study of Conflict:  
 Raiding and Trading 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.1.a Compare and contrast gender roles, religion, values, 

cultural practices, and political systems of Native 
American groups. 

I - - DC  
 

6.1.8.D.1.b Explain how interactions among African, European, 
and Native American groups began a cultural 
transformation. 

I D D C Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:  

 Social Institutions of Mesopotamia 
 Record Keeping in Mesopotamia 
 Technology of Mesopotamia 
 Social Institutions of Ancient Egypt 
 Record Keeping in Ancient Egypt 
 Technology of Egypt 

A Study of Authority:  
 Power and Authority of Religion in Ancient 

Greece 
 Power of Greek Achievements 
 Power and Authority of Roman Religion 
 Legacies of Ancient Rome 

A Study of Conflict:  
 Introduction to Vikings 
 People of the Manor 
 Crusades 
 The Power of the Church During the Middle 

Ages 
6.1.8.D.1.c Evaluate the impact of the Colombian Exchange on 

ecology, agriculture, and culture from different 
perspectives. 

   IDC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Determine the roles of religious freedom and 

participatory government in various North American 
colonies. 

I - - DC  

6.1.8.A.2.b Explain how and why early government structures 
developed, and determine the impact of these early 
structures on the evolution of American politics and 
institutions. 

I - - DC  

6.1.8.A.2.c Explain how race, gender, and status affected social, 
economic, and political opportunities during Colonial 
times. 

I - - DC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.2.a Determine factors that impacted emigration, 

settlement patterns, and regional identities of the 
colonies. 

I - - DC  

6.1.8.B.2.b Compare and contrast how the search for natural 
resources resulted in conflict and cooperation among 
European colonists and Native American groups in 
the New World. 

I - - DC  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.2.a Relate slavery and indentured servitude to Colonial 

labor systems. 
I - - DC  

6.1.8.C.2.b Explain the system of mercantilism and its impact on 
the economies of the colonies and European 
countries. 

   IDC  

6.1.8.C.2.c Analyze the impact of triangular trade on multiple 
nations and groups. 

   IDC  

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.2.a Analyze the power struggle among European 

countries, and determine its impact on people living in 
Europe and the Americas. 

I - - DC  

6.1.8.D.2.b Compare and contrast the voluntary and involuntary 
migratory experiences of different groups of people, 
and explain why their experiences differed. 

I - - DC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.3.a Examine the ideals found in the Declaration of 

Independence, and assess the extent to which they 
were fulfilled for women, African Americans, and 
Native Americans during this time period. 

   IDC  

6.1.8.A.3.b Evaluate the effectiveness of the fundamental 
principles of the Constitution (i.e., consent of the 
governed, rule of law, federalism, limited 
government, separation of powers, checks and 
balances, and individual rights) in establishing a 
federal government that allows for growth and 
change over time. 

I - - DC  

6.1.8.A.3.c Determine the role that compromise played in the 
creation and adoption of the Constitution and Bill of 
Rights. 

   IDC  

6.1.8.A.3.d Compare and contrast the Articles of Confederation 
and the UNITED STATES Constitution in terms of 
the decision-making powers of national government. 

   IDC  

6.1.8.A.3.e Determine why the Alien and Sedition Acts were 
enacted and whether they undermined civil liberties. 

   IDC  

6.1.8.A.3.f Explain how political parties were formed and 
continue to be shaped by differing perspectives 
regarding the role and power of federal government. 

I - - DC  

6.1.8.A.3.g Evaluate the impact of the Constitution and Bill of 
Rights on current day issues. 

I - - DC  
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Strand B. Geography, People, and the Environment 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.3.a Assess how conflicts and alliances among European 

countries and Native American groups impacted the 
expansion of the American colonies. 

I - - DC  

6.1.8.B.3.b Determine the extent to which the geography of the 
United States influenced the debate on representation 
in Congress and federalism by examining the New 
Jersey and Virginia plans. 

   IDC  

6.1.8.B.3.c Use maps and other geographic tools to evaluate the 
impact of geography on the execution and outcome of 
the American Revolutionary War. 

I - - DC  

6.1.8.B.3.d Explain why New Jersey’s location played an integral 
role in the American Revolution. 

I - - DC  

 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.3.a Explain how taxes and government regulation can 

affect economic opportunities, and assess the impact 
of these on relations between Britain and its North 
American colonies. 

I - - DC  

6.1.8.C.3.b Summarize the effect of inflation and debt on the 
American people and the response of state and 
national governments during this time. 

   IDC  

6.1.8.C.3.c Evaluate the impact of the cotton gin and other 
innovations on the institution of slavery and on the 
economic and political development of the country. 

   IDC  
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.3.a Explain how the consequences of the Seven Years 

War, changes in British policies toward American 
colonies, and responses by various groups and 
individuals in the North American colonies led to the 
American Revolution. 

   IDC  

6.1.8.D.3.b Explain why the Declaration of Independence was 
written and how its key principles evolved to become 
unifying ideas of American democracy. 

I - - DC  

6.1.8.D.3.c Analyze the impact of George Washington as general 
of the American revolutionary forces and as the first 
president of the United States. 

   IDC  

6.1.8.D.3.d Analyze how prominent individuals and other nations 
contributed to the causes, execution, and outcomes of 
the American Revolution. 

   IDC  

6.1.8.D.3.e Examine the roles and perspectives of various 
socioeconomic groups (e.g., rural farmers, urban 
craftsmen, northern merchants, and southern 
planters), African Americans, Native Americans, and 
women during the American Revolution, and 
determine how these groups were impacted by the 
war. 

   IDC  

6.1.8.D.3.f Analyze from multiple perspectives how the terms of 
the Treaty of Paris affected United States relations 
with Native Americans and with European powers 
that had territories in North America. 

   IDC  

6.1.8.D.3.g Evaluate the extent to which the leadership and 
decisions of early administrations of the national 
government met the goals established in the Preamble 
of the Constitution. 

   IDC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.4.a Explain the changes in America’s relationships with 

other nations by analyzing policies, treaties, tariffs, 
and agreements. 

   IDC  

6.1.8.A.4.b Analyze how the concept of Manifest Destiny 
influenced the acquisition of land through annexation, 
diplomacy, and war. 

   IDC  

6.1.8.A.4.c Assess the extent to which voting rights were 
expanded during the Jacksonian period. 

   IDC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.4.a Assess the impact of the Louisiana Purchase and 

western exploration on the expansion and economic 
development of the United States. 

   IDC  

6.1.8.B.4.b Map territorial expansion and settlement, as well as 
the locations of conflicts with and removal of Native 
Americans. 

   IDC  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.4.a Analyze the debates involving the National Bank, 

uniform currency, and tariffs, and determine the 
extent to which each of these economic tools met the 
economic challenges facing the new nation. 

   IDC  

6.1.8.C.4.b Explain how major technological developments 
revolutionized land and water transportation, as well 
as the economy, in New Jersey and nation. 

I - - DC  

6.1.8.C.4.c Analyze how technological innovations affected the 
status and social class of different groups of people, 
and explain the outcomes that resulted. 

I - - DC  

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.4.a Analyze the push-pull factors that led to increases in 

immigration, and explain why ethnic and cultural 
conflicts resulted. 

   IDC  

6.1.8.D.4.b Explore efforts to reform education, women’s rights, 
slavery, and other issues during the Antebellum 
period. 

   IDC  

6.1.8.D.4.c Explain the growing resistance to slavery and New 
Jersey’s role in the Underground Railroad. 

  I DC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.5.a Explain how and why the Emancipation Proclamation 

and the Gettysburg Address continue to impact 
American life. 

   IDC  

6.1.8.A.5.b Compare and contrast the approaches of Congress 
and Presidents Lincoln and Johnson toward the 
reconstruction of the South. 

   IDC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.5.a Determine the role of geography, natural resources, 

demographics, transportation, and technology in the 
progress and outcome of the Civil War. 

   IDC  

 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.5.a Assess the human and material costs of the Civil War 

in the North and South. 
   IDC  

6.1.8.C.5.b Analyze the economic impact of Reconstruction on 
the South from different perspectives. 

   IDC  
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.5.a Prioritize the causes and events that led to the Civil 

War from different perspectives. 
   IDC  

6.1.8.D.5.b Analyze critical events and battles of the Civil War 
and determine how they contributed to the final 
outcome of the war. 

   IDC  

6.1.8.D.5.c Examine the roles of women, African Americans, and 
Native Americans in the Civil War. 

   IDC  

6.1.8.D.5.d Analyze the effectiveness of the 13th, 14th, and 15th 
Amendments to the United States Constitution from 
multiple perspectives. 

   IDC  

 
 
Standard 6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and systematically 

about how past interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and 
skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21st century. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.1.a Compare and contrast the social organization of early 

hunters/gatherers and those who lived in early 
agrarian societies. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Prehistory and the Rise of Civilization 
(Old/Middle/New Sort) 
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Strand B. Geography, People, and the Environment 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.1.a Explain the various migratory patterns of 

hunters/gatherers who moved from Africa to Eurasia, 
Australia, and the Americas, and describe the impact 
of migration on their lives and on the shaping of 
societies. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Prehistory and the Rise of Civilization 
 The Bronze Age 

6.2.8.B.1.b Compare and contrast how nomadic and agrarian 
societies used land and natural resources. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Prehistory and the Rise of Civilization 
 Learning to Farm: The Bronze Age 

Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.1.a Relate the agricultural revolution (including the 

impact of food surplus from farming) to population 
growth and the subsequent development of 
civilizations. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Geography of Mesopotamia  

6.2.8.C.1.b Determine the impact of technological advancements 
on hunter/gatherer and agrarian societies. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Geography of Ancient Egypt 
 Saba the Farmer 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.1.a Demonstrate an understanding of pre-agricultural and 

post-agricultural periods in terms of relative length of 
time. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Unit Introduction – River of Change 
 Kids Discover 

6.2.8.D.1.b Relate the development of language and forms of 
writing to the expression of ideas, creation of cultural 
identity, and development of more complex social 
structures. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Record Keeping in Mesopotamia 
 Record Keeping in Ancient Egypt 
 Cuneiform 
 Shunat the Scribe 
 Kids Discover 

6.2.8.D.1.c Explain how archaeological discoveries are used to 
develop and enhance understanding of life prior to 
written records. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Prehistory and the Rise of Civilization 
 Archeology vs. Anthropology 

 
 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.2.a Explain why different ancient river valley 

civilizations developed similar forms of government. 
 IDC   Change Through the Eyes of the Mesopotamians and 

Ancient Egyptians:   
 Prehistory and the Rise of Civilization 
 Introduction to the Geography of the Fertile 

Crescent 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 

 The 3 Seasons of the Nile 
6.2.8.A.2.b Explain how codifying laws met the needs of ancient 

river valley societies. 
 IDC   Change Through the Eyes of the Mesopotamians and 

Ancient Egyptians:   
 Mesopotamian Laws:  An Eye for an Eye 

(Hammurabi’s Code) 
6.2.8.A.2.c Determine the role of slavery in the economic and 

social structures of ancient river valley civilizations. 
 IDC   Change Through the Eyes of the Mesopotamians and 

Ancient Egyptians:   
 Workers Roles in Mesopotamia, Social 

Pyramid 
 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.2.a Determine the extent to which geography influenced 

settlement, the development of trade networks, 
technological innovations, and the sustainability of 
ancient river valley civilizations. 

 IDC   Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Geography of Mesopotamia 
 Geography of Ancient Egypt 
 Introduction to the Geography of the Fertile 

Crescent 
 Tigris vs. Euphrates Rivers 

6.2.8.B.2.b Compare and contrast physical and political maps of 
ancient river valley civilizations and their modern 
counterparts (i.e., Mesopotamia and Iraq; Ancient 
Egypt and Modern Egypt; Indus River Valley and 
Modern Pakistan/India; Ancient China and Modern 

 ID DC  Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Geography of Mesopotamia 
 Geography of Ancient Egypt 
 Nystrom Maps 
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Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
China), and determine the geopolitical impact of 
these civilizations, then and now. 

 
 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.2.a Explain how technological advancements led to 

greater economic specialization, improved weaponry, 
trade, and the development of a class system in 
ancient river valley civilizations. 

 ID C  Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Prehistory and the Rise of Civilization 
 5 Characteristics of a Civilization 
 Assyrians vs. Babylonians vs. Sumerians 
 Hittite Chart (Kids Discover) 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.2.a Analyze the impact of religion on daily life, 

government, and culture in various ancient river 
valley civilizations. 

 ID DC  Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Workers Roles in Mesopotamia, Social 
Pyramid 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.2.b Explain how the development of written language 

transformed all aspects of life in ancient river valley 
civilizations. 

 ID DC  Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Record Keeping in Mesopotamia 
 Record Keeping in Ancient Egypt 
 Cuneiform 

6.2.8.D.2.c Analyze the factors that led to the rise and fall of 
various ancient river valley civilizations and 
determine whether there was a common pattern of 
growth and decline. 

 ID DC  Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Prehistory and the Rise of Civilization 
 Timeline, Reasons for Decline 

6.2.8.D.2.d Justify which of the major achievements of the 
ancient river valley civilizations represent the most 
enduring legacies. 

 ID DC  Change Through the Eyes of the Mesopotamians and 
Ancient Egyptians:   

 Culminating Activities for Change Unit 
Mesopotamia and Ancient Egypt 

 Egyptian Achievements 
 
 
 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.3.a Compare and contrast the methods (i.e., autocratic 

rule, philosophies, and bureaucratic structures; 
communication and transportation systems) used by 

 ID DC  A Study of Authority:  
 Power and Authority of Government in 

Ancient Greece 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
the rulers of Rome, China, and India to control and 
unify their expanding empires. 

 Power and Authority of Ancient Roman  
 Government 
 All Roads…Republic (Government) 
 Contributions of the Etruscans 

6.2.8.A.3.b Compare and contrast the rights and responsibilities 
of free men, women, slaves, and foreigners in the 
political, economic, and social structures of classical 
civilizations. 

 ID DC  A Study of Authority:  
 Power and Authority of Government in 

Ancient Greece 
 Power and Authority of Ancient Roman 

Government 
 Minoan vs. Myceneans 
 Sparta vs. Athens 

6.2.8.A.3.c Determine the foundational concepts and principles 
of Athenian democracy and the Roman Republic that 
later influenced the development of the United States 
Constitution. 

 IDC   A Study of Authority:  
 Power and Authority of Government in 

Ancient Greece 
 Athenian Government 
 Power and Authority of Ancient Roman 

Government 
 Roman Republic 
 12 Tables 

6.2.8.A.3.d Compare and contrast the roles and responsibilities of 
citizens in Athens and Sparta to those of United 
States citizens today, and evaluate how citizens 
perceived the principles of liberty and equality then 
and now. 

 IDC   A Study of Authority:  
 Power and Authority of Government in 

Ancient Greece 
 Athenian Government/Senate 
 Power and Authority of Ancient Roman 

Government 
 Spartan/Women’s Rights 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.3.e Compare and contrast the American legal system and 

the legal systems of classical civilizations, and 
determine the extent to which the early systems 
influenced the current legal system. 

 IDC   A Study of Authority:  
 Power and Authority of Government in 

Ancient Greece 
 Power and Authority of Ancient Roman 

Government 
 Comparison with Athenian/Roman 

Government to Current American 
Government 

 

Strand B. Geography, People, and the Environment 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.3.a Determine how geography and the availability of 

natural resources influenced the development of the 
political, economic, and cultural systems of each of 
the classical civilizations and provided motivation for 
expansion. 

 ID DC  A Study of Authority:  
 Power of Ancient Greece Geography 
 Power of Roman Geography 
 Maps 

6.2.8.B.3.b Explain how geography and the availability of natural 
resources led to both the development of Greek city-
states and to their demise. 

 IDC   A Study of Authority:  
 Power of Ancient Greece Geography 
 Power of Roman Geography 
 Maps 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.3.a Analyze the impact of expanding land and sea trade 

routes through the Mediterranean Basin, India, and 
China. 

 ID DC  A Study of Authority:  
 Power of Ancient Greece Geography 
 Power of Roman Geography 
 Maps 

6.2.8.C.3.b Explain how the development of a uniform system of 
exchange facilitated trade in classical civilizations. 

 ID DC  A Study of Authority:  
 Power of Ancient Greece Geography 
 Power of Roman Geography 
 Comparison with City-States 

6.2.8.C.3.c Explain how classical civilizations used technology 
and innovation to enhance agricultural/manufacturing 
output and commerce, to expand military capabilities, 
to improve life in urban areas, and to allow for greater 
division of labor. 

 ID DC  A Study of Authority:  
 Power of Greek Achievements 
 Legacies of Ancient Rome 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.a Compare and contrast social hierarchies in classical 

civilizations as they relate to power, wealth, and 
equality. 

 ID DC  A Study of Authority:   
 Power and Authority of Government in 

Ancient Greece 
 Power and Authority of Ancient Roman 

Government 
 Patricians and Plebeians in the Roman 

Republic 
 Slaves and Women 

6.2.8.D.3.b Relate the Chinese dynastic system to the longevity 
of authoritarian rule in China. 

  IDC   

6.2.8.D.3.c Determine common factors that contributed to the 
decline and fall of the Roman Empire, Gupta India, 
and Han China. 

 ID DC  A Study of Authority:   
 Power and Authority of Ancient Roman 

Government 
 Constantine 

6.2.8.D.3.d Compare the golden ages of Greece, Rome, India, 
and China, and justify major achievements that 
represent world legacies. 

 ID DC  A Study of Authority:   
 Power and Authority of Government in 

Ancient Greece 
 Athens – Golden Age 
 Power and Authority of Ancient Roman 

Government 
 Kids Discover - Philosophers 

6.2.8.D.3.e Compare and contrast the tenets of various world 
religions that developed in or around this time period 
(i.e., Buddhism, Christianity, Confucianism, Islam, 
Judaism, Sikhism, and Taoism), their patterns of 
expansion, and their responses to the current 
challenges of globalization. 

  IDC   
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.f Determine the extent to which religions, mythologies, 

and other belief systems shaped the values of 
classical societies. 

 ID DC  A Study of Authority:   
 Power and Authority of Religion in Ancient 

Greece 
 Ancient Greek Worship 
 Gods and Goddesses. Greek Mythology 

 
 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.4.a Analyze the role of religion and other means rulers 

used to unify and centrally govern expanding 
territories with diverse populations. 

 ID DC  A Study of Authority:   
 Power and Authority of Government in 

Ancient Greece 
 Alexander the Great 
 Power and Authority of Religion in Ancient 

Greece 
 Augustus Caesar and the Roman Empire 

6.2.8.A.4.b Compare and contrast the Japanese and European 
systems of feudalism and the effectiveness of each in 
promoting social, economic, and political order. 

 ID DC  A Study of Conflict:   
 Feudal Pyramid 

6.2.8.A.4.c Determine the influence of medieval English legal 
and constitutional practices (i.e., the Magna Carta, 

 ID - C A Study of Conflict:  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
parliament, and the development of habeas corpus 
and an independent judiciary) on modern democratic 
thought and institutions. 

 Crusades 
 King John Signs the Magna Carta 

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.4.a Explain how geography influenced the development 

of the political, economic, and cultural centers of 
each empire as well as the empires’ relationships 
with other parts of the world. 

 ID DC  A Study of Conflict:  
 Feudal Pyramid 
 Crusades 

6.2.8.B.4.b Assess how maritime and overland trade routes (i.e., 
the African caravan and Silk Road) impacted 
urbanization, transportation, communication, and the 
development of international trade centers. 

 ID DC  A Study of Conflict:   
 Raiding and Trading 

6.2.8.B.4.c Determine how Africa’s physical geography and 
natural resources posed challenges and opportunities 
for trade and development. 

 ID DC  A Study of Conflict:   
 Raiding and Trading 

6.2.8.B.4.d Explain why the Arabian Peninsula’s physical 
features and location made it the epicenter of Afro-
Eurasian trade and fostered the spread of Islam into 
Africa, Europe, and Asia. 

  IDC   
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Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.4.e Analyze the motivations for civilizations to modify 

the environment, determine the positive and negative 
consequences of environmental changes made during 
this time period, and relate these changes to current 
environmental challenges. 

 ID DC  A Study of Authority:  
 Power of Roman Geography 
 Map of Ancient Rome 
 5 Themes of Roman Geography 
 Pompeii 
 Legacies of Ancient Rome (Roman farming, 

drainage, aqueducts, sewers) 
6.2.8.B.4.f Explain how the geographies of China and Japan 

influenced their development and their relationship 
with one another. 

  IDC   

6.2.8.B.4.g Explain why the strategic location and economic 
importance of Constantinople and the Mediterranean 
Sea were a source of conflict between civilizations. 

 IDC   A Study of Authority:   
 Power and Authority of Ancient Roman 

Government 
 Constantine 

6.2.8.B.4.h Explain how the locations, land forms, and climates 
of Mexico, Central America, and South America 
affected the development of Mayan, Aztec, and 
Incan societies, cultures, and economies. 

  IDC   

 



 

  128 

 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.4.a Explain the interrelationships among improved 

agricultural production, population growth, 
urbanization, and commercialization. 

 ID DC  A Study of Authority:   
 Power of Ancient Greek Geography 
 Farming in Ancient Greece 
 Ancient Greece and City-States of Greece 
 Power and Authority of Government in 

Ancient Greece 
 Athens vs. Sparta 
 Power of Roman Geography 
 Map of Ancient Rome 
 5 Themes of Roman Geography 
 Pompeii 
 Power of Roman 
 Power and Authority of Ancient Roman 

Government 
 Patricians and Plebeians in the Roman 

Republic 
 Legacies of Ancient Rome 

6.2.8.C.4.b Analyze how trade, technology, the availability of 
natural resources, and contact with other civilizations 
affected the development of empires in Eurasia and 
the Americas. 

 ID D C A Study of Conflict:  Introduction to Vikings; 
Raiding and Trading; Crusades 

6.2.8.C.4.c Explain how the development of new business 
practices and banking systems impacted global trade 
and the development of a merchant class. 

 I DC  A Study of Conflict:   
 Introduction to Vikings 
 Raiding and Trading 
 Crusades 

6.2.8.C.4.d Analyze the relationship between trade routes and the  ID DC  A Study of Authority:  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
development of powerful city-states and kingdoms in 
Africa. 

 Power of Ancient Greek Geography 
 Ancient Greece/City-States of Greece 

6.2.8.C.4.e Determine the extent to which interaction between 
the Islamic world and medieval Europe increased 
trade, enhanced technology innovation, and impacted 
scientific thought and the arts. 

 ID DC  A Study of Conflict:   
 Introduction to Vikings 
 Raiding and Trading 
 Crusades 

 
 
 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.a Explain how contact between nomadic peoples and 

sedentary populations had both positive and negative 
political, economic, and cultural consequences. 

 ID DC  A Study of Authority:   
 Power and Authority of Government in 

Ancient Greece 
 Ancient Greek Wars 

6.2.8.D.4.b Analyze how religion both unified and divided 
people. 

 ID DC  A Study of Authority:  
 Power and Authority of Ancient Roman 

Government  
 Constantine 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.c Analyze the role of religion and economics in 

shaping each empire’s social hierarchy, and evaluate 
the impact these hierarchical structures had on the 
lives of various groups of people. 

 ID DC  A Study of Conflict:   
 Charlemagne 
 The Power of the Church During the Middle 

Ages 
 

6.2.8.D.4.d Analyze the causes and outcomes of the Crusades 
from different perspectives, including the 
perspectives of European political and religious 
leaders, the crusaders, Jews, Muslims, and traders. 

 IDC   A Study of Conflict:   
 Crusades 

6.2.8.D.4.e Assess the demographic, economic, and religious 
impact of the plague on Europe. 

 IDC   A Study of Conflict:   
 The Black Death 

6.2.8.D.4.f Determine which events led to the rise and eventual 
decline of European feudalism. 

 IDC   A Study of Conflict:   
 Crusades 
 The Black Death 

6.2.8.D.4.g Analyze the immediate and long-term impact on 
China and Europe of the open exchange between 
Europe and the Yuan (Mongol) Dynasty. 

  IDC   

6.2.8.D.4.h Determine the extent to which the Byzantine Empire 
influenced the Islamic world and western Europe. 

 ID DC  A Study of Authority:  
 Constantine 

6.2.8.D.4.i Explain how and why Islam spread in Africa, the 
significance of Timbuktu to the development and 
spread of learning, and the impact Islam continues to 
have on African society. 

  IDC   

6.2.8.D.4.j Compare the major technological innovations and 
cultural contributions of the civilizations of this 
period and justify which represent enduring legacies. 

 ID DC  A Study of Conflict:  
 New Weapons 
 Cannons 
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Standard 6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who value 

diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in 
an interconnected world. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.A.1 Deliberate on a public issue affecting an upcoming 

election, consider opposing arguments, and develop a 
reasoned conclusion. 

I D D C Current Events – Junior Scholastics 

6.3.8.A.2 Participate in a real or simulated hearing to develop a 
legislative proposal that addresses a public issue, and 
share it with an appropriate legislative body (e.g., 
school board, municipal or county government, state 
legislature). 

I D D C A Study of Authority:   
 Power and Authority of Roman Government 
 Simulation (Patricians and Plebeians) 

6.3.8.A.3 Collaborate with international students to deliberate 
about and address issues of gender equality, child 
mortality, or education. 

  ID DC  
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Strand B. Geography, People, and the Environment 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.B.1 

Evaluate alternative land use proposals and make 
recommendations to the appropriate governmental 
agency regarding the best course of action. 

I D D C A Study of Authority:   
 Power and Authority of Roman Government 
 Simulation (Patricians and Plebeians) 
 Patricians and Plebeians in the Roman 

Republic  
 

 



 

  133 

 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.C.1 Contact local officials and community members to 

obtain information about the local school district or 
municipal budget and assess budget priorities. 

I - D C  

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.D.1 Engage in simulated democratic processes (e.g., 

legislative hearings, judicial proceedings, elections) to 
understand how conflicting points of view are 

I D D C Current Events – Junior Scholastic 
A Study of Authority:   

 Power and Authority of Roman Government 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
addressed in a democratic society.  Simulation (Patricians and Plebeians) 

 Patricians and Plebeians in the Roman 
Republic  
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Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Compare and contrast forms of governance, belief 

systems, and family structures among African, 
European, and Native American groups. 

I D D C 5 Themes of Geography/7 Elements of Culture: 
 Africa 

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.1.a Describe migration and settlement patterns of Native 

American groups, and explain how these patterns 
affected interactions in different regions of the 
Western Hemisphere. 

I - D DC 
 

5 Themes of Geography/7 Elements of Culture: 
 Mesoamerica 

 

6.1.8.B.1.b Analyze the world in spatial terms, using historical 
maps to determine what led to the exploration of new 
water and land routes. 

I D D C 5 Themes of Geography/7 Elements of Culture: 
 Mesoamerica 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.1.a 

Evaluate the impact of science, religion, and 
technology innovations on European exploration. 

I  D D C 5 Themes of Geography/7 Elements of Culture: 
 Mesoamerica 
 

6.1.8.C.1.b Explain why individuals and societies trade, how 
trade functions, and the role of trade during this 
period. 

I D D C 5 Themes of Geography/7 Elements of Culture: 
 Mesoamerica 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.1.a Compare and contrast gender roles, religion, values, 

cultural practices, and political systems of Native 
American groups. 

I - - DC  

6.1.8.D.1.b Explain how interactions among African, European, 
and Native American groups began a cultural 
transformation. 

I D D C 5 Themes of Geography/7 Elements of Culture: 
 Africa 

6.1.8.D.1.c Evaluate the impact of the Colombian Exchange on 
ecology, agriculture, and culture from different 
perspectives. 

   IDC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Determine the roles of religious freedom and 

participatory government in various North American 
colonies. 

I - - DC  

6.1.8.A.2.b Explain how and why early government structures 
developed, and determine the impact of these early 
structures on the evolution of American politics and 
institutions. 

I - - DC  

6.1.8.A.2.c Explain how race, gender, and status affected social, 
economic, and political opportunities during Colonial 
times. 

I - - DC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.2.a Determine factors that impacted emigration, 

settlement patterns, and regional identities of the 
colonies. 

I - - DC  

6.1.8.B.2.b Compare and contrast how the search for natural 
resources resulted in conflict and cooperation among 
European colonists and Native American groups in 
the New World. 

I - - DC  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.2.a Relate slavery and indentured servitude to Colonial 

labor systems. 
I - - DC  

6.1.8.C.2.b Explain the system of mercantilism and its impact on 
the economies of the colonies and European 
countries. 

   IDC  

6.1.8.C.2.c Analyze the impact of triangular trade on multiple 
nations and groups. 

   IDC  

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.2.a Analyze the power struggle among European 

countries, and determine its impact on people living in 
Europe and the Americas. 

I - - DC  

6.1.8.D.2.b Compare and contrast the voluntary and involuntary 
migratory experiences of different groups of people, 
and explain why their experiences differed. 

I - - DC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.3.a Examine the ideals found in the Declaration of 

Independence, and assess the extent to which they 
were fulfilled for women, African Americans, and 
Native Americans during this time period. 

   IDC  

6.1.8.A.3.b Evaluate the effectiveness of the fundamental 
principles of the Constitution (i.e., consent of the 
governed, rule of law, federalism, limited 
government, separation of powers, checks and 
balances, and individual rights) in establishing a 
federal government that allows for growth and 
change over time. 

I - - DC  

6.1.8.A.3.c Determine the role that compromise played in the 
creation and adoption of the Constitution and Bill of 
Rights. 

   IDC  

6.1.8.A.3.d Compare and contrast the Articles of Confederation 
and the UNITED STATES Constitution in terms of 
the decision-making powers of national government. 

   IDC  

6.1.8.A.3.e Determine why the Alien and Sedition Acts were 
enacted and whether they undermined civil liberties. 

   IDC  

6.1.8.A.3.f Explain how political parties were formed and 
continue to be shaped by differing perspectives 
regarding the role and power of federal government. 

I - - DC  

6.1.8.A.3.g Evaluate the impact of the Constitution and Bill of 
Rights on current day issues. 

I - - DC  
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Strand B. Geography, People, and the Environment 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.3.a Assess how conflicts and alliances among European 

countries and Native American groups impacted the 
expansion of the American colonies. 

I - - DC  

6.1.8.B.3.b Determine the extent to which the geography of the 
United States influenced the debate on representation 
in Congress and federalism by examining the New 
Jersey and Virginia plans. 

   IDC  

6.1.8.B.3.c Use maps and other geographic tools to evaluate the 
impact of geography on the execution and outcome of 
the American Revolutionary War. 

I - - DC  

6.1.8.B.3.d Explain why New Jersey’s location played an integral 
role in the American Revolution. 

I - - DC  

 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.3.a Explain how taxes and government regulation can 

affect economic opportunities, and assess the impact 
of these on relations between Britain and its North 
American colonies. 

I - - DC  

6.1.8.C.3.b Summarize the effect of inflation and debt on the 
American people and the response of state and 
national governments during this time. 

   IDC  

6.1.8.C.3.c Evaluate the impact of the cotton gin and other 
innovations on the institution of slavery and on the 
economic and political development of the country. 

   IDC  
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.3.a Explain how the consequences of the Seven Years 

War, changes in British policies toward American 
colonies, and responses by various groups and 
individuals in the North American colonies led to the 
American Revolution. 

   IDC  

6.1.8.D.3.b Explain why the Declaration of Independence was 
written and how its key principles evolved to become 
unifying ideas of American democracy. 

I - - DC  

6.1.8.D.3.c Analyze the impact of George Washington as general 
of the American revolutionary forces and as the first 
president of the United States. 

   IDC  

6.1.8.D.3.d Analyze how prominent individuals and other nations 
contributed to the causes, execution, and outcomes of 
the American Revolution. 

   IDC  

6.1.8.D.3.e Examine the roles and perspectives of various 
socioeconomic groups (e.g., rural farmers, urban 
craftsmen, northern merchants, and southern 
planters), African Americans, Native Americans, and 
women during the American Revolution, and 
determine how these groups were impacted by the 
war. 

   IDC  

6.1.8.D.3.f Analyze from multiple perspectives how the terms of 
the Treaty of Paris affected United States relations 
with Native Americans and with European powers 
that had territories in North America. 

   IDC  

6.1.8.D.3.g Evaluate the extent to which the leadership and 
decisions of early administrations of the national 
government met the goals established in the Preamble 
of the Constitution. 

   IDC  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.4.a Explain the changes in America’s relationships with 

other nations by analyzing policies, treaties, tariffs, 
and agreements. 

   IDC  

6.1.8.A.4.b Analyze how the concept of Manifest Destiny 
influenced the acquisition of land through annexation, 
diplomacy, and war. 

   IDC  

6.1.8.A.4.c Assess the extent to which voting rights were 
expanded during the Jacksonian period. 

   IDC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.4.a Assess the impact of the Louisiana Purchase and 

western exploration on the expansion and economic 
development of the United States. 

   IDC  

6.1.8.B.4.b Map territorial expansion and settlement, as well as 
the locations of conflicts with and removal of Native 
Americans. 

   IDC  

 
 



 

  143 

 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.4.a Analyze the debates involving the National Bank, 

uniform currency, and tariffs, and determine the 
extent to which each of these economic tools met the 
economic challenges facing the new nation. 

   IDC  

6.1.8.C.4.b Explain how major technological developments 
revolutionized land and water transportation, as well 
as the economy, in New Jersey and nation. 

I - - DC  

6.1.8.C.4.c Analyze how technological innovations affected the 
status and social class of different groups of people, 
and explain the outcomes that resulted. 

I - - DC  

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.4.a Analyze the push-pull factors that led to increases in 

immigration, and explain why ethnic and cultural 
conflicts resulted. 

   IDC  

6.1.8.D.4.b Explore efforts to reform education, women’s rights, 
slavery, and other issues during the Antebellum 
period. 

   IDC  

6.1.8.D.4.c 
Explain the growing resistance to slavery and New 
Jersey’s role in the Underground Railroad. 

  I DC A Study of Tolerance and Intolerance:  
 Genocide Journal 

 
 
 
 
 



 

  144 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.5.a Explain how and why the Emancipation Proclamation 

and the Gettysburg Address continue to impact 
American life. 

   IDC  

6.1.8.A.5.b Compare and contrast the approaches of Congress 
and Presidents Lincoln and Johnson toward the 
reconstruction of the South. 

   IDC  

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.5.a Determine the role of geography, natural resources, 

demographics, transportation, and technology in the 
progress and outcome of the Civil War. 

   IDC  

 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.5.a Assess the human and material costs of the Civil War 

in the North and South. 
   IDC  

6.1.8.C.5.b Analyze the economic impact of Reconstruction on 
the South from different perspectives. 

   IDC  
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.5.a Prioritize the causes and events that led to the Civil 

War from different perspectives. 
   IDC  

6.1.8.D.5.b Analyze critical events and battles of the Civil War 
and determine how they contributed to the final 
outcome of the war. 

   IDC  

6.1.8.D.5.c Examine the roles of women, African Americans, and 
Native Americans in the Civil War. 

   IDC  

6.1.8.D.5.d Analyze the effectiveness of the 13th, 14th, and 15th 
Amendments to the United States Constitution from 
multiple perspectives. 

   IDC  
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Standard 6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and systematically 

about how past interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and 
skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21st century. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.1.a Compare and contrast the social organization of early 

hunters/gatherers and those who lived in early 
agrarian societies. 

 IDC    

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.1.a Explain the various migratory patterns of 

hunters/gatherers who moved from Africa to Eurasia, 
Australia, and the Americas, and describe the impact 
of migration on their lives and on the shaping of 
societies. 

 IDC    

6.2.8.B.1.b Compare and contrast how nomadic and agrarian 
societies used land and natural resources. 

 IDC    

 
 
 
 
 



 

  147 

Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.1.a Relate the agricultural revolution (including the 

impact of food surplus from farming) to population 
growth and the subsequent development of 
civilizations. 

 IDC    

6.2.8.C.1.b Determine the impact of technological advancements 
on hunter/gatherer and agrarian societies. 

 IDC    

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.1.a Demonstrate an understanding of pre-agricultural and 

post-agricultural periods in terms of relative length of 
time. 

 IDC    

6.2.8.D.1.b Relate the development of language and forms of 
writing to the expression of ideas, creation of cultural 
identity, and development of more complex social 
structures. 

 IDC    

6.2.8.D.1.c Explain how archaeological discoveries are used to 
develop and enhance understanding of life prior to 
written records. 

 IDC    
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.2.a Explain why different ancient river valley 

civilizations developed similar forms of government. 
 IDC    

6.2.8.A.2.b Explain how codifying laws met the needs of ancient 
river valley societies. 

 IDC    

6.2.8.A.2.c Determine the role of slavery in the economic and 
social structures of ancient river valley civilizations. 

 IDC    

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.2.a Determine the extent to which geography influenced 

settlement, the development of trade networks, 
technological innovations, and the sustainability of 
ancient river valley civilizations. 

 IDC    

6.2.8.B.2.b Compare and contrast physical and political maps of 
ancient river valley civilizations and their modern 
counterparts (i.e., Mesopotamia and Iraq; Ancient 
Egypt and Modern Egypt; Indus River Valley and 
Modern Pakistan/India; Ancient China and Modern 
China), and determine the geopolitical impact of 
these civilizations, then and now. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.2.a Explain how technological advancements led to 

greater economic specialization, improved weaponry, 
trade, and the development of a class system in 
ancient river valley civilizations. 

 ID C  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.2.a Analyze the impact of religion on daily life, 

government, and culture in various ancient river 
valley civilizations. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.2.b Explain how the development of written language 
transformed all aspects of life in ancient river valley 
civilizations. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.2.c Analyze the factors that led to the rise and fall of 
various ancient river valley civilizations and 
determine whether there was a common pattern of 
growth and decline. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.2.d Justify which of the major achievements of the 
ancient river valley civilizations represent the most 
enduring legacies. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.3.a Compare and contrast the methods (i.e., autocratic 

rule, philosophies, and bureaucratic structures; 
communication and transportation systems) used by 
the rulers of Rome, China, and India to control and 
unify their expanding empires. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.A.3.b Compare and contrast the rights and responsibilities 
of free men, women, slaves, and foreigners in the 
political, economic, and social structures of classical 
civilizations. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.A.3.c Determine the foundational concepts and principles 
of Athenian democracy and the Roman Republic that 
later influenced the development of the United States 
Constitution. 

 IDC    

6.2.8.A.3.d Compare and contrast the roles and responsibilities of 
citizens in Athens and Sparta to those of United 
States citizens today, and evaluate how citizens 
perceived the principles of liberty and equality then 
and now. 

 IDC    

6.2.8.A.3.e Compare and contrast the American legal system and 
the legal systems of classical civilizations, and 
determine the extent to which the early systems 
influenced the current legal system. 

 IDC    
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Strand B. Geography, People, and the Environment 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.3.a Determine how geography and the availability of 

natural resources influenced the development of the 
political, economic, and cultural systems of each of 
the classical civilizations and provided motivation for 
expansion. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.B.3.b Explain how geography and the availability of 
natural resources led to both the development of 
Greek city-states and to their demise. 

 IDC    

 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.3.a Analyze the impact of expanding land and sea trade 

routes through the Mediterranean Basin, India, and 
China. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.C.3.b Explain how the development of a uniform system of 
exchange facilitated trade in classical civilizations. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.C.3.c Explain how classical civilizations used technology 
and innovation to enhance agricultural/manufacturing 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
output and commerce, to expand military capabilities, 
to improve life in urban areas, and to allow for greater 
division of labor. 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.a Compare and contrast social hierarchies in classical 

civilizations as they relate to power, wealth, and 
equality. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.3.b Relate the Chinese dynastic system to the longevity 
of authoritarian rule in China. 

  IDC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.3.c Determine common factors that contributed to the 
decline and fall of the Roman Empire, Gupta India, 
and Han China. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.3.d Compare the golden ages of Greece, Rome, India, 
and China, and justify major achievements that 
represent world legacies. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.e Compare and contrast the tenets of various world 

religions that developed in or around this time period 
(i.e., Buddhism, Christianity, Confucianism, Islam, 
Judaism, Sikhism, and Taoism), their patterns of 
expansion, and their responses to the current 
challenges of globalization. 

  IDC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.3.f Determine the extent to which religions, mythologies, 
and other belief systems shaped the values of 
classical societies. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

 
 
 
 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.4.a Analyze the role of religion and other means rulers 

used to unify and centrally govern expanding 
territories with diverse populations. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.A.4.b Compare and contrast the Japanese and European 
systems of feudalism and the effectiveness of each in 
promoting social, economic, and political order. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.4.c Determine the influence of medieval English legal 

and constitutional practices (i.e., the Magna Carta, 
parliament, and the development of habeas corpus and 
an independent judiciary) on modern democratic 
thought and institutions. 

 ID - C  

 
 
 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.4.a Explain how geography influenced the development 

of the political, economic, and cultural centers of 
each empire as well as the empires’ relationships 
with other parts of the world. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.B.4.b Assess how maritime and overland trade routes (i.e., 
the African caravan and Silk Road) impacted 
urbanization, transportation, communication, and the 
development of international trade centers. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.B.4.c Determine how Africa’s physical geography and 
natural resources posed challenges and opportunities 
for trade and development. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
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Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.4.d Explain why the Arabian Peninsula’s physical 

features and location made it the epicenter of Afro-
Eurasian trade and fostered the spread of Islam into 
Africa, Europe, and Asia. 

  IDC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.B.4.e Analyze the motivations for civilizations to modify 
the environment, determine the positive and negative 
consequences of environmental changes made during 
this time period, and relate these changes to current 
environmental challenges. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.B.4.f Explain how the geographies of China and Japan 
influenced their development and their relationship 
with one another. 

  IDC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.B.4.g Explain why the strategic location and economic 
importance of Constantinople and the Mediterranean 
Sea were a source of conflict between civilizations. 

 IDC    

6.2.8.B.4.h Explain how the locations, land forms, and climates 
of Mexico, Central America, and South America 
affected the development of Mayan, Aztec, and 
Incan societies, cultures, and economies. 

  IDC  5 Themes of Geography/7 Elements of Culture: 
 Mesoamerica 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.4.a Explain the interrelationships among improved 

agricultural production, population growth, 
urbanization, and commercialization. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.C.4.b Analyze how trade, technology, the availability of 
natural resources, and contact with other civilizations 
affected the development of empires in Eurasia and 
the Americas. 

 ID D C 5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 
 Mesoamerica 

6.2.8.C.4.c Explain how the development of new business 
practices and banking systems impacted global trade 
and the development of a merchant class. 

 I DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.C.4.d Analyze the relationship between trade routes and the 
development of powerful city-states and kingdoms in 
Africa. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 

 
6.2.8.C.4.e Determine the extent to which interaction between the 

Islamic world and medieval Europe increased trade, 
enhanced technology innovation, and impacted 
scientific thought and the arts. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

 
 
 
 
 
 
 



 

  157 

 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.a Explain how contact between nomadic peoples and 

sedentary populations had both positive and negative 
political, economic, and cultural consequences. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 
 

6.2.8.D.4.b Analyze how religion both unified and divided 
people. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.D.4.c Analyze the role of religion and economics in 
shaping each empire’s social hierarchy, and evaluate 
the impact these hierarchical structures had on the 
lives of various groups of people. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.D.4.d Analyze the causes and outcomes of the Crusades 
from different perspectives, including the 
perspectives of European political and religious 
leaders, the crusaders, Jews, Muslims, and traders. 

 IDC    

6.2.8.D.4.e Assess the demographic, economic, and religious 
impact of the plague on Europe. 

 IDC    

6.2.8.D.4.f Determine which events led to the rise and eventual 
decline of European feudalism. 

 IDC    

6.2.8.D.4.g Analyze the immediate and long-term impact on 
China and Europe of the open exchange between 
Europe and the Yuan (Mongol) Dynasty. 

  IDC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 

6.2.8.D.4.h Determine the extent to which the Byzantine Empire 
influenced the Islamic world and western Europe. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Asia/South Asia 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.i Explain how and why Islam spread in Africa, the 

significance of Timbuktu to the development and 
spread of learning, and the impact Islam continues to 
have on African society. 

  IDC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 

6.2.8.D.4.j Compare the major technological innovations and 
cultural contributions of the civilizations of this 
period and justify which represent enduring legacies. 

 ID DC  5 Themes of Geography/7 Elements of Culture: 
 Africa 
 Asia/South Asia 
 Mesoamerica 
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Standard 6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who value 

diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in 
an interconnected world. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.A.1 Deliberate on a public issue affecting an upcoming 

election, consider opposing arguments, and develop a 
reasoned conclusion. 

I D D C Current Events 
A Study of Tolerance and Intolerance: 

 Hitler’s Rise to Power 
6.3.8.A.2 Participate in a real or simulated hearing to develop a 

legislative proposal that addresses a public issue, and 
share it with an appropriate legislative body (e.g., 
school board, municipal or county government, state 
legislature). 

I D D C Current Events 
A Study of Tolerance and Intolerance: 

 Immigration Laws 
 Nuremburg Laws 

6.3.8.A.3 Collaborate with international students to deliberate 
about and address issues of gender equality, child 
mortality, or education. 

  ID DC A Study of Tolerance and Intolerance:   
 Culminating Activity 

 
 
 
 
 
 
 



 

  160 

Strand B. Geography, People, and the Environment 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.B.1 Evaluate alternative land use proposals and make 

recommendations to the appropriate governmental 
agency regarding the best course of action. 

I D D C Current Events 
5 Themes of Geography/7 Elements of Culture: 

 Africa 
 Asia/South Asia  
 Mesoamerica 

A Study of Tolerance and Intolerance: 
 Holocaust History 
 Japanese Relocation 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.C.1 Contact local officials and community members to 

obtain information about the local school district or 
municipal budget and assess budget priorities. 

I - D C Current Events 
A Study of Tolerance and Intolerance 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.D.1 

Engage in simulated democratic processes (e.g., 
legislative hearings, judicial proceedings, elections) to 
understand how conflicting points of view are 
addressed in a democratic society. 

I D D C Current Events 
A Study of Tolerance and Intolerance: 

 Prejudice and Stereotyping 
 Declaration of War 
 Holocaust History 
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Standard 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills 
enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in 
local, national, and global communities. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Compare and contrast forms of governance, belief 

systems, and family structures among African, 
European, and Native American groups. 

I D D C Era 1- Many Worlds Meet:  
 Native American Trek 

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.1.a Describe migration and settlement patterns of Native 

American groups, and explain how these patterns 
affected interactions in different regions of the 
Western Hemisphere. 

I - D DC Era 1- Many Worlds Meet:  
 Native American Trek 

6.1.8.B.1.b Analyze the world in spatial terms, using historical 
maps to determine what led to the exploration of new 
water and land routes. 

I D D C Era 1- Many Worlds Meet:  
 3D Maps of the Explorers 

 
 
 
 
 
 



 

  164 

Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.1.a Evaluate the impact of science, religion, and 

technology innovations on European exploration. 
I D D C Era 1- Many Worlds Meet:  

 3 Worlds meet:  Africa, Europe & the 
Americas 

 3D Maps of the Explorers 
 Las Casas Cares 
 Conquistadores: A Disease Only Gold Can 

Cure 
 Columbus POV 

6.1.8.C.1.b Explain why individuals and societies trade, how 
trade functions, and the role of trade during this 
period. 

I D D C Era 1 - Many Worlds Meet:  
 3 Worlds Meet: Africa, Europe & The 

Americas 
 3D Maps of the Explorers 
 Las Casa Cares 
 Conquistadors: A Disease Only Gold Can 

Cure 
 Columbus POV  
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. Three Worlds Meet (Beginnings to 1620) 
Indigenous societies in the Western Hemisphere migrated and changed in response to the physical environment and due to their 
interactions with Europeans. 
European exploration expanded global economic and cultural exchange into the Western Hemisphere. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.1.a Compare and contrast gender roles, religion, values, 

cultural practices, and political systems of Native 
American groups. 

I - - DC Era 1 - Many Worlds Meet:  
 Native American Trek 
 3 Worlds Meet: Africa, Europe & the 

Americas 
 Conquistadors: A Disease Only Gold Can 

Cure 
 Las Casas Cares 
 3D maps of Explorers 

6.1.8.D.1.b Explain how interactions among African, European, 
and Native American groups began a cultural 
transformation. 

I D D C Era 1 - Many Worlds Meet:  
 Native American Trek 
 3 Worlds Meet: Africa, Europe & The 

Americas 
 Conquistadors: A Disease Only Gold Can 

Cure 
 Las Casas Cares 

 
6.1.8.D.1.c Evaluate the impact of the Colombian Exchange on 

ecology, agriculture, and culture from different 
perspectives. 

   IDC Era 1 - Many Worlds Meet:  
 Columbus POV  
 3D Maps of the Explorers  
 Conquistadors: A Disease Only Gold Can 

Cure 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.1.a Determine the roles of religious freedom and 

participatory government in various North American 
colonies. 

I - - DC Era 2- Colonization and Settlement:  
 Roanoke CSI 
 Roanoke and Jamestown: A Wax Museum/ 

Display Window 
 The Founding of the Plymouth Colony 
 Colonial Carousel 

6.1.8.A.2.b Explain how and why early government structures 
developed, and determine the impact of these early 
structures on the evolution of American politics and 
institutions. 

I - - DC Era 2- Colonization and Settlement:  
 Roanoke CSI 
 Roanoke and Jamestown: A Wax Museum/ 

Display Window 
 The Founding of the Plymouth Colony 
 Colonial Carousel 

6.1.8.A.2.c Explain how race, gender, and status affected social, 
economic, and political opportunities during Colonial 
times. 

I - - DC Era 2- Colonization and Settlement:  
 Roanoke CSI 
 Roanoke and Jamestown: A Wax Museum/ 

Display Window 
 The Founding of the Plymouth Colony 
 Colonial Carousel 
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Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.2.a 

Determine factors that impacted emigration, 
settlement patterns, and regional identities of the 
colonies. 

I - - DC Era 2- Colonization and Settlement:  
 Roanoke CSI 
 Roanoke and Jamestown: A Wax Museum/ 

Display Window 
 The Founding of the Plymouth Colony 
 Colonial Carousel 

6.1.8.B.2.b Compare and contrast how the search for natural 
resources resulted in conflict and cooperation among 
European colonists and Native American groups in 
the New World. 

I - - DC Era 2- Colonization and Settlement:  
 Roanoke CSI 
 Roanoke and Jamestown: A Wax Museum/ 

Display Window 
 The Founding of the Plymouth Colony 
 Colonial Carousel 

 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.2.a Relate slavery and indentured servitude to Colonial 

labor systems. 
I - - DC Era 2- Colonization and Settlement:  

 The Triangle Trade 
 The Transatlantic Slave Trade/The Middle 

Passage 
6.1.8.C.2.b Explain the system of mercantilism and its impact on 

the economies of the colonies and European 
countries. 
 

   IDC Era 2- Colonization and Settlement:  
 The Triangle Trade 
 The Transatlantic Slave Trade/The Middle 

Passage 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.2.c Analyze the impact of triangular trade on multiple 

nations and groups. 
   IDC Era 2- Colonization and Settlement:  

 Freedom from Slavery 
 The Triangle Trade 
 The Transatlantic Slave Trade/The Middle 

Passage 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.2.a Analyze the power struggle among European 

countries, and determine its impact on people living 
in Europe and the Americas. 

I - - DC Era 1 - Many Worlds Meet: 
 3 Worlds Meet:  Africa, Europe and The 

Americas 
 3D Maps of the Explorers 
 Columbus POV 
 Conquistadors: A Disease Only Gold Can 

Cure 
 Las Casas Cares 

Era 2 – Colonization and Settlement: 
 Roanoke CSI 
 Roanoke and Jamestown: A Wax 

Museum/Display Window 
 The Founding of the Plymouth Colony 
 Colonial Carousel 
 Freedom From Slavery 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Colonization and Settlement (1585-1763) 
The colonists adapted ideas from their European heritage and from Native American groups to develop new political and religious 
institutions and economic systems. 
The slave labor system and the loss of Native American lives had a lasting impact on the development of the United States and 
American culture. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 The Triangle Trade 
 The Transatlantic Slave Trade/Middle Passage 

6.1.8.D.2.b Compare and contrast the voluntary and involuntary 
migratory experiences of different groups of people, 
and explain why their experiences differed. 

I - - DC Era 1 - Many Worlds Meet:  
 Conquistadors: A Disease Only Gold Can 

Cure 
Era 2 - Colonization and Settlement:  

 The Triangle Trade 
 The Transatlantic Slave Trade/The Middle 

Passage 
 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.3.a Examine the ideals found in the Declaration of 

Independence, and assess the extent to which they 
were fulfilled for women, African Americans, and 
Native Americans during this time period. 

   IDC Era 3- Revolution and the New Nation: 
 Heroism: Decoding the Declaration of 

Independence  
  

6.1.8.A.3.b Evaluate the effectiveness of the fundamental 
principles of the Constitution (i.e., consent of the 
governed, rule of law, federalism, limited 
government, separation of powers, checks and 
balances, and individual rights) in establishing a 
federal government that allows for growth and 
change over time. 

I - - DC Civics and Citizenship:  
 Why Do We Need Government?; Why 

Government lesson (iCivics) 
 What is Republican Government?; Who Rules 

(iCivics) 
 What is Constitutional Government?  
 Can I? Rights and Responsibilities (iCivics) 
 Seeds of Democracy; Rule of Law (iCivics); 

Colonial Influences (iCivics) 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 Roots of Democracy (iCivics); Why Do We 

Need Government:; What is Republican 
Government?; What is constitutional 
Government? 

 The Preamble; Direction for Democracy 
(iCivics) 

 The Constitution; Anatomy of Constitution 
(iCivics); Why Do We Have a White House 
and Senate? (iCivics); Hey King, Get Off Our 
Backs! (iCivics) 

 The Electoral Process (iCivics) 
 Candidate Evaluation (iCivics) 
 Foreign Policy: War and Peace and 

Everything in Between (iCivics) 
 The Supreme in Supreme Court (iCivics) 
 Future Fright: Losing the Bill of Rights; Bill 

of Rights: You Mean I Got Rights? (iCivics); 
Interpreting the Constitution (iCivics); Trial 
Court Go Fish (iCivics) 

6.1.8.A.3.c Determine the role that compromise played in the 
creation and adoption of the Constitution and Bill of 
Rights. 

   IDC Civics and Citizenship:  
 The Constitution; Anatomy of Constitution 

(iCivics); Why Do We Have a White House 
and Senate? (iCivics); Hey King, Get Off Our 
Backs! (iCivics) 

 Foreign Policy: War and Peace and 
Everything in Between (iCivics) 

 Future Fright: Losing the Bill of Rights 
6.1.8.A.3.d Compare and contrast the Articles of Confederation 

and the UNITED STATES Constitution in terms of 
the decision-making powers of national government. 
 

   IDC Civics and Citizenship:  
 A Just Right Government (iCivics) 
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.3.e Determine why the Alien and Sedition Acts were 

enacted and whether they undermined civil liberties. 
   IDC Civics and Citizenship:  

 John Adams (Brainpop) 
6.1.8.A.3.f Explain how political parties were formed and 

continue to be shaped by differing perspectives 
regarding the role and power of federal government. 

I - - DC Civics and Citizenship:   
 One Big Party (iCivics) 
 Political Parties (Brainpop) 
 Win the White House (Brainpop) 

6.1.8.A.3.g Evaluate the impact of the Constitution and Bill of 
Rights on current day issues. 

I - - DC Civics and Citizenship:  
 The Supreme in Supreme Court (iCivics) 
 Supreme Decision Game (iCivics) 
 The Fourth Branch: Also Active Citizenship 

(iCivics) 
 Pay It Forward: Current Day Issues 
 Educational Flyer 
 Hey, Hey, Let’s Make a PSA! 
 Hey, Hey, Let’s Watch Your PSA! 
 Pay It Forward: Design a T-Shirt Project 
  Reflective Letter 

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.3.a Assess how conflicts and alliances among European 

countries and Native American groups impacted the 
expansion of the American colonies. 

I - - DC Era 3- Revolution and the New Nation:  
 The Albany Plan of Union – Join or Die 
 King of the Hill: The French and Indian War 
 The Stamp Act: The Road to Independence  
 To Declare Independence or Not: 

Patriot/Loyalist Magnetic Debate 
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Strand B. Geography, People, and the Environment 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 Important Battles of the American 

Revolutionary War 
 Speed Dating in the New Nation  
 Social Studies Battle of the Bands  

6.1.8.B.3.b Determine the extent to which the geography of the 
United States influenced the debate on representation 
in Congress and federalism by examining the New 
Jersey and Virginia plans. 

   IDC Era 3- Revolution and the New Nation:  
 Roots of Democracy (iCivics) 

Civics and Citizenship: 
 Why Do We Have a House and Senate, 

Anyway? (iCivics) 
 A Just Right Government (iCivics) 

6.1.8.B.3.c Use maps and other geographic tools to evaluate the 
impact of geography on the execution and outcome of 
the American Revolutionary War. 

I - - DC Era 3- Revolution and the New Nation:  
 King of the Hill: The French and Indian War 
 The Stamp Act: The Road to Independence 
 Important Battles of the American 

Revolutionary War 
 Speed Dating in the New Nation  

6.1.8.B.3.d Explain why New Jersey’s location played an integral 
role in the American Revolution. 

I - - DC Era 3- Revolution and the New Nation:  
 Important Battles of the American 

Revolutionary War 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.3.a Explain how taxes and government regulation can 

affect economic opportunities, and assess the impact 
of these on relations between Britain and its North 
American colonies. 

I - - DC Era 3- Revolution and the New Nation:  
 King of the Hill: The French and Indian War 
 The Stamp Act: The Road to Independence 
 To Declare Independence or Not: 

Patriot/Loyalist Magnetic Debate 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 Heroism: Decoding the Declaration of 

Independence  
 

6.1.8.C.3.b Summarize the effect of inflation and debt on the 
American people and the response of state and 
national governments during this time. 

   IDC Era 3- Revolution and the New Nation:  
 Speed Dating in the New Nation 

 
6.1.8.C.3.c Evaluate the impact of the cotton gin and other 

innovations on the institution of slavery and on the 
economic and political development of the country. 

   IDC Era 4- Expansion and Reform:  
 Industrialization in the Antebellum Period: 

The Rise of Industry 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.3.a Explain how the consequences of the Seven Years 

War, changes in British policies toward American 
colonies, and responses by various groups and 
individuals in the North American colonies led to the 
American Revolution. 

   IDC Era 3- Revolution and the New Nation:  
 The Albany Plan of Union – Join or Die 
 King of the Hill: The French and Indian War 
 The Stamp Act: The Road to Independence  

6.1.8.D.3.b Explain why the Declaration of Independence was 
written and how its key principles evolved to become 
unifying ideas of American democracy. 
 
 
 
 
 
 
 
 

I - - DC Era 3- Revolution and the New Nation:  
 To Declare Independence or Not: 

Patriot/Loyalist Magnetic Debate 
 Heroism: Decoding the Declaration of 

Independence  
Civics and Citizenship: 

 Roots of Democracy (iCivics) 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.3.c Analyze the impact of George Washington as general 

of the American revolutionary forces and as the first 
president of the United States. 

   IDC Era 3- Revolution and the New Nation:  
 The Stamp Act: The Road to Independence 
 Important Battles of the American 

Revolutionary War  
6.1.8.D.3.d Analyze how prominent individuals and other nations 

contributed to the causes, execution, and outcomes of 
the American Revolution. 

   IDC Era 3- Revolution and the New Nation:  
 The Albany Plan of Union – Join or Die 
 King of the Hill: The French and Indian War 
 The Stamp Act: The Road to Independence 
 To Declare Independence or Not: 

Patriot/Loyalist Magnetic Debate 
 Heroism: Decoding the Declaration of 

Independence 
 Important Battles of the American 

Revolutionary War  
6.1.8.D.3.e Examine the roles and perspectives of various 

socioeconomic groups (e.g., rural farmers, urban 
craftsmen, northern merchants, and southern 
planters), African Americans, Native Americans, and 
women during the American Revolution, and 
determine how these groups were impacted by the 
war. 

   IDC Era 3- Revolution and the New Nation:  
 The Albany Plan of Union – Join or Die 
 King of the Hill: The French and Indian War 
 The Stamp Act: The Road to Independence 
 To Declare Independence or Not: 

Patriot/Loyalist Magnetic Debate 
 Heroism: Decoding the Declaration of 

Independence 
 Important Battles of the American 

Revolutionary War  
 

6.1.8.D.3.f Analyze from multiple perspectives how the terms of 
the Treaty of Paris affected United States relations 
with Native Americans and with European powers 
that had territories in North America. 
 

   IDC Era 4- Expansion and Reform:  
 Don’t Drink the Water: Trail of Tears  
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. Revolution and the New Nation (1754-1820s) 
Disputes over political authority and economic issues contributed to a movement for independence in the colonies. 
The fundamental principles of the United States Constitution serve as the foundation of the United States government today. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.3.g Evaluate the extent to which the leadership and 

decisions of early administrations of the national 
government met the goals established in the Preamble 
of the Constitution. 

   IDC Era 4- Expansion and Reform:  
 War of 1812 
 Into the Unknown: Louisiana Purchase and 

Lewis and Clark 
 Manifest Destiny: The Power of Perspective 
 Don’t Drink the Water: Trail of Tears 
 Examining the Dawes Act of 1887 
 Industrialization in the Antebellum Period: 

The Rise of Industry 
 Reform Movements of the Antebellum Period 
 Amistad: A Nation at Odds 
 Abolitionists  

 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.4.a Explain the changes in America’s relationships with 

other nations by analyzing policies, treaties, tariffs, 
and agreements. 

   IDC Era 4- Expansion and Reform:  
 War of 1812 
 Into the Unknown: Louisiana Purchase and 

Lewis and Clark 
 Manifest Destiny: The Power of Perspective 
 Industrialization in the Antebellum Period: 

The Rise of Industry 
 Amistad: A Nation at Odds  
 Andrew Jackson (Brainpop) 

6.1.8.A.4.b Analyze how the concept of Manifest Destiny 
influenced the acquisition of land through 
annexation, diplomacy, and war. 

   IDC Era 4- Expansion and Reform:  
 Manifest Destiny: The Power of Perspective 



 

  176 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.4.c Assess the extent to which voting rights were 

expanded during the Jacksonian period. 
   IDC Era 4- Expansion and Reform: 

 Andrew Jackson (Brainpop) 
 

Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.4.a Assess the impact of the Louisiana Purchase and 

western exploration on the expansion and economic 
development of the United States. 

   IDC Era 4- Expansion and Reform:  
 Into the Unknown: Louisiana Purchase and 

Lewis and Clark  
 

6.1.8.B.4.b Map territorial expansion and settlement, as well as 
the locations of conflicts with and removal of Native 
Americans. 

   IDC Era 4- Expansion and Reform:  
 Don’t Drink the Water: Trail of Tears 
 Examining the Dawes Act of 1887  

 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.4.a Analyze the debates involving the National Bank, 

uniform currency, and tariffs, and determine the 
extent to which each of these economic tools met the 
economic challenges facing the new nation. 

   IDC Era 4- Expansion and Reform:  
 Andrew Jackson (Brainpop) 
 Money (Brainpop) 

6.1.8.C.4.b Explain how major technological developments 
revolutionized land and water transportation, as well 
as the economy, in New Jersey and nation. 

I - - DC Era 4- Expansion and Reform:  
 Industrialization in the Antebellum Period: 

The Rise of Industry 
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.4.c Analyze how technological innovations affected the 

status and social class of different groups of people, 
and explain the outcomes that resulted. 

I - - DC Era 4- Expansion and Reform:  
 Industrialization in the Antebellum Period: 

The Rise of Industry  
 

 
 
 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expansion and Reform (1801-1861) 
Westward movement, industrial growth, increased immigration, the expansion of slavery, and the development of transportation 
systems increased regional tensions. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.4.a Analyze the push-pull factors that led to increases in 

immigration, and explain why ethnic and cultural 
conflicts resulted. 

   IDC Era 4- Expansion and Reform:  
 The Path to War: Events Leading to the Civil 

War  
 

6.1.8.D.4.b Explore efforts to reform education, women’s rights, 
slavery, and other issues during the Antebellum 
period. 

   IDC Era 4- Expansion and Reform:  
 Industrialization in the Antebellum Period: 

The Rise of Industry 
 Reform Movements of the Antebellum Period 
 Amistad: A Nation at Odds 
 Abolitionists  

6.1.8.D.4.c Explain the growing resistance to slavery and New 
Jersey’s role in the Underground Railroad. 

  I DC Era 4- Expansion and Reform:  
 Abolitionists  
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.A.5.a Explain how and why the Emancipation Proclamation 

and the Gettysburg Address continue to impact 
American life. 

   IDC Era 5 - Civil War and Reconstruction:  
 Ken Burns: The Civil War 
 Gettysburg Address: Text Rendering  

 
6.1.8.A.5.b Compare and contrast the approaches of Congress 

and Presidents Lincoln and Johnson toward the 
reconstruction of the South. 

   IDC Era 5 - Civil War and Reconstruction:  
 Was Reconstruction a Remedy? 

 
 
 
 
 
 
 
 
 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.B.5.a Determine the role of geography, natural resources, 

demographics, transportation, and technology in the 
progress and outcome of the Civil War. 

   IDC Era 5 - Civil War and Reconstruction:  
 The Great Divide: Sectionalism and 

Secession 
 Ken Burns: The Civil War  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.C.5.a Assess the human and material costs of the Civil War 

in the North and South. 
   IDC Era 5 - Civil War and Reconstruction:  

 Ken Burns: The Civil War 
 Was Reconstruction a Remedy? 
 Glory  

 
6.1.8.C.5.b Analyze the economic impact of Reconstruction on 

the South from different perspectives. 
   IDC Era 5 - Civil War and Reconstruction:  

 Ken Burns: The Civil War 
 Glory  

 
 
 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.1.8.D.5.a Prioritize the causes and events that led to the Civil 

War from different perspectives. 
   IDC Era 5 - Civil War and Reconstruction: 

 The Path to War: Events Leading to the Civil 
War 

 The Great Divide: Sectionalism and Secession 
 Ken Burns: The Civil War 
 Gettysburg Address: Text Rendering 
 Was Reconstruction a Remedy? 
 Glory  

6.1.8.D.5.b Analyze critical events and battles of the Civil War 
and determine how they contributed to the final 
outcome of the war. 

   IDC Era 5 - Civil War and Reconstruction:  
 The Path to War: Events Leading to the Civil 

War 
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

5. Civil War and Reconstruction (1850-1877) 
The Civil War resulted from complex regional differences involving political, economic, and social issues, as well as different views 
on slavery. 
The Civil War and Reconstruction had a lasting impact on the development of the United States. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 

 The Great Divide: Sectionalism and Secession 
 Ken Burns: The Civil War 
 Gettysburg Address: Text Rendering 
 Was Reconstruction a Remedy? 
 Glory  

6.1.8.D.5.c Examine the roles of women, African Americans, and 
Native Americans in the Civil War. 

   IDC Era 5 - Civil War and Reconstruction:  
 The Path to War: Events Leading to the Civil 

War 
 The Great Divide: Sectionalism and Secession 
 Ken Burns: The Civil War 
 Gettysburg Address: Text Rendering 
 Was Reconstruction a Remedy? 
 Glory  

6.1.8.D.5.d Analyze the effectiveness of the 13th, 14th, and 15th 
Amendments to the United States Constitution from 
multiple perspectives. 

   IDC Era 5 - Civil War and Reconstruction:  
 Ken Burns: The Civil War 
 Glory  
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Standard 6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and systematically 

about how past interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and 
skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21st century. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.1.a Compare and contrast the social organization of early 

hunters/gatherers and those who lived in early 
agrarian societies. 

 IDC    

 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.1.a Explain the various migratory patterns of 

hunters/gatherers who moved from Africa to Eurasia, 
Australia, and the Americas, and describe the impact 
of migration on their lives and on the shaping of 
societies. 

 IDC    

6.2.8.B.1.b Compare and contrast how nomadic and agrarian 
societies used land and natural resources. 

 IDC    
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.1.a Relate the agricultural revolution (including the 

impact of food surplus from farming) to population 
growth and the subsequent development of 
civilizations. 

 IDC    

6.2.8.C.1.b Determine the impact of technological advancements 
on hunter/gatherer and agrarian societies. 

 IDC    

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

1. The Beginnings of Human Society: Paleolithic and Neolithic Ages 
Hunter/gatherers adapted to their physical environments using resources, the natural world, and technological advancements. 
The agricultural revolution led to an increase in population, specialization of labor, new forms of social organization, and the 
beginning of societies. 
Archaeology provides historical and scientific explanations for how ancient people lived. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.1.a Demonstrate an understanding of pre-agricultural and 

post-agricultural periods in terms of relative length of 
time. 

 IDC    

6.2.8.D.1.b Relate the development of language and forms of 
writing to the expression of ideas, creation of cultural 
identity, and development of more complex social 
structures. 

 IDC    

6.2.8.D.1.c Explain how archaeological discoveries are used to 
develop and enhance understanding of life prior to 
written records. 

 IDC    
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.2.a Explain why different ancient river valley 

civilizations developed similar forms of government. 
 IDC    

6.2.8.A.2.b Explain how codifying laws met the needs of ancient 
river valley societies. 

 IDC    

6.2.8.A.2.c Determine the role of slavery in the economic and 
social structures of ancient river valley civilizations. 

 IDC    

 
 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.2.a Determine the extent to which geography influenced 

settlement, the development of trade networks, 
technological innovations, and the sustainability of 
ancient river valley civilizations. 

 IDC    

6.2.8.B.2.b Compare and contrast physical and political maps of 
ancient river valley civilizations and their modern 
counterparts (i.e., Mesopotamia and Iraq; Ancient 
Egypt and Modern Egypt; Indus River Valley and 
Modern Pakistan/India; Ancient China and Modern 
China), and determine the geopolitical impact of 
these civilizations, then and now. 

 ID DC   
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.2.a Explain how technological advancements led to 

greater economic specialization, improved weaponry, 
trade, and the development of a class system in 
ancient river valley civilizations. 

 ID C   

 
 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

2. Early Civilizations and the Emergence of Pastoral Peoples: Ancient River Valley Civilizations (4000-1000 BCE) 
Ancient river valley civilizations (e.g., Mesopotamia, Egypt, Indus River [modern Pakistan and northwestern India], and, later, 
Yellow River Valley in China) developed due to favorable geographic conditions. They created centralized systems of government 
and advanced societies. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.2.a Analyze the impact of religion on daily life, 

government, and culture in various ancient river 
valley civilizations. 

 ID DC   

6.2.8.D.2.b Explain how the development of written language 
transformed all aspects of life in ancient river valley 
civilizations. 

 ID DC   

6.2.8.D.2.c Analyze the factors that led to the rise and fall of 
various ancient river valley civilizations and 
determine whether there was a common pattern of 
growth and decline. 

 ID DC   

6.2.8.D.2.d Justify which of the major achievements of the 
ancient river valley civilizations represent the most 
enduring legacies. 

 ID DC   
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.3.a Compare and contrast the methods (i.e., autocratic 

rule, philosophies, and bureaucratic structures; 
communication and transportation systems) used by 
the rulers of Rome, China, and India to control and 
unify their expanding empires. 

 ID DC   

6.2.8.A.3.b Compare and contrast the rights and responsibilities 
of free men, women, slaves, and foreigners in the 
political, economic, and social structures of classical 
civilizations. 

 ID DC   

6.2.8.A.3.c Determine the foundational concepts and principles 
of Athenian democracy and the Roman Republic that 
later influenced the development of the United States 
Constitution. 

 IDC    

6.2.8.A.3.d Compare and contrast the roles and responsibilities of 
citizens in Athens and Sparta to those of United 
States citizens today, and evaluate how citizens 
perceived the principles of liberty and equality then 
and now. 

 IDC    

6.2.8.A.3.e Compare and contrast the American legal system and 
the legal systems of classical civilizations, and 
determine the extent to which the early systems 
influenced the current legal system. 

 IDC    

 
 
 



 

  186 

 
Strand B. Geography, People, and the Environment 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.3.a Determine how geography and the availability of 

natural resources influenced the development of the 
political, economic, and cultural systems of each of 
the classical civilizations and provided motivation for 
expansion. 

 ID DC   

6.2.8.B.3.b Explain how geography and the availability of natural 
resources led to both the development of Greek city-
states and to their demise. 

 IDC    

 
 
Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.3.a Analyze the impact of expanding land and sea trade 

routes through the Mediterranean Basin, India, and 
China. 

 ID DC   

6.2.8.C.3.b Explain how the development of a uniform system of 
exchange facilitated trade in classical civilizations. 

 ID DC   

6.2.8.C.3.c Explain how classical civilizations used technology 
and innovation to enhance agricultural/manufacturing 

 ID DC   
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
output and commerce, to expand military capabilities, 
to improve life in urban areas, and to allow for greater 
division of labor. 

 
 
Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.a Compare and contrast social hierarchies in classical 

civilizations as they relate to power, wealth, and 
equality. 

 ID DC   

6.2.8.D.3.b Relate the Chinese dynastic system to the longevity 
of authoritarian rule in China. 

  IDC   

6.2.8.D.3.c Determine common factors that contributed to the 
decline and fall of the Roman Empire, Gupta India, 
and Han China. 

 ID DC   

6.2.8.D.3.d Compare the golden ages of Greece, Rome, India, 
and China, and justify major achievements that 
represent world legacies. 

 ID DC   
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

3. The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE-600 CE) 
Classical civilizations (i.e., Greece, Rome, India and China) developed and expanded into empires of unprecedented size and 
diversity by creating centralized governments and promoting commerce, a common culture, and social values. 
Cultural exchange and diffusion dramatically increased, and enduring world religions emerged, during the era of classical 
civilizations. 
Classical civilizations declined as a result of internal weaknesses and external invasions, but they left lasting legacies for future 
civilizations. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.3.e Compare and contrast the tenets of various world 

religions that developed in or around this time period 
(i.e., Buddhism, Christianity, Confucianism, Islam, 
Judaism, Sikhism, and Taoism), their patterns of 
expansion, and their responses to the current 
challenges of globalization. 

  IDC   

6.2.8.D.3.f Determine the extent to which religions, mythologies, 
and other belief systems shaped the values of 
classical societies. 

 ID DC   

 
 
 
 
Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.4.a Analyze the role of religion and other means rulers 

used to unify and centrally govern expanding 
territories with diverse populations. 

 ID DC   

6.2.8.A.4.b Compare and contrast the Japanese and European 
systems of feudalism and the effectiveness of each in 
promoting social, economic, and political order. 

 ID DC   
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Strand A. Civics, Government, and Human Rights 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.A.4.c Determine the influence of medieval English legal 

and constitutional practices (i.e., the Magna Carta, 
parliament, and the development of habeas corpus and 
an independent judiciary) on modern democratic 
thought and institutions. 

 ID - C Civics and Citizenship: 
 What Do We Need Government? (iCivics) 
 What is Republican Government? (iCivics) 
 What is Constitutional Government? (iCivics) 
 The Constitution 

 
 
 
 
Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.4.a Explain how geography influenced the development 

of the political, economic, and cultural centers of 
each empire as well as the empires’ relationships 
with other parts of the world. 

 ID DC   

6.2.8.B.4.b Assess how maritime and overland trade routes (i.e., 
the African caravan and Silk Road) impacted 
urbanization, transportation, communication, and the 
development of international trade centers. 

 ID DC   

6.2.8.B.4.c Determine how Africa’s physical geography and 
natural resources posed challenges and opportunities 
for trade and development. 

 ID DC   
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Strand B. Geography, People, and the Environment 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.B.4.d Explain why the Arabian Peninsula’s physical 

features and location made it the epicenter of Afro-
Eurasian trade and fostered the spread of Islam into 
Africa, Europe, and Asia. 

  IDC   

6.2.8.B.4.e Analyze the motivations for civilizations to modify 
the environment, determine the positive and negative 
consequences of environmental changes made during 
this time period, and relate these changes to current 
environmental challenges. 

 ID DC   

6.2.8.B.4.f Explain how the geographies of China and Japan 
influenced their development and their relationship 
with one another. 

  IDC   

6.2.8.B.4.g Explain why the strategic location and economic 
importance of Constantinople and the Mediterranean 
Sea were a source of conflict between civilizations. 

 IDC    

6.2.8.B.4.h Explain how the locations, land forms, and climates 
of Mexico, Central America, and South America 
affected the development of Mayan, Aztec, and Incan 
societies, cultures, and economies. 

  IDC   
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.C.4.a Explain the interrelationships among improved 

agricultural production, population growth, 
urbanization, and commercialization. 

 ID DC   

6.2.8.C.4.b Analyze how trade, technology, the availability of 
natural resources, and contact with other civilizations 
affected the development of empires in Eurasia and 
the Americas. 

 ID D C Era 1 – Many Worlds Meet: 
 3 Worlds Meet: Africa, Europe & The 

Americas 

6.2.8.C.4.c Explain how the development of new business 
practices and banking systems impacted global trade 
and the development of a merchant class. 

 I DC   

6.2.8.C.4.d Analyze the relationship between trade routes and the 
development of powerful city-states and kingdoms in 
Africa. 

 ID DC   

6.2.8.C.4.e Determine the extent to which interaction between the 
Islamic world and medieval Europe increased trade, 
enhanced technology innovation, and impacted 
scientific thought and the arts. 

 ID DC   
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.a Explain how contact between nomadic peoples and 

sedentary populations had both positive and negative 
political, economic, and cultural consequences. 

 ID DC   

6.2.8.D.4.b Analyze how religion both unified and divided 
people. 

 ID DC   

6.2.8.D.4.c Analyze the role of religion and economics in 
shaping each empire’s social hierarchy, and evaluate 
the impact these hierarchical structures had on the 
lives of various groups of people. 

 ID DC   

6.2.8.D.4.d Analyze the causes and outcomes of the Crusades 
from different perspectives, including the 
perspectives of European political and religious 
leaders, the crusaders, Jews, Muslims, and traders. 

 IDC    

6.2.8.D.4.e Assess the demographic, economic, and religious 
impact of the plague on Europe. 

 IDC    

6.2.8.D.4.f Determine which events led to the rise and eventual 
decline of European feudalism. 

 IDC    

6.2.8.D.4.g Analyze the immediate and long-term impact on 
China and Europe of the open exchange between 
Europe and the Yuan (Mongol) Dynasty. 

  IDC   

6.2.8.D.4.h Determine the extent to which the Byzantine Empire 
influenced the Islamic world and western Europe. 

 ID DC   

6.2.8.D.4.i Explain how and why Islam spread in Africa, the 
significance of Timbuktu to the development and 
spread of learning, and the impact Islam continues to 
have on African society. 

  IDC   
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

4. Expanding Exchanges and Encounters (500 CE-1450 CE) 
The emergence of empires (i.e., Asia, Africa, Europe and the Americas) resulted from the promotion of interregional trade, cultural 
exchanges, new technologies, urbanization, and centralized political organization. 
The rise and spread of new belief systems unified societies, but they also became a major source of tension and conflict. 
While commercial and agricultural improvements created new wealth and opportunities for the empires, most people’s daily lives 
remained unchanged. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.2.8.D.4.j Compare the major technological innovations and 

cultural contributions of the civilizations of this 
period and justify which represent enduring legacies. 

 ID DC   
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Standard 6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens who value 

diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in 
an interconnected world. 

 

Strand A. Civics, Government, and Human Rights 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.A.1 Deliberate on a public issue affecting an upcoming 

election, consider opposing arguments, and develop a 
reasoned conclusion. 

I D D C Civics and Citizenship:  
 Educational Flyer 
 Hey, Hey, Let’s Make a PSA! 
 Hey, Hey, Let’s Watch Your PSA! 
 Pay it Forward: Design a T-Shirt Project 
 Reflective Letter  

6.3.8.A.2 Participate in a real or simulated hearing to develop a 
legislative proposal that addresses a public issue, and 
share it with an appropriate legislative body (e.g., 
school board, municipal or county government, state 
legislature). 

I D D C Civics and Citizenship:  
 Leadership: Lead, Follow, or Get Out of the 

Way! 
 Participating in a Debate 
 Debate Questions 
 Propaganda  

 
6.3.8.A.3 Collaborate with international students to deliberate 

about and address issues of gender equality, child 
mortality, or education. 

  ID DC Civics and Citizenship:  
 Universal Declaration of Human Rights: 

Liberty and Justice for All?  
 International Organizations (iCivics) 
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Strand B. Geography, People, and the Environment 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.B.1 Evaluate alternative land use proposals and make 

recommendations to the appropriate governmental 
agency regarding the best course of action. 

I D D C Civics and Citizenship:  
 Universal Declaration of Human Rights: 

Liberty and Justice for All? 
 Educational Flyer  
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Strand C. Economics, Innovation, and Technology 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.C.1 Contact local officials and community members to 

obtain information about the local school district or 
municipal budget and assess budget priorities. 

I - D C Civics and Citizenship:   
 Student Council 
 Leadership: Lead, Follow, or Get Out of the 

Way! 
 Participating in a Debate  
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Strand D. History, Culture, and Perspectives 
Content 
Statement 

Active citizens in the 21st century: 
 Recognize the causes and effects of prejudice on individuals, groups, and society. 
 Recognize the value of cultural diversity, as well as the potential for misunderstanding. 
 Critically analyze media to assess different viewpoints and detect bias, opinion, and stereotypes. 
 Listens open-mindedly to views contrary to their own. 
 Collaboratively develop and practice strategies for managing and resolving conflict. 
 Demonstrate understanding of democratic values and processes. 
 Recognize that the actions or inactions of individuals, groups, and nations can have intended and unintended consequences. 
 Challenge unfair viewpoints and behavior by taking action. 
 Make informed and reasoned decisions. 
 Accept decisions that are made for the common good. 

CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
6.3.8.D.1 Engage in simulated democratic processes (e.g., 

legislative hearings, judicial proceedings, elections) to 
understand how conflicting points of view are 
addressed in a democratic society. 

I D D C Civics and Citizenship:   
 Student Council 
 Participating in a Debate 
 Candidate Evaluation (iCivics) 
 The Fourth Branch: You! (iCivics) 
 Can I? Rights and Responsibilities (iCivics) 
 One Big Party (iCivics) 
 The Global You (iCivics) 
 Pay It Forward: Current Day Issues 
 Educational Flyer 
 Hey, Hey, Let’s Make a PSA! 
 Hey, Hey Let’s Watch Your PSA! 
 Pay It Forward: Design a T-Shirt Project 
 Reflective Letter 
 Civic Responsibility and Service Learning 

Project 
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INTERDISCIPLINARY CONNECTIONS 

Interdisciplinary learning develops real-world, multi-faceted knowledge.  Integration identifies logical 
connections between and among the content and learning experiences in all areas of the 
curriculum.  Integrating and connecting various content areas improves learning outcomes and provides 
more authentic and relevant experiences for students.  Interdisciplinary connections both enrich and extend 
learning.  In Evesham, interdisciplinary connections are studies that cross the boundaries of two or more 
district disciplines such as mathematics and art or literature and science.  By purposefully looking for 
“essential concepts” and “big ideas,” we purposefully design deliberate integration of the various content 
areas wherever appropriate. This includes, but is not limited to examining how curriculum themes, project-
based learning, understanding by design, essential questions, inquiry approaches, curriculum mapping, and 
the standards merge, while always keeping student best interests at the heart of this work.  The following 
areas are integrated into all areas of the instructional program:    

Reading: 
Key Ideas and Details: 
CCSS.ELA-LITERACY.CCRA.R.1 
Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
CCSS.ELA-LITERACY.CCRA.R.2 
Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 
CCSS.ELA-LITERACY.CCRA.R.3 
Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 
Craft and Structure: 
CCSS.ELA-LITERACY.CCRA.R.4 
Interpret words and phrases as they are used in a text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word choices shape meaning or tone. 
CCSS.ELA-LITERACY.CCRA.R.5 
Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text 
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 
CCSS.ELA-LITERACY.CCRA.R.6 
Assess how point of view or purpose shapes the content and style of a text. 
Integration of Knowledge and Ideas: 
CCSS.ELA-LITERACY.CCRA.R.7 
Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, 
as well as in words.1 
CCSS.ELA-LITERACY.CCRA.R.8 
Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 
well as the relevance and sufficiency of the evidence. 
CCSS.ELA-LITERACY.CCRA.R.9 
Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 
the approaches the authors take. 
Range of Reading and Level of Text Complexity: 
CCSS.ELA-LITERACY.CCRA.R.10 
Read and comprehend complex literary and informational texts independently and proficiently. 

http://www.corestandards.org/ELA-Literacy/CCRA/R/1/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/2/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/3/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/4/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/5/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/6/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/7/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/8/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/9/�
http://www.corestandards.org/ELA-Literacy/CCRA/R/10/�
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Writing: 
Text Types and Purposes1: 
CCSS.ELA-LITERACY.CCRA.W.1 
Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and 
relevant and sufficient evidence. 
CCSS.ELA-LITERACY.CCRA.W.2 
Write informative/explanatory texts to examine and convey complex ideas and information clearly and 
accurately through the effective selection, organization, and analysis of content. 
Production and Distribution of Writing: 
CCSS.ELA-LITERACY.CCRA.W.4 
Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 
CCSS.ELA-LITERACY.CCRA.W.6 
Use technology, including the Internet, to produce and publish writing and to interact and collaborate with 
others. 
Research to Build and Present Knowledge: 
CCSS.ELA-LITERACY.CCRA.W.7 
Conduct short as well as more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation. 
CCSS.ELA-LITERACY.CCRA.W.8 
Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of 
each source, and integrate the information while avoiding plagiarism. 
CCSS.ELA-LITERACY.CCRA.W.9 
Draw evidence from literary or informational texts to support analysis, reflection, and research. 
 
Speaking and Listening: 
 Comprehension and Collaboration: 
CCSS.ELA-LITERACY.CCRA.SL.1 
Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, 
building on others' ideas and expressing their own clearly and persuasively. 
CCSS.ELA-LITERACY.CCRA.SL.2 
Integrate and evaluate information presented in diverse media and formats, including visually, 
quantitatively, and orally. 
CCSS.ELA-LITERACY.CCRA.SL.3 
Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric. 
Presentation of Knowledge and Ideas: 
CCSS.ELA-LITERACY.CCRA.SL.4 
Present information, findings, and supporting evidence such that listeners can follow the line of reasoning 
and the organization, development, and style are appropriate to task, purpose, and audience. 
CCSS.ELA-LITERACY.CCRA.SL.5 
Make strategic use of digital media and visual displays of data to express information and enhance 
understanding of presentations. 
CCSS.ELA-LITERACY.CCRA.SL.6 
Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English 
when indicated or appropriate. 
 
Conventions of Standard English: 
CCSS.ELA-LITERACY.CCRA.L.1 
Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking. 

http://www.corestandards.org/ELA-Literacy/CCRA/W/1/�
http://www.corestandards.org/ELA-Literacy/CCRA/W/2/�
http://www.corestandards.org/ELA-Literacy/CCRA/W/4/�
http://www.corestandards.org/ELA-Literacy/CCRA/W/6/�
http://www.corestandards.org/ELA-Literacy/CCRA/W/7/�
http://www.corestandards.org/ELA-Literacy/CCRA/W/8/�
http://www.corestandards.org/ELA-Literacy/CCRA/W/9/�
http://www.corestandards.org/ELA-Literacy/CCRA/SL/1/�
http://www.corestandards.org/ELA-Literacy/CCRA/SL/2/�
http://www.corestandards.org/ELA-Literacy/CCRA/SL/3/�
http://www.corestandards.org/ELA-Literacy/CCRA/SL/4/�
http://www.corestandards.org/ELA-Literacy/CCRA/SL/5/�
http://www.corestandards.org/ELA-Literacy/CCRA/SL/6/�
http://www.corestandards.org/ELA-Literacy/CCRA/L/1/�
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CCSS.ELA-LITERACY.CCRA.L.2 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling 
when writing. 
Knowledge of Language: 
CCSS.ELA-LITERACY.CCRA.L.3 
Apply knowledge of language to understand how language functions in different contexts, to make effective 
choices for meaning or style, and to comprehend more fully when reading or listening. 
Vocabulary Acquisition and Use: 
CCSS.ELA-LITERACY.CCRA.L.4 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context 
clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as 
appropriate. 
 
CCSS.ELA-LITERACY.CCRA.L.6 
Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient 
for reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when encountering an unknown term important to 
comprehension or expression. 
 
Mathematics: 
CCSS.MATH.PRACTICE.MP1 Make sense of problems and persevere in solving them. 
CCSS.MATH.PRACTICE.MP2 Reason abstractly and quantitatively. 
CCSS.MATH.PRACTICE.MP3 Construct viable arguments and critique the reasoning of others. 
CCSS.MATH.PRACTICE.MP5 Use appropriate tools strategically. 
CCSS.MATH.PRACTICE.MP6 Attend to precision. 
CCSS.MATH.PRACTICE.MP7 Look for and make use of structure. 
CCSS.MATH.PRACTICE.MP8 Look for and express regularity in repeated reasoning. 
 
Science:  
Science Standard 5.1:  Strand A.  Understand Scientific Explanations:  Students understand core concepts 
and principles of science and use measurement and observation tools to assist in categorizing, representing, 
and interpreting the natural and designed world. 
 
Science Standard 5.2 Physical Science:  Strand A.  Properties of Matter:  All objects and substances in the 
natural world are composed of matter.  Matter has two fundamental properties: matter takes up space, and 
matter has inertia. 
 
Social Studies: 
Social Studies Standard 6.3:  Active Citizenship in the 21st Century:  All students will acquire the skills 
needed to be active, informed citizens who value diversity and promote cultural understanding by working 
collaboratively to address the challenges that are inherent in living in an interconnected world. 
 
Technology: 
Technology Standard 8.1:  All students will use digital tools to access, manage, evaluate, and synthesize 
information in order to solve problems individually and collaboratively and to create and communicate 
knowledge. 
 
Technology Standard 8.2:  All students will develop an understanding of the nature and impact of 
technology, engineering, technological design, computational thinking and the designed world, as they 
relate to the individual, global society, and the environment. 

http://www.corestandards.org/ELA-Literacy/CCRA/L/2/�
http://www.corestandards.org/ELA-Literacy/CCRA/L/3/�
http://www.corestandards.org/ELA-Literacy/CCRA/L/4/�
http://www.corestandards.org/ELA-Literacy/CCRA/L/6/�
http://www.corestandards.org/Math/Practice/MP1/�
http://www.corestandards.org/Math/Practice/MP2/�
http://www.corestandards.org/Math/Practice/MP3/�
http://www.corestandards.org/Math/Practice/MP5/�
http://www.corestandards.org/Math/Practice/MP6/�
http://www.corestandards.org/Math/Practice/MP7/�
http://www.corestandards.org/Math/Practice/MP8/�
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Overview of Social Studies Units by Grade 
 

 
The units of study that follow represent a melding of our conceptual framework, the content 
of the standards and our vision for best practice.  Each unit is organized around driving 
questions that encourage students to revisit the big ideas.  These questions provide the 
context by which the content is investigated.  This enables students to construct 
understanding and apply the larger concepts to their lives. 
 
It is our goal to help students develop social understanding and civic efficacy.  The activities 
within these units promote the kind of habits of mind that are characteristic of responsible 
citizens. 
 
Kindergarten:  Personal Growth and Change: A study of annual recurring patterns, events, seasons, 
celebrations and school experiences.  Time to Be You and Me: A Year of Discovery, Exploration and 
Change. 
 
Grade One:   Understanding Self and Others: A study of relationships and interdependence.  School 
Supplies; That’s What Friends Are For; Family Matters. 
 
Grade Two:   Communities – Present and Past.  Teamwork; Diversity Among Us; My World: A Look at 
Maps and Globes; Immigrants and Pioneers; Native Americans. 
 
Grade Three:   Local Government and Community: Interdependence, Adaptation and Preservation. 
Communities; Transportation and Communication, Transportation and Communication.. 
 
Grade Four:   State, Nation and World Governments.  United We Stand; Patchwork of Cultures – A 
Study of Immigration in America; Zoom: A Study of Geography, Economics and Regions.  
 
Grade Five:   U. S. Governance.  Power and Responsibility: A Study of Governmental Structures; 
Relationships: A Study of Interdependence and Social Responsibility; Putting the Pieces Together: U. S. 
Geography and Environmental Issues. 
 
Grade Six:   Reflections on Ancient Civilizations.  Change: A Study of Pre-History, Mesopotamia and 
Egypt; Authority: A Study of Greece and Rome; Conflict: A Study of the Middle Ages. 
 
Grade Seven:   Geography and World Cultures.  The Five Themes of Physical and Human Geography & 
the Seven Elements of Culture (Case Studies of Africa, Asia, South Asia, and Mesoamerica); A Study of 
Tolerance and Intolerance. 
 
Grade Eight:   U.S. History: Leadership, Citizenship and Democracy.  The Evolution of US:  Why 
Learn History; Civics and Citizenship; Historical Eras:  Era 1 – Many Worlds Meet, Era 2 – Colonization 
and Settlement, Era 3 – Revolution and the New Nation, Era 4 – Expansion and Reform, Era 5 – Civil War 
and Reconstruction. 
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Pacing Guide 
Grades K-2 

 Kindergarten Grade 1 Grade 2 

Unit 1:  Teamwork 
September 

Going to School 
Theme 

Unit 1:  School 
Supplies 

Unit 1:  Earth, Moon & 
Sun  

October 
Autumn Core & 
Special Books 

Unit 1:  Taking Care 
of Me Unit 2:  Diversity 

Among Us 

November Cooperation Theme 
Unit 2:  Human Body 

December 

Respect for 
Differences, Family 

Traditions, & 
Customs Themes 

Unit 2:  That’s What 
Friends Are For 

Unit 3:  My World – 
A Look at Maps 

January 
Winter Core & 
Special Books 

Unit 2:  Matter 
Unit 4:  Immigrants and 

Pioneers 

Unit 3:  Light 

February Friendship Theme Unit 3:  Force & Motion 
Unit 3:  Family 

Matters 

March 
Spring Core & 
Special Books Unit 4:  

Environment 

Cycle of Life 

Unit 5:  Native 
Americans 

April Unit 5:  Plants 
Caring for Others 

Theme 
Unit 4:  Rainforest 

May 
Our Environment 

Growing & 
Changing Theme 

June 
Summer Core & 
Special Books 

Unit 6:  Animals 
Unit 5:  Weather 

Social Studies and Science interdisciplinary units of study are alternately implemented during the same 
block of time, which is dedicated to the study of Social Sciences. 

*Science units of study are designated in the gray boxes
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Unit One Overview:  School Supplies 

 
 
Grade: 1 
 
Month:  September 
 
Amount of Time:  About 9 days 
 
Brief Description of Unit:  This unit is divided into two sections.  The first section focuses on identifying 
and sharing feelings and expectations related to first grade.  In addition, the children will establish 
classroom rules and consequences.  The second section examines the tools necessary for children to exhibit 
respectful and responsible behaviors when working together.  These skills will help them to develop 
tolerance for differences among classmates and others. 
 
Unit Goals: 

1. Identify and share feelings related to the transition to first grade. 
2. Recognize responsible and respectful behaviors. 
3. Establish rules and routines for first grade. 
4. Develop tolerance for differences among classmates and others. 

 
Driving Questions: 

 What does it mean to be a first grader? 
 How do you feel about first grade? 
 Why do we need rules? 
 What rules help us accomplish learning in first grade? 
 How and why do we work together? 
 What responsible and respectful behaviors help us work and play cooperatively?  How will this help 

me be a good first grade citizen? 
 How are we the same and different?  How can we show tolerance for differences amongst others? 

 
Social Studies Proficiencies Addressed: 6.1.4.A.1, 6.3.4.A.1, 6.3.4.D.1 
 
Health Proficiencies Addressed: 2.1 B2; 2.2 A4, D1, E1, E2, E3, E4; 2.4 A5 
 
Section Titles: 

1. New Beginnings 
2. Responsible and Respectful Behaviors 
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Unit Two Overview:  That’s What Friends Are For 
 
 
Grade: 1 
 
Month:  November/December 
 
Amount of Time:  16 days 
 
Brief Description of Unit:  
This five-section unit focuses on identifying the qualities of a good friend and the different kinds of friends 
that we can all have.  It also examines ways to make, keep, and communicate with friends.  In addition, 
students will explore different types of conflict resolution strategies related to bullying.  The skills learned 
throughout this unit will help children to identify and engage in healthy social relationships. 
 
Unit Goals: 

1. Recognize the importance of friendship. 
2. Explore the diversity in friendships. 
3. Develop the characteristics needed to make and keep friends. 
4. Investigate strategies for resolving conflict with others. 

 
Driving Questions: 

 What is a friend? 
 Why do we need friends? 
 How can you make friends? 
 How can we keep friends? 
 How can friends communicate? 
 What conflicts occur with others? 
 How can conflicts be resolved? 

 
Social Studies Proficiencies Addressed: 6.3.4.D.1 
 
Health Proficiencies Addressed: 2.1 F2, F3, F4; 2.4 A4, A5  
 
Section Titles: 

1. What is a Friend? 
2. Who Can Be a Friend? 
3. Making Friends 
4. Keeping Friends 
5. Conflicts and Resolution 
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Unit Three Overview:  Family Matters 
 
 
Grade: 1 
 
Month:  February/March 
 
Amount of Time:  4 weeks 
 
Brief Description of Unit: 
The purpose of this four-section unit is for students to define what makes a family.  They will investigate 
the roles and responsibilities of family members, as well as recognize and explore various places where 
families can live.  They will also distinguish the difference between wants and needs, and how they can 
impact a family.  In addition, students will explore conflicts and resolutions in the family unit and explore 
activities to promote strong family relationships.  The overarching goal is for students to recognize the 
importance of interdependence within the family structure. 
 
Unit Goals:   

1. Recognize and explore families. 
2. Investigate the roles and responsibilities of family members. 
3. Explore activities families share to promote strong family relationships. 
4. Recognize the differences between needs and wants in a family. 
5. Investigate conflicts and possible resolutions within a family. 

 
Driving Questions: 

 What makes a family? 
 Who can be in a family? 
 Where can families live? 
 What are the roles and responsibilities of family members?  What effect do they have the family? 
 What fun activities can families share? 
 What is a need?  What is a want?  How do they affect everyday life? 
 What changes occur in families?  What effect do they have the family? 
 What conflicts occur in families?  How can these conflicts be resolved? 

 
Social Studies Proficiencies Addressed: 6.1.4.C.2 
 
Health Proficiencies Addressed: 2.1 F1, F4; 2.4 A1, A2, A3 
 
Section Titles: 

1. What is a Family? 
2. Jobs and Responsibilities/Family Fun Activities 
3. Needs and Wants 
4. Family Conflict and Resolution 
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Unit One Overview:  Teamwork 
 
 

Grade:  2 
 
Month:  September 
 
Amount of Time:  About 7 days 
 
Brief Description of Unit:   
The purpose of this unit is for the students to learn about a variety of teams and the characteristics that 
enable teams to work together successfully.  Throughout this five-section unit study, they will discover that 
they are part of many teams.  The overarching goal is for students to understand that they play important and 
varied roles on these teams and in the communities to which they belong, and that in order for society to 
thrive, its members must realize and carry out those responsibilities.  Additionally, they will explore the 
rights and responsibilities of people in authority. 
  
Unit Goals: 

1. Recognize that they are members of several different teams and the different roles, rights, and 
responsibilities for each of them. 

2. Explore how successful teams work together. 
3. Realize the importance of and difference between rules and laws. 
4. Explore qualities needed for effective leadership. 

 
Driving Questions: 

 What are the characteristics of a team?  Why is teamwork important in a community? 
 To what teams do we belong?  What are our roles and responsibilities on those teams? 
 Why do we need rules and laws?  Who gets to make them? 
 What characteristics demonstrate effective authority?  What problems arise in a community from 

ineffective authority? 
 How do we respect differences on our teams while still maintaining fairness to all? 

 
Social Studies Proficiencies Addressed:  6.1.4.A.1, 6.1.4.A.2, 6.1.4.A.3, 6.1.4.A.4, 6.1.4.A.12, 6.1.4.A.16, 
6.3.4.A.1 
 
Section Titles: 

1. What is a Team? 
2. What are Some Characteristics of Teamwork? 
3. Rules:  Classroom as a Team 
4. Laws:  Community as a Team 
5. Authority:  Who is in Charge? 
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Unit Two Overview:  Diversity Among Us 
 
 
Grade:  2 
 
Month:  October –beginning of November 
 
Amount of Time:  23 days 
 
Brief Description of Unit: 
This unit is divided into four sections that help the students recognize, accept, and respect change and 
diversity in themselves, others, and their community.  Students will also learn about the history of Evesham 
Township in order to inform their ideas about their current community. 
 
Unit Goals:   

1. Recognize and appreciate the differences among themselves as they have grown and changed since 
birth. 

2. Understand and respect that everyone is different and unique in their own way. 
3. Recognize that throughout history, change has been an ongoing process and that by applying what is 

learned by studying history, we can make informed decisions about our world today. 
 
Driving Questions: 

 Where do we see change?  Why?  Why is this important?  How does change affect us and our 
communities? 

 Are all changes good? 
 Why do we need to accept and respect differences within ourselves as well as in others? 

 
Social Studies Proficiencies Addressed: 6.1.4.A.3, 6.1.4.C.14, 6.1.4.C.15, 6.1.4.D.11 
 
Section Titles: 

1. A Look at Self 
2. Differences Among People 
3. Communities Then and Now 
4. Types of Communities 
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Unit Three Overview:  My World 
A Look at Maps 

 
 
Grade: 2 
 
Month: December 
 
Amount of Time:  Approximately one month 
 
Brief Description of Unit:  
This unit is divided into seven sections that correlate to the big book, Map It!  The purpose of these sections 
is for the students to learn about a variety of maps.  The students will be learning not only their place in the 
world, (town, state, country) but also the major features that allow them to read and interpret maps.   
 
Unit Goals:  

1. Recognize that there are different types of maps and what each kind represents. 
2. Identify various map features and how they help us to read maps accurately. 
3. Explain their location in the world in terms of town, state, and country. 

 
Driving Questions: 

 What makes a map an effective tool for representing a physical space? 
 How do we interpret different types of maps? 
 What might a map imply about moving within the space represented? 
 Where do we live in relationship to our world? 

 
Social Studies Proficiencies Addressed: 6.1.4.A.14, 6.1.4.B.1, 6.1.4.B.10 
 
Section Titles: 

1. Places on a Map 
2. Symbols 
3. Directions 
4. Landforms 
5. Transportation 
6. Boundaries 
7. The World 

 



 

 211

Unit Four Overview:  Immigrants and Pioneers 
 
 
Grade: 2 
 
Month: January 
 
Amount of Time: Approximately one month 
 
Brief Description of Unit: 
This unit is divided into five sections.  The first four sections investigate the reasons why immigrants from 
long ago came to America.  The final section examines the journey of the pioneers as they moved westward.  
This unit focuses on the experiences of the immigrants and the pioneers, both in leaving their homelands 
and once they arrived at their new home.  Additionally, the unit encourages students to investigate their own 
family history in an effort to develop an appreciation for their heritage and own unique background.  
Finally, it allows them to contrast their own lives today to those in the past.   
 
Unit Goals:   

1. Understand and explain some of the reasons why immigrants came/come to America. 
2. Recognize and respect the diversity of cultures. 
3. Explore their own family background. 
4. Recognize that throughout history, change has been an ongoing process and that by applying what is 

learned by studying history, we can make informed decisions about our world today. 
 

Driving Questions: 
 Why did/do various groups of people immigrate to America and what hardships did/do they face? 
 Why did some immigrants move westward?  What hardships did they face? 
 Where did my family originally come from?  When?  Why? 
 How is my life different from life long ago? 
 What do American symbols represent, and why are they important? 

 
Social Studies Proficiencies Addressed: 6.1.4.A.3, 6.1.4.A.4, 6.1.4.A.13, 6.1.4.D.2, 6.1.4.D.3, 6.1.4.D.10, 

6.1.4.D.14, 6.1.4.D.15, 6.1.4.D.16, 6.1.4.D.17, 6.1.4.D.18, 6.1.4.D.19 
 
Section Titles: 

1. What is an Immigrant? 
2. American Symbols 
3. Where Did Your Family Come From? 
4. Generation to Generation 
5. What is a Pioneer? 
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Unit Five Overview:  Native Americans 
 
 
Grade: 2 
 
Month: March/April 
 
Amount of Time:  25 days 
 
Brief Description of Unit: 

This unit introduces students to various tribes from across the United States.  The purpose of this four-
section unit study is for students to understand Native Americans and their relationship to the environment.  
Additionally, students should be able to apply the lessons that the Native Americans teach about the 
environment’s care to their current lifestyle in order to care for and protect today’s world.    
 
Unit Goals:   

1. Identify various Native American tribes, what their lives were like in the past, and how the region 
they lived in effected their daily lives. 

2. Appreciate the respect the Native Americans gave their environment and how it can be helpful to our 
society today. 

3. Recognize and respect the diversity of cultures. 
4. Recognize that throughout history, change has been an ongoing process and that by applying what is 

learned by studying history, we can make informed decisions about our world today. 
 
Driving Questions: 

 What was the Native Americans’ relationship to their environment? 
 Why was the environment so critical to the Native American way of life? 
 What are the similarities and differences between Native American tribes? 
 What are some of the contributions Native Americans have made to America? 
 How can the lessons the Native Americans taught us about the environment help us in our 

communities today? 
 
Social Studies Proficiencies Addressed: 6.1.4.A.3, 6.1.4.A.9, 6.1.4.B.2, 6.1.4.B.4, 6.1.4.B.6, 6.1.4.B.7, 
6.1.4.B.8, 6.1.4.D.1, 6.1.4.D.14, 6.1.4.D.16, 6.1.4.D.19         
 

Section Titles: 
1. What is a Native American? 
2. The Northeast Region 
3. Tribes Throughout the US 
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Pacing Guide 
Grades 3-5 

 
 Grade 3 Grade 4 Grade 5 

September 

 
October 

 

United We Stand 
Power and Responsibility: 
A Study of Governmental 

Structures 

November 

Communities 

Science:  
Measurement 

 
December 

 
Ecosystems 

Science:  Measurement/ 
Mixtures & Solutions 

 
January 

 

Patchwork of 
Cultures – A Study 
of Immigration in 

America 

 
February 

 

Science: 
Water Cycle 
Human Body 

 
March 

 

Science: 
Magnetism and 

Electricity 

Relationships: A Study of 
Interdependence and Social 

Responsibility 

 
April 

 

Science: 
Investigating 

Objects in the Sky 
Zoom: A Study of 

Geography, 
Economics and 

Regions 

 
May 

 

Go for the Gold:  U.S. 
Geography and 

Environmental Issues 
 

 
June 

 
 

Transportation & 
Communication 

Science:  Earth 
Materials 

Science:  Environments 

 
Social Studies and Science interdisciplinary units of study are alternately implemented during the same 

block of time, which is dedicated to the study of Social Sciences. 
*Science units of study are designated in the gray boxes
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Unit One Overview - Communities 
 
 
Grade:  3 
 
Month:  September 
 
Amount of Time:  9-10 weeks 
 
Brief Description of Unit:  The purpose of this unit is to help students recognize that they belong to 
various communities, and to prepare them to be active, contributing members of those communities.  By 
examining how the classroom, local, and state communities are successful in their jobs of caring for and 
providing for their members, students will develop their understanding of citizenship, the rights and 
responsibilities of being part of a community, and prepare to fulfill their roles as civically-minded 
individuals.  This unit culminates with a service project that remains an ongoing component of the social 
science curriculum.  The project is one that is identified by the students as being of interest to them, and a 
way that they can make an impact on their community. 
 
Unit Goals: 

1. To understand the purpose of rules. 
2. To develop a set of class rules. 
3. To develop an understanding of consequences as the effect of an action. 
4. To understand that rules change over time to meet the needs of citizens. 
5. To identify what makes a community great. 
6. To identify the qualities, roles and responsibilities of a good citizen. 
7. To understand how to take an active responsible part as a citizen of a community. 

  
Driving Questions: 

 What does a great community look like? 
 To what communities do I belong? 
 How do I fit into each community? 
 How does location affect our community? 
 How do communities care for and provide for its citizens? 
 How do communities change over time?  Why? 
 How can I make a change? 
 How can I help to make my community great? 

 
Social Studies Proficiencies Addressed:  6.1.4.A.1, 6.1.4.A.3, 6.1.4.A.8, 6.1.4.A.10, 6.1.4.A.11, 

6.1.4.A.12, 6.1.4.B.1, 6.1.4.B.2, 6.1.4.B.4, 6.1.4.B.5, 6.1.4.B.10, 6.1.4.C.1, 6.1.4.C.2, 6.1.4.C.11, 
6.1.4.D.1, 6.1.4.D.2, 6.1.4.D.10, 6.1.4.D.11, 6.3.4.A.1, 6.3.4.A.2, 6.3.4.A.3, 6.3.4.A.4, 6.3.4.B.1, 
6.3.4.C.1, 6.3.4.D.1    

 
Section Titles: 

1. Classroom 
2. Evesham Township 
3. New Jersey 
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Unit Two Overview - Transportation and 
Communication 

 
 
Grade:  3 
 
Month:  May/June 
 
Amount of Time:  3-4 weeks 
 
Brief Description of Unit:  The purpose of this unit is to help students develop an awareness of the global 
nature of our society.  Through the lens of transportation and communication, children examine the 
interconnectedness of our communities.  They explore the impact of how we move in and amongst our 
communities as well as how we make our wants and needs known.  In addition, they discover how 
improvements to transportation and communication have resulted in global interdependence.    
 
Unit Goals: 

1. To identify forms of transportation and communication. 
2. To see the changes in transportation and communication over time. 
3. To discover the impact of changes in transportation and communication on our communities. 

 
Driving Questions: 

 How do transportation and communication meet the needs of community members? 
 How do improvements to transportation and communication connect us to one another? 

 
Social Studies Proficiencies Addressed:  6.1.4.B.9, 6.1.4.C.2, 6.1.4.C.4, 6.1.4.C.7, 6.1.4.C.12, 6.1.4.C.13, 
6.1.4.C.15, 6.1.4.C.16, 6.1.4.C.17, 6.1.4.C.18      
 
 
Section Titles: 

1. Introduction to Communication and Transportation 
2. History of Transportation and Communication Over Time 
3. Transportation and Communication Closure Activity 
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Unit One Overview - United We Stand 
 
 
Grade:  4 
 
Month:  September/October 
 
Amount of Time:  4-6 weeks 
 
Brief Description of Unit:  The purpose of this unit is to guide children to resolve conflicts in peaceful 
ways.  Rules, their origins and their implementation are studied and applied both to the classroom and to the 
surrounding communities of state and nation.  They will explore how rules and laws affect and guide us 
through personal conflicts as well as group conflicts and resolutions.  They will explore the causes and 
effects of conflicts that cannot be resolved peacefully as they follow the timeline of the birth of our nation 
and explore the founding principals of our country.  
 
Unit Goals: 

1. To understand the need for rules and consequences throughout society. 
2. To recognize that a peaceful environment necessitates the need for rules and consequences and apply 

that knowledge to the classroom. 
3. To analyze the functions of organized government and apply this concept to their lives, their 

classroom, their state, and their world. 
4. To apply conflict resolution skills to historical and contemporary issues and to interpersonal 

relationships. 
5. To apply the concepts of cause, effect and consequences to historical events. 

 
Driving Questions: 

 How can diversity help to solve a common problem?  
 How do people with diverse backgrounds solve problems? 
 How do rules attempt to establish a peaceful environment in school, family, society, and organized 

government? 
 What responsibilities does a government have to its people? 
 When rules are overlooked or ignored, what are some strategies to settle conflicts peacefully? 
 How do varying viewpoints and differences in culture lead to conflict? 
 Can all conflicts be settled?  Why? 

 
Social Studies Proficiencies Addressed:  6.1.4.A.1, 6.1.4.A.2, 6.1.4.A.3, 6.1.4.A.4, 6.1.4.A.5, 6.1.4.A.6, 

6.1.4.A.7, 6.1.4.A.8, 6.1.4.A.9, 6.1.4.A.10, 6.1.4.A.11, 6.1.4.A.12, 6.1.4.A.15, 6.1.4.C.11, 6.1.4.D.4, 
6.1.4.D.5, 6.1.4.D.6, 6.1.4.D.7, 6.1.4.D.8, 6.1.4.D.16, 6.1.4.D.19, 6.1.4.D.20, 6.3.4.A.1           

 
Section Titles: 

1. Together We Can 
2. Divided We Fall 
3. United We Stand 
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Unit Two Overview - Patchwork of Cultures – A Study 
of Immigration in America 

 
Grade:  4 
 
Month:  December/January 
 
Amount of Time:  4-5 weeks 
 
Brief Description of Unit:  The purpose of this unit is for students to have an understanding of differences 
within our culture and how immigration leads to the diversity of America.  Students will explore diversity 
within themselves and the world around them.  They will discover reasons that immigrants come to the 
United States and understand the hardships they endure in the process of becoming United States citizens.  
The goal is for students to examine multiple perspectives, respect the dignity and rights of others, and to 
become active participants in their communities. 
 
Unit Goals: 

1. To understand the positive effects of diversity. 
2. To understand the challenges diversity may create. 
3. To identify reasons that people immigrate to the United States. 
4. To develop an understanding of immigration issues including difficulties immigrants have in coming 

to America. 
5. To evaluate how diverse cultural identities contribute to the American identity. 

 
Driving Questions: 

 How are people different?  Why is it important to understand the diversity of people, ideas, and 
cultures?  

 Why do people immigrate to the United States?  What are some challenges immigrants face when 
they arrived in the United States and how do they overcome them?  

 How do immigrants contribute to the culture of the United States? 
 What is the importance of American traditions, values, and beliefs in our society? 
 What is a citizen? 
 What is the process by which immigrants can become citizens of the United States? 
 What are your rights and responsibilities as a United States citizen? 

 
Social Studies Proficiencies Addressed:  6.1.4.A.9, 6.1.4.A.10, 6.1.4.A.11, 6.1.4.A.12, 6.1.4.A.13, 

6.1.4.A.14, 6.1.4.A.15, 6.1.4.A.16, 6.1.4.D.1, 6.1.4.D.2, 6.1.4.D.3, 6.1.4.D.5, 6.1.4.D.9, 6.1.4.D.12, 
6.1.4.D.13, 6.1.4.D.14, 6.1.4.D.15, 6.1.4.D.16, 6.1.4.D.17, 6.1.4.D.18, 6.1.4.D.19, 6.1.4.D.20, 6.3.4.A.2, 
6.3.4.A.3, 6.3.4.A.4, 6.3.4.B.1, 6.3.4.C.1, 6.3.4.D.1      

 
Section Titles: 

1. How Are We Different? 
2. Diversity in the World 
3. Introduction to Immigration 
4. Immigration 
5. American Traditions 
6. Becoming a Citizen 
7. Being a Good Citizen 
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Unit Three Overview - Zoom: A Study of Geography, 
Economics and Regions 

 
 
Grade:  4 
 
Month:  April 
 
Amount of Time:  4-5 weeks 
 
Brief Description of Unit:  The goal of this geography unit is for students to develop an understanding of 
their relationship to the community, county, state, country and world.  The students generate and interpret 
information using maps and globes, demonstrate an understanding of spatial concepts including distance, 
direction, region and movement, compare rural and urban communities and their interdependence and 
compare the effects of geography on economic activities locally and globally. 
 
Unit Goal: 

To help students develop an understanding of their relationship to the community, county, state, country 
and world. 

 
Driving Questions: 

 How does geography affect economic activity in New Jersey and the world? 
 What are the human and physical systems that make up my communities? 
 How do improvements in transportation and communication affect interdependence? 

 
Social Studies Proficiencies Addressed:  6.1.4.B.1, 6.1.4.B.2, 6.1.4.B.3, 6.1.4.B.4, 6.1.4.B.5, 6.1.4.B.7, 

6.1.4.B.8, 6.1.4.B.10, 6.1.4.C.1, 6.1.4.C.2, 6.1.4.C.3, 6.1.4.C.4, 6.1.4.C.5, 6.1.4.C.6, 6.1.4.C.7, 6.1.4.C.8, 
6.1.4.C.9, 6.1.4.C.10, 6.1.4.C.11, 6.1.4.C.13, 6.1.4.C.14, 6.1.4.D.10, 6.1.4.D.12, 6.1.4.D.20 

 
Section Titles: 

1. Map Skills 
2. New Jersey 
3. Global Interdependence  
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Unit One Overview - Power and Responsibility:  A 
Study of Governmental Structures 

 
 
Grade:  5 
 
Month:  September/ October 
 
Amount of Time:  about 9 weeks 
 
Brief Description of Unit:  This unit focuses on the roles citizens play in the structure of government.  It 
begins by looking at how power and responsibility are interrelated.  Using this lens, students examine 
various types of world governments.  They then compare their federal, state and local governments, and 
consider how they fit into each of these structures.  Ultimately, they use their knowledge to hold an election 
whereby they select their own student government officers who will effect change throughout the school 
year. 
 
Unit Goals: 

1. To develop an understanding of the individual’s powers and responsibilities as a citizen in our 
democratic society. 

2. To identify the qualities of leaders that enable them to bring about positive changes. 
3. To apply their knowledge of the democratic system to elect a student government. 

 
Driving Questions: 

 How are power and responsibility related? 
 What are the qualities of a good citizen?  What are his/her responsibilities? 
 What are the qualities of a good leader?  What are his/her responsibilities to others? 
 How can we use our power to bring about positive change in our lives and communities? 

 
Social Studies Proficiencies Addressed:  6.1.8.A.1.a, 6.1.8.D.1.b, 6.1.8.A.2.b, 6.1.8.A.3.b, 6.1.8.A.3.f, 

6.1.8.A.3.g, 6.1.8.C.3.a, 6.1.8.D.3..b, 6.3.8.A.1, 6.3.8.A.2, 6.3.8.B.1, 6.3.8.C.1, 6.3.8.D.1 
 
Section Titles: 

1. Power and Responsibility: A Love Story 
2. Government and the Golden Rule 
3. Kids in Action: Student Government 
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Unit Two Overview - Relationships: A Study of 
Interdependence and Social Responsibility 

 
 
Grade:  5 
 
Month:  January/February/March 
 
Amount of Time:  9-10 weeks 
 
Brief Description of Unit:  This unit helps students explore the interdependence of the original thirteen 
colonies and develop an understanding of the causes of the American Revolution.  Through hands-on 
exploration of economic and interpersonal principles, students explore conflict, conflict resolution and 
economic interdependence.  They apply this knowledge to their own lives as they seek to build positive 
interpersonal relationships within the classroom community and their lives. 
 
Unit Goals: 

1. To discover the importance of geography, natural resources and building positive relationships in 
building successful communities. 

2. To apply the impact of positive and negative relationships to historical events. 
3. To apply this knowledge along with conflict resolution skills to build positive interpersonal 

relationships. 
 
Driving Questions: 

 What is the importance of building positive relationships? 
 How can relationships improve over time? 
 What are roadblocks that prevent a successful relationship?   

 
Social Studies Proficiencies Addressed:  6.1.8.B.1.a., 6.1.8.B.1.b, 6.1.8.C.1.a, 6.1.8.C.b, 6.1.8.D.1.a, 

6.1.8.D.1.b, 6.1.8.A.1.a, 6.1.8.A.2.b, 6.1.8.A.2.c, 6.1.8.B.2.a, 6.1.8.B.2.b, 6.1.8.C.2.a, 6.1.8.D.2.a, 
6.1.8.D.2.b, 6.1.8.B.3.a 

 
Section Titles: 

1. My Personal Relationships 
2. Relationships Between Groups: An Historical Perspective 
3. Forging New Relationships 



 

 221

 

Unit Three Overview – Go for the Gold:  U.S. 
Geography and Environmental Issues 

 
 
Grade:  5 
 
Month:  April/May/June 
 
Amount of Time:  5-6 weeks 
 
Brief Description of Unit:  This geography-based unit leads students through a series of investigations 
designed to explore the regions of the United States.  They study both physical and human characteristics of 
the regions, and explore how erosion, deforestation, tornadoes and immigration impact each region.  
Through this study, they develop a deeper understanding of economic and personal interdependence. 
 
Unit Goals: 

1. To understand that the United States is divided into regions. 
2. To identify characteristics of each region. 
3. To develop an understanding of the relationship between and amongst humans and the natural world. 

 
Driving Questions: 

 What relationships are there among and between the human race and the natural world? 
 How do the issues of immigration, erosion, deforestation and tornadoes unite and/or separate people 

across regions? 
 
Social Studies Proficiencies Addressed:  6.1.8.C.4.c 
 
Section Titles: 

1. Geography 
2. Erosion 
3. Deforestation 
4. Tornadoes 
5. Immigration: Who Belongs Here? 
6. Regions Research 
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Pacing Guide 
Grades 6-8 

 
 
 

Grade 6 Grade 7 Grade 8 

 
The Evolution of US:  
Why Learn History 

 
September 

 
October 
 
 

 
The Evolution of US: 
Civics and Citizenship 

 
November 
 
 

 
Change:  

A Study of Pre-History, 
Mesopotamia and Egypt 

 
The Evolution of US:  
Era 1 – Many Worlds 

Meet 
 
December 
 
 
 
January 
 
 

 
The Evolution of US: 

Era 2 – Colonization and 
Settlement 

 
February 
 
 

 
 
 
 
 
 

The Five Themes of 
Physical 

and Human Geography 
& 

the Seven Elements of 
Culture 

(Case Studies of Africa, 
Asia, 

South Asia, 
and Mesoamerica) 

 
March 
 

 
 
 

Authority:   
A Study of Greece and 

Rome 

 
The Evolution of US: 

Era 3 – Revolution and 
the New Nation 

 
April 
 
 

 
The Evolution of US: 
Era 4 – Expansion and 

Reform 
 
May 
 

 
June 
 
 

 
 

Conflict:  
A Study of the Middle 

Ages 

 
 
 

A Study of Tolerance 
and Intolerance 

 
The Evolution of US: 
Era 5 – Civil War and 

Reconstruction 
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Grade 6 
Change: A Study of Pre-History, Mesopotamia and Egypt 

 

Overview: 
Change can take many forms.  It may mean growth, advancement, reformation, regression, or extinction.  
Students will investigate change in aspects of the ancient civilizations of Mesopotamia and Egypt, and relate 
them to changes in their own lives and current societies. 
 

Unit Goals: 
1. Identify the changes that took place as prehistoric people became civilized societies. 
2. Understand the role geography can play in forming, sustaining, and advancing civilizations. 
3. Understand why the formation of cities is essential to the growth of civilizations (as centers for 

trade, worship and government, allowing people to specialize in jobs). 
4. Understand how specialized worker roles advance a civilization (developing its technology and its 

cities as centers for trade and cultural exchange). 
5. Understand how the development of complex social institutions (religious, governmental, familial, 

economic, and educational) enables civilizations to advance. 
6. Understand the importance of record keeping to the development and study of ancient civilizations. 
7. Identify how technology developed by ancient civilizations changed daily life. 

 

Driving Questions: 
1. What is change? 
2. Why does change occur? 
3. What role did change play in the development of ancient civilizations? 
4. What basic elements must be present for a civilization to survive? 
5. How does change affect our daily lives in today’s society? 

 

Proficiencies:  6.1, 6.2, 6.3 
 

Scope:  15 weeks should be allotted for this course of study. 
 

Suggested Sequence: 
 Prehistory and the Rise of Civilization 
 Geography and Cities of Mesopotamia 
 Worker Roles in Mesopotamia 
 Social Institutions of Mesopotamia 
 Record Keeping in Mesopotamia 
 Technology of Mesopotamia 
 Geography of Ancient Egypt 
 Cities of Ancient Egypt 
 Worker Roles in Ancient Egypt 
 Social Institutions of Ancient Egypt 
 Record Keeping in Ancient Egypt 
 Technology of Ancient Egypt 
 

Culminating Activity: 
 Vision of the Future Mural and Reflection 
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Grade 6 
Authority: A Study of Greece and Rome 

 

Overview: 
The purpose of this unit is for students to define authority and analyze the power of the authorities of 
Ancient Greece and Ancient Rome and their influence on the development of their civilizations.  Students 
will examine how authority has been demonstrated in the past and recognize similarities and differences in 
how it is demonstrated today. 
 

Unit Goals: 
 Demonstrate an understanding of how different authorities influence your life. 
 Compare and contrast the development of authorities over time. 
 Identify the consequences of authority and its effect on society. 

 

Driving Questions:  
 What are the different authorities that influence your life? 
 What qualities of authorities are similar and different over time? 
 What are the positive and negative outcomes of the use of authority?       

 

Proficiencies:  6.1, 6.2, 6.3 
 

Scope:  12 weeks should be allotted for this course of study. 
 

Suggested Sequence: 
     Introductory Lesson 

 Defining authority 
 

     Section 1 Lessons:  Power of Ancient Greek Geography 
 Ancient Greek Map 
 Mycenaeans and Minoans 
 Farming in Ancient Greece 
 Ancient city-states of Greece 

 

     Section 2 Lessons:  Power and Authority of Government in Ancient Greece 
 Development of Government in Athens 
 Other Governments in Ancient Greece 
 Athens vs. Sparta 
 Ancient Greek Wars 
 Alexander the Great 

 

     Section 3 Lessons:  Power and Authority of Religion in Ancient Greece 
 Ancient Greek worship 
 Gods and Goddesses 
 Greek Mythology 
 Olympics 

 

     Section 4 Lessons:  Power of Greek Achievements 
 Greek Achievements 

 

     Section 5 Lessons:  Power of Roman Geography 
 Romulus and Remus 
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 Map of Ancient Rome 
 5 themes of Roman geography 
 Early Romans 
 Pompeii 

 

     Section 6 Lessons:  Power and Authority of   Ancient Roman Government 
 Patricians and Plebeians in the Roman Republic 
 Punic Wars 
 Julius Caesar 
 Augustus Caesar and the Roman Empire 
 Emperors of Ancient Rome  
 Constantine 

 

     Section 7 Lessons: Power and Authority of Roman Religion 
 Early Roman Beliefs 
 Changes in Religious Beliefs in Ancient Rome 

 

     Section 8 Lessons:  Legacies of Ancient Rome 
 Roman Achievements 

 

Culminating Activity 
 Authority Collage  
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Grade 6 
Conflict: A Study of the Middle Ages 

 

Overview: 
This unit is intended to have students analyze and relate conflicts of the Middle Ages to present day.  
Students will examine conflicts of the past and recognize how similar conflicts occur today. 
 

Unit Goals: 
 Demonstrate an understanding of issues that cause conflict. 
 Compare and contrast conflicts from the past and present. 
 Recognize the consequences of choices made that have caused conflicts to be both positive and 

negative. 
 

Driving Questions: 
 What are the issues that create/drive conflict? 
 What issues are the same and different over time? 
 What are the positive and negative outcomes of conflict? 

 

Proficiencies:  6.1, 6.2, 6.3 
 

Scope:  8-10 weeks should be allotted for this course of study and should be covered during the final 
marking period.  

 

Suggested Sequence: 
     Section 1 Lessons 

 My Definition of Conflict  
 Fall of Rome 
 Germanic Tribes 
 Charlemagne 
 

     Section 2 Lessons 
 Introduction to Vikings 
 Raiding and Trading 
 Viking Government 
 William the Conqueror 
 Battle of Hastings 

 

     Section 3 Lessons 
 Feudal Pyramid 
 Life on the Manor 
 People of the Manor 
 Medieval Castles 
 King Arthur and the Knights of the Middle Ages 

 

     Section 4 Lessons 
 Crusades 
 The Power of the Church During the Middle Ages 
 The Black Death 

 

Culminating Activity 
 Comparison of Conflict: Middle Ages and Present Day Society 
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Grade 7 
The Five Themes of Physical and Human Geography  

& 
The Seven Elements of Culture            

 
Overview:  
This unit is intended to introduce students to the basic elements of culture as well as physical and human 
geography.  In utilizing the five themes of geography, students will develop an understanding of the global 
locations of countries and regions, and the culturally diverse people who live in these locations.  Students 
will explore and analyze case studies involving ancient civilizations by utilizing the five themes in 
conjunction with the seven key elements of culture.  By analyzing these concepts students will be able to 
connect the interactions of people in the past to today’s global society. 
 
     Key Concepts: 

 Five Themes of Geography:  location; place; movement; regions; human-environment interaction 
 Seven Elements of Culture:  social organization; customs and traditions; belief systems; government; 

economic systems; language; arts, literature & recreation 
 

Unit Goals: 
 Understand the five themes of geography. 
 Demonstrate the difference between absolute and relative location. 
 Understand that place is defined by both physical and human characteristics. 
 Understand that the movement of people, goods, and ideas results in the interdependence of 

cultures. 
 Understand that unifying characteristics of an area define region. 
 Explore the interaction between people and their environment and relate discoveries to our own 

lives. 
 Explore the elements by which we categorize and study culture. 
 Gain appreciation for the multi-cultural world in which we live. 
 Understand key terms that provide context for geographic concepts. 
 

Driving Questions for the Year: 
 How does the past effect the present and the future? 
 What is my role in the world?  What type of person do I want to be? 
 What is out there in the world for me to experience? 
 How does the world impact and influence who we are? 
 How do we live together peacefully while having different backgrounds and perspectives? 
 What do the global marketplace and the global communities have to do with me? 

 

Driving Questions for this Unit: 
 What is geography? 
 Why is geography important to me? 
 How do we study geography? 
 What is culture? 
 What are the elements of culture? 
 How does an understanding of culture help us to appreciate diversity? 
 How doe the civilizations of the past influence our lives today? 

 

Proficiencies:  6.1, 6.2, 6.3 
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Suggested Scope and Sequence: 
Teachers will initially present an overview of the five  themes of geography  and seven elements of culture. 
Teachers then provide lessons and activities are then taught in order to go in depth on each respective theme 
and element. This will be grounded in the context of various ancient civilizations, specifically those in 
Africa, Asia, South Asia, and Mesoamerica.    
 
The overview of the five themes and seven elements will take approximately 6-8 weeks.  
Each ancient civilization will take approximately 3-4 weeks. 
 
Section Titles: 
 Five Themes 
 Location 
 Place 
 Movement 
 Region 
 Human-Environment Interaction 
 Introduction to the 5 Themes Culminating Activity 
 Seven Elements of Culture 
 Ancient Civilizations 

o Africa 
o India 
o China 
o Japan 
o Mesoamerica (Incan, Mayan, Aztec) 
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Grade 7 
A Study of Tolerance and Intolerance 

 

Overview: 
This unit is intended to expose students to the concepts of tolerance and intolerance as evidenced in the past 
and present.  The Holocaust serves as a springboard into the study of genocide and the horrors of intolerance 
left unchecked.  The hope is to have students learn from the past, affect the present, and protect the future. 
 

Unit Goals: 
 Respect the ideas and beliefs of others critically, reflectively, and with tolerance for differences of 

opinion. 
 Demonstrate an understanding of how apathy can result in crimes against humanity. 
 Synthesize the relationship between the past and present in our history in order to make decisions 

that will affect society. 
 Demonstrate an ability to make choices for the well being of self and others. 

 

Driving Questions: 
 What issues have created intolerance in the world, and how do they relate to students’ everyday 

lives? 
 What are the outcomes of intolerance, and how do they relate to students’ everyday lives? 
 How does the study of genocide and the Holocaust impact feelings of tolerance or intolerance, and 

how is that relevant to students today? 
 

Proficiencies:  6.1, 6.2, 6.3  
 

Scope:  8-10 weeks should be allotted for this course of study. 
 

Suggested Sequence: 
 Puzzle Activity 
 Kitty Genovese: The Dying Girl That No One Helped 
 Introduction to Tolerance and Intolerance: Simulation Task 
 Seventh Heaven –“I Hate You”  
 Basic intolerance 
 Ladder of Prejudice 
 Intolerance in America 
 Ballad of Leo Frank 
 Discrimination in Germany in the 1930s 
 Introduction to the Holocaust from the Beginning to the End  
 Immigration Policies (part of this lesson may have been addressed during the Culture study) 
 People’s Roles in the Holocaust 
 The Big Lie 
 German Propaganda 
 Escape From Sobibor 
 Once a Hit, Now an Annoyance 

 
Culminating Activities: 

 Never Again: From the Holocaust to the Sudan 
 Intolerance Today: What Can We Do?  
 Genocide Journal 
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Grade 8 
Social Studies Unit of Study 

 

The Evolution of US: 
Why Learn History 

Civics and Citizenship 
Historical Eras: 

Era 1 - Many Worlds Meet  
Era 2 - Colonization and Settlement 

Era 3 - Revolution and the New Nation 
Era 4 - Expansion and Reform 

Era 5 - Civil War and Reconstruction  
 
Overview: 
This unit is intended to expose students to the evolution of the United States.  This large unit is broken 
down into several mini-units.  The year begins with a foundation for learning history.  This is followed 
by an introduction of the concepts of civics and service.  The Civics and Citizenship mini-unit will then 
spiral throughout the year as students experience in depth investigations of five major eras in history; the 
time of exploration, colonization and settlement, the Revolution and the formation of the nation, 
Expansion and Reform, and the Civil War and Reconstruction.  The history of America serves as a basis 
for students to recognize the concept of change and continuity, historical patterns, the cause and effect 
relationship of events, and models of civics and service.  The lessons are designed to have students think 
critically about our nation’s guiding principals and to determine, based on the time, how the actions of 
the major figures impacted the evolution to the America we know today.  The goal is for students to 
learn from the past to understand the importance of democracy and civic efficacy, and to apply these 
principals to their lives both today and in their future.   
 

Driving Questions: 
 Why does one seek change? 

o What has remained consistent over time? 
o How do people interact in society? 
o How is the study of this time period relevant to you and your world today? 

 What is justice?  
o How do we overcome injustice? 
o Why have rules and laws? 
o What is civic responsibility? 
o How do we balance individual rights and the common good? 
o What constitutes an effective leader? 

 

Suggested Scope: 
The following amount of time should be allotted for the following courses of study: 

 Why Learn History – 1 week  
 Civics and Citizenship – 6 weeks 
 Many Worlds Meet – 5 weeks 
 Colonization and Settlement – 5 weeks 
 Revolution and the New Nation – 6 weeks  
 Expansion and Reform – 6 weeks 
 Civil War and Reconstruction – 5 weeks  
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Why Learn History 
Goals: 

 Analyze how events are related over time. 
 Use critical thinking skills to interpret events, recognize bias, point of view, and context 
 Assess the credibility of primary and secondary sources. 
 Examine current issues, events, and themes and relate them to past events. 
 Formulate questions based on information needs. 
 Use effective strategies for locating information. 
 Compare and contrast competing interpretations of current and historical events. 
 Interpret events considering continuity and change, the role of chance, oversight and error, and 

changing interpretations by historians. 
 Summarize information in written, graphic, and oral formats. 

 

Sequence of Suggested Lessons: 
 Why Learn History 
 Primary and Secondary Sources 
 Changing But Remaining the Same 
 Interactive Timeline 

 

Civics and Citizenship 
Goals: 

 Examine the purpose, forms, and limitations on government.  
 Examine key philosophers like John Locke and explore practical examples of government functions.  
 Understand different forms of government, key influences on American democratic principles, and 

distinguishing features of governments around the world. 
 Analyze how and why our Constitution was created and key characteristics.  
 Explore key amendments to the Constitution and their application in protecting citizens' rights. 
 Analyze what it means to be a U.S. citizen and how citizenship is obtained.  
 Compare and contrast personal and political rights with social responsibilities and personal duties.  
 Explore global citizenship, and the rights and responsibilities of citizens in other countries.  
 Understand community engagement by selecting a problem of their own and creating a plan to solve 

it. 
 Engage in community service. 

 
Sequence of Suggested Lessons: 
Foundations of Government 

 Why Do We Need Government? - Rules and Laws OR  Why Government lesson (iCivics) 
 What is Republican Government? OR Who Rules? (iCivics) 
 What is Constitutional Government? 
 Seeds of Democracy (move from Colonial Era) OR Rule of Law (iCivics) OR Colonial Influences 

(iCivics) OR Roots of Democracy (iCivics) 
As an option, The Roots of Democracy Lesson from iCivics may replace one or more of the 
following: Why Do We Need Government?; What is Republican Government?; What is 
Constitutional Government?   

 
The Constitution 

 Hey King, Get Off Our Backs! (iCivics) 
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 Just Right Government (iCivics) 
 The Preamble OR Directions for Democracy (iCivics) 
 The Constitution OR Anatomy of Constitution (iCivics) OR Why Do We Have a House and Senate? 

(iCivics) 
 The Electoral Process (iCivics) 
 Candidate Evaluation (iCivics) 
 One Big Party (iCivics) OR Political Parties: Origins (BrainPop)  
 Foreign Policy: War and Peace and Everything in Between (iCivics) 
 The Supreme in Supreme Court (iCivics) 
 Future Fright: Losing the Bill of Rights AND/OR Bill of Rights: You Mean I Got Rights? (iCivics) 

AND/OR Interpreting the Constitution (iCivics) AND/OR Trial Court Go Fish (iCivics) 
 

Active Citizenship 
 The Fourth Branch: YOU! (iCivics) 
 Can I? Rights & Responsibilities (iCivics) The Global You (iCivics): Introduction to Service 

Learning OR Students ENGAGE! (iCivics) 
 Liberty and Justice for All? Universal Declaration of Human Rights 
 Performance Assessments:  

Active Citizenship Performance Assessments - 6 Choices 
Civic Responsibility and Service Learning Project 

 

Era 1 - Many Worlds Meet  
Goals: 

 Discover factors that stimulated over seas exploration between the 15th and 17th centuries and the 
impact of that exploration on the modern world. 

 Examine major land and water routes of the explorers. 
 Compare and contrast the societies of the European, African and Native American cultures who 

converged in the Western Hemisphere after 1492. 
 Evaluate the motives and consequences of the Spanish and Portuguese exploration of the Americas. 
 Compare and contrast various Native American cultures from different regions in the Americas at 

the beginning of European exploration. 
 Analyze the impact of the Transatlantic African Slave Trade on the development of society in the 

Americas. 
 

Sequence of Suggested Lesson: 
 Native American Trek: Visiting Culture 
 3 Worlds Meet: Africa, Europe & The Americas  
 3D Maps of the Explorers  
 POV: Christopher Columbus  
 Conquistadors: A Disease Only Gold Can Cure 
 Las Casa Cares: Tears of the Indian  
 Test: Many Worlds Meet 

 
Era 2 - Colonization and Settlement 
Goals: 

 Analyze the political, economic, religious and social reasons why many colonists left Western 
Europe and settled in the Americas. 

 Evaluate the relationship between the Native Americans and the Colonist including the conflict and 
collaboration that occurred between their cultures. 
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 Determine the factors that led to the establishment of slavery in the Americas. 
 
 
 

Sequence of Suggested Lesson: 
 Roanoke CSI 
 Roanoke and Jamestown: A Wax Museum/ Display Window  
 The Founding of the Plymouth Colony and the First Thanksgiving  
 Freedom from Slavery 
 The Triangular Trade  
 The Transatlantic Slave Trade/The Middle Passage  
 Colonial Carousel and Wax Museum  
 Test: Slavery Then and Now  
 Optional Activity: The Salem Witch Trials of 1692  

 

Era 3 - Revolution and the New Nation 
Goals: 

 Analyze the cause and consequences of the American Revolution. 
 Identify and describe the major events and historical figures that shaped the Revolution. 
 Analyze the philosophical origins of rebellion and liberty. 
 Evaluate the definition of justice and the concept of individual rights and the common good in the 

Revolution Period. 
 Determine the rules and laws that govern the country during the Revolutionary Era (period). 
 Synthesize the relationship between the origins of the Constitution and its application to life today. 

 

Sequence of Suggested Lessons: 
 The Trial of John Peter Zenger: Analyzing a Political Cartoon  
 The Albany Plan of Union – Join or Die  
 King of the Hill: The French and Indian War  
 The Stamp Act: The Road to Independence  
 To Declare Independence or Not: Patriot/Loyalist Magnetic Debate  
 Heroism: Decoding the Declaration of Independence  
 Important Battles of the American Revolutionary War  
 Speed Dating in the New Nation  
 Social Studies Battle of the Bands  
 John Adams (BrainPop) 

 

Era 4 - Expansion and Reform 
Goals: 

 Analyze and describe the political, economic and social changes in New Jersey and American society 
preceding the Civil War including the reform movement and sectionalism. 

 Identify and explain the concept of Manifest Destiny and its relationship to western movement and 
territorial expansion. 

 Compare and contrast various political and economic views regarding the War of 1812 
 Identify and describe various economic improvements including the growth of major industries and 

transportation routes and their impact on the lives of working people. 
 Assess the impact of state and federal policies on Native American culture 
 Analyze the emerging conflict over slavery in the antebellum period. 

 

Sequence of Suggested Lesson: 
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 War of 1812  
 Into the Unknown: Louisiana Purchase and Lewis and Clark  
 Andrew Jackson (BrainPop) 
 Money (BrainPop) 
 Manifest Destiny: The Power of Perspective  
 Don’t Drink the Water: Trail of Tears  
 Examining the Dawes Act of 1887  
 Industrialization in the Antebellum Period: The Rise of Industry  
 Reform Movements of the Antebellum Period  
 Amistad: A Nation at Odds  
 Amazing Grace  
 Abolitionists  

 

Era 5 - Civil War and Reconstruction  
Goals: 

 Analyze the major events, issues, and people of the American Civil War. 
 Compare and contrast the differing views of Reconstruction including the political, social and 

economic impact on the nation. 
 Analyze federal legislation that affected Native American Culture. 

 

Sequence of Suggested Lesson: 
 The Path to War: Events Leading to the Civil War 
 The Great Divide:  Sectionalism and Secession 
 Ken Burns: The Civil War  
 Gettysburg Address: Text Rendering 
 Was Reconstruction a Remedy? 
 Glory 

 

Culminating Activities: 
One of the following culminating activities will be completed for each Historical Era. 

 Hero Project 
 Battle of the Bands 
 Children’s Book Project  
 Public Service Announcement 
 Documentary or Museum of the Time 
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21st CENTURY LIFE AND CAREER SKILLS 

In today's global economy, students need to be lifelong learners who have the knowledge and skills to adapt 

to an evolving workplace and world. To address these demands, Standard 9, 21st Century Life and Careers, 

establishes clear guidelines for what students need to know and be able to do in order to be successful in 

their future careers and to achieve financial independence. 

In Evesham, 21st century life and career skills focus on enabling student to make informed decisions that 

will prepare them to engage as active citizens in a dynamic global society and to successfully meet the 

challenges and opportunities of the 21st century global workplace.  Therefore, these life and career skills are 

integrated across the K-8 curriculum in various subject areas, where appropriate.  It is our goal to build a 

solid foundation for the high school that foster a population that: 

 Continually self-reflects and seeks to improve the essential life and career practices that lead to 
success. 

 Uses effective communication and collaboration skills and resources to interact with a global 
society. 

 Is financially literate and financially responsible at home and in the broader community. 

 Is knowledgeable about careers and can plan, execute, and alter career goals in response to changing 
societal and economic conditions. 

 Seeks to attain skill and content mastery to achieve success in a chosen career path. 

The following chart further elaborates on Standard 9 and identifies areas across the curriculum where these 
concepts and skills are integrated into instruction.   

 Career Ready Practices 
These practices outline the skills that all individuals need to have to truly be adaptable, reflective, 
and proactive in life and careers. These are researched practices that are essential to career readiness. 

 9.1 Personal Financial Literacy 
This standard outlines the important fiscal knowledge, habits, and skills that must be mastered in 
order for students to make informed decisions about personal finance. Financial literacy is an 
integral component of a student's college and career readiness, enabling students to achieve 
fulfilling, financially-secure, and successful careers. 

 9.2 Career Awareness, Exploration, and Preparation 
This standard outlines the importance of being knowledgeable about one's interests and talents, and 
being well informed about postsecondary and career options, career planning, and career 
requirements. 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf�
http://www.state.nj.us/education/cccs/2014/career/91.pdf�
http://www.state.nj.us/education/cccs/2014/career/92.pdf�
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2014 New Jersey Core Curriculum Content Standards – 21st-Century Life and Careers 
*CPIs to reach by grade 4 
 
Standard 9.1 Personal Financial Literacy: All students will develop skills and strategies that promote personal and financial responsibility 

related to financial planning, savings, investment, and charitable giving in the global economy. 
 
Strand A. Income and Careers 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Educational achievement, career choice, 
and entrepreneurial skills all play a role in 
achieving a desired lifestyle. 

9.1.4.A.1 Explain the difference between a career and a 
job, and identify various jobs in the 
community and the related earnings. 

3rd Grade Communities Unit  
 
Computer Curriculum- Careers Project 
(Grade 4) 

Income often comes from different 
sources, including alternative sources. 

9.1.4.A.2 Identify potential sources of income. Computer Curriculum- Careers Project 
(Grade 4) 

Income affects spending decisions and 
lifestyle. 

9.1.4.A.3 Explain how income affects spending and 
take‐home pay. 

4th Grade Zoom 

 
 
Strand B. Money Management 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Money management involves setting 
financial goals. 

9.1.4.B.1 Differentiate between financial wants and 
needs. 

3rd Grade Communities Unit 

 9.1.4.B.2 Identify age-appropriate financial goals. Math Curriculum 

Money management is reliant on 
developing and maintaining personal 
budgets. 

9.1.4.B.3 Explain what a budget is and why it is 
important. 

4th Grade Zoom 

 9.1.4.B.4 Identify common household expense 
categories and sources of income. 

4th Grade Zoom, 4th Grade Financial 
Literacy Unit (Math) 

Money management requires 
understanding of cash flow systems and 
business practices. 

9.1.4.B.5 Identify ways to earn and save. 4th Grade Financial Literacy Unit (Math) 
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Strand C. Credit and Debt Management 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Credit management includes making 
informed choices about sources of credit 
and requires an understanding of the cost 
of credit. 

9.1.4.C.1 Explain why people borrow money and the 
relationship between credit and debt. 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.2 Identify common sources of credit (e.g., 
banks, credit card companies) and types of 
credit (e.g., loans, credit cards, mortgages). 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.3 Compare and contrast credit cards and debit 
cards and the advantages and disadvantages of
using each. 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.4 Determine the relationships among income, 
expenses, and interest. 

4th Grade Financial Literacy Unit (Math); 
4th Grade Zoom  

Credit worthiness is dependent on making 
informed credit decisions and managing 
debt responsibly. 

9.1.4.C.5 Determine personal responsibility related to 
borrowing and lending. 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.6 Summarize ways to avoid credit problems. 4th Grade Financial Literacy Unit (Math) 

 
 
Strand D. Planning, Saving, and Investing 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Information about investment options 
assists with financial planning. 

9.1.4.D.1 Determine various ways to save. 4th Grade Financial Literacy Unit (Math) 

 9.1.4.D.2 Explain what it means to “invest.” SMG 

 9.1.4.D.3 Distinguish between saving and investing. SMG 

 
 
Strand E. Becoming a Critical Consumer 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
The ability to prioritize wants and needs 
assists in making informed investments, 

9.1.4.E.1 Determine factors that influence consumer 
decisions related to money. 

4th Grade Zoom 
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purchases, and decisions. 

 9.1.4.E.2 Apply comparison shopping skills to 
purchasing decisions. 

4th Grade Zoom 
Math Curriculum 
Computer Curriculum 

 
 
Strand F. Civic Financial Responsibility 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
The potential for building and using 
personal wealth includes responsibility 
to the broader community and an 
understanding of the legal rights and 
responsibilities of being a good citizen. 

9.1.4.F.1 Demonstrate an understanding of individual 
financial obligations and community 
financial obligations. 

3rd Grade Communities Unit 
4th Grade United We Stand 

Philanthropic, charitable, and 
entrepreneurial organizations play 
distinctly different but vitally important 
roles in supporting the interests of local 
and global communities. 

9.1.4.F.2 Explain the roles of philanthropy, volunteer 
service, and charitable contributions, and 
analyze their impact on community 
development and quality of living. 

3rd Grade Communities Unit 
4th Grade Patchwork of Cultures 

 
Strand G. Insuring and Protecting 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
 9.1.4.G.1 Describe how valuable items might be 

damaged or lost and ways to protect them. 
4th Grade Zoom 
Math Literacy Connections 



 

 249 

 
Standard 9.2 Career Awareness, Exploration, and Preparation: . 
 
Strand A. Career Awareness 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Career awareness includes an 
understanding of the world of work and 
the knowledge and skills needed for 
traditional and nontraditional jobs and 
careers. 

9.2.4.A.1 Identify reasons why people work, different 
types of work, and how work can help a 
person achieve personal and professional 
goals. 

Computer Curriculum- Careers Project 
(Grade 4) 

 9.2.4.A.2 Identify various life roles and civic and work-
related activities in the school, home, and 
community. 

Computer Curriculum- Careers Project 
(Grade 4) 

 9.2.4.A.3 Investigate both traditional and nontraditional 
careers and relate information to personal 
likes and dislikes. 

Computer Curriculum- Careers Project 
(Grade 4) 

 9.2.4.A.4 Explain why knowledge and skills acquired in 
the elementary grades lay the foundation for 
future academic and career success. 

Computer Curriculum- Careers Project 
(Grade 4) 

 
 
Strand B. Career Exploration 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Only applies above grade 4    

 
 
Strand C. Career Preparation 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Only applies above grade 4    
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Standard 9.3 Career & Technical Education (CTE):  
 
 
Strand  

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Only applies above grade 8    
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2014 New Jersey Core Curriculum Content Standards – 21st-Century Life and Careers 
 
Standard 9.1 21st-Personal Financial Literacy: All students will develop skills and strategies that promote personal and financial 

responsibility related to financial planning, savings, investment, and charitable giving in the global economy. 
 
Strand A. Income and Careers 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 9.1.8.A.1 Explain the meaning and purposes of 

taxes and tax deductions and why fees for 
various benefits (e.g., medical benefits) 
are taken out of pay. 

X X Math curriculum 

 9.1.8.A.2 Relate how career choices, education 
choices, skills, entrepreneurship, and 
economic conditions affect income. 

X X X 6th Grade Soc. St. A Study of Authority 
7th Grade Soc. St. A Study of Tolerance 
 
FACS-  Company, Interior Design, 
Culinary Creations 
 
ADT-  Company, Manufacturing, Factory 
 
Computers- multimedia project 

 9.1.8.A.3 Differentiate among ways that workers 
can improve earning power through the 
acquisition of new knowledge and skills. 

X 6th Grade Soc. St. A Study of Authority 
Computer Curriculum 

 9.1.8.A.4 Relate earning power to quality of life 
across cultures. 

X 6th Grade Soc. St. A Study of Change  
6th Grade Soc. St. A Study of Authority 

 9.1.8.A.5 Relate how the demand for certain skills 
determines an individual’s earning power.

X 6th Grade Soc. St. A Study of Change 
6th Soc. St. Grade A Study of Authority 

 9.1.8.A.6 Explain how income affects spending 
decisions. 

X X X 6th Grade Soc. St. A Study of Authority 
 
FACS-  Company, Fashion, Culinary, 
Design on a Dime 
 
ADT-  Company, Factory 

 9.1.8.A.7 Explain the purpose of the payroll 
deduction process, taxable income, and 

X X FACS-  Company 
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employee benefits. ADT-  Company 
 
 
Strand B. Money Management 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 

 9.1.8.B.1 Distinguish among cash, check, credit 
card, and debit card. 

X X X FACS-  Company, Design on a Dime 
 
ADT-  Company 
Math Curriculum 

 9.1.8.B.2 Construct a simple personal savings and 
spending plan based on various sources of 
income. 

X X FACS-  Company, Design on a Dime 
 
ADT-  Company 
Math Curriculum 

 9.1.8.B.3 Justify the concept of “paying yourself 
first” as a financial savings strategy. 

X  Math (Grade 6)- Biz Kids- #304- 
Where’s My Allowance 
PMS- Lesson 12- Saving & Investing 
Math Curriculum 

 9.1.8.B.4 Relate the concept of deferred 
gratification to [investment,] meeting 
financial goals, and building wealth. 

X X FACS-  Company 
 
Algebra I- performance task 

 9.1.8.B.5 Explain the effect of the economy on 
personal income, individual and family 
security, and consumer decisions. 

X X FACS Curriculm- Company, Design on a 
Dime 
ADT-  Design, Company, Factory, 
Manufacturing 

 9.1.8.B.6 Evaluate the relationship of cultural 
traditions and historical influences on 
financial practice. 

X X X 6th Grade Soc. St. A Study of Change 
6th Grade Soc. St. A Study of Authority 
7th Grade 5 Themes of Geography/7 
Elements of Culture 
8th Grade A History of U.S. 

 9.1.8.B.7 Construct a budget to save for long-term, 
short-term, and charitable goals. 

X X FACS-  Company & Design electives 

 9.1.8.B.8 Develop a system for keeping and using 
financial records. 

X X FACS-  Company & Design electives 
 
Math Curriculum- Credits/Debits 

 9.1.8.B.9 Determine the most appropriate use of X FACS-  Check with local banks, use of 
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various financial products and services 
(e.g., ATM, debit cards, credit cards, 
check books). 

debit cards for company  

 9.1.8.B.10 Justify safeguarding personal information 
when using credit cards, banking 
electronically, or filing forms. 

X X X X Computer Curriculum- Internet safety 
 
FACS- Check with local banks, use of 
debit cards for company?  

 9.1.8.B.11 Evaluate the appropriate financial 
institutions to assist with meeting various 
personal financial needs and goals. 

X FACS-  Company 

 
 
Strand C. Credit and Debt Management 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 9.1.8.C.1 Compare and contrast credit cards and 

debit cards and the advantages and 
disadvantages of using each. 

X  Math (Grade 7): Biz Kids:  #402- The 
Good, the Bad, the Ugly 
PMS Banking Services 

 9.1.8.C.2 Compare and contrast the financial 
products and services offered by different 
types of financial institutions. 

X  Math (Grade 6):  Biz Kids: #204- 
Financial Institutions- All the Same? 
PMS Banking Services 

 9.1.8.C.3 Compare and contrast debt and credit 
management strategies. 

X  Math (Grade 7): Biz Kids:  #402- The 
Good, the Bad, the Ugly 
PMS Banking Services 

 9.1.8.C.4 Demonstrate an understanding of the 
terminology associated with different 
types of credit (e.g., credit cards, 
installment loans, mortgages) and 
compare the interest rates associated with 
each. 

X Math (Grade 8):  Biz Kids:  #109 
PMS Banking Services- Buying a Home, 
Mortgages 
BrainPop- Financial Literacy 

 9.1.8.C.5 Calculate the cost of borrowing various 
amounts of money using different types of 
credit (e.g., credit cards, installment loans, 
mortgages). 

X Math (Grade 8): Biz Kids:  #115- Using 
Credit 
EconEdLink- Calculating Simple Interest 
PMS- Credit 

 9.1.8.C.6 Determine ways to leverage debt 
beneficially. 

X Math (Grade 8): Biz Kids:  #123- Income 
& Expenses 
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 9.1.8.C.7 Determine potential consequences of 
using “easy access” credit (e.g., using a 
line of credit vs. obtaining a loan for a 
specific purpose). 

X  Math (Grade 7): Biz Kids:  #402- Debt- 
Good, Bad, Ugly 

 9.1.8.C.8 Explain the purpose of a credit score and 
credit record, and summarize borrowers’ 
credit report rights. 

X Math (Grade 8): PMS Lesson 7- Credit 
Biz Kids:  #115- Using Your Credit 

 9.1.8.C.9 Summarize the causes and consequences 
of personal bankruptcy. 

X Math (Grade 8): Biz Kids:  #109, 

 9.1.8.C.10 Determine when there is a need to seek 
credit counseling and appropriate times to 
utilize it. 

X Math (Grade 8): Biz Kids:  #213 
Learning from Failure 

 
 
Strand D. Planning, Saving, and Investing 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 9.1.8.D.1 Determine how saving contributes to 

financial well-being. 
X  Math (Grade 6)- BrainPop- Budget 

Math Forum (Drexel Univ)- #1720 Susita 
wolframalpha.com- Money & Finance 

 9.1.8.D.2 Differentiate among various savings tools 
and how to use them most effectively. 

X X  Math (Grade 5)- Math in Focus- Chapter 
10  
Math (Grade 6): Biz Kids:  #118- Saving 
& Investing for Your Future  
BrainPop- Budget Activity 

 9.1.8.D.3 Differentiate among various investment 
options. 

X X X Grade 5- Math in Focus Chapter 10 
(interest, investment funds) 
Stock Market Game/Club 
Math (Grade 6):  Biz Kids: # 121- Bulls, 
Bears and Financial Markets 
Brain Pop- Stocks, Shares 
WolframAlpha- Money & Finance 
Algebra I Performance Task 

 9.1.8.D.4 Distinguish between income and 
investment growth. 

X X X X Math- (Grade 5)- Math in Focus- Chapter 
10 
Stock Market Game/Club 
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FACS-  Company 
 9.1.8.D.5 Explain the economic principle of supply 

and demand. 
X X X X FACS-  Company 

 
ADT-  Design, Company, Manufacturing 
 
Stock Market Game/Club 

 
 
Strand E. Becoming a Critical Consumer 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 9.1.8.E.1 Explain what it means to be a responsible 

consumer and the factors to consider 
when making consumer decisions. 

X X X FACS 
 
ADT- Tools, Company 
 
Computers- multimedia presentation 

 9.1.8.E.2 Identify personal information that should 
not be disclosed to others and the possible
consequences of doing or not doing so. 

X X X X Computer Curriculum 

 9.1.8.E.3 Compare and contrast product facts versus 
advertising claims. 

X X  FACS-  Nutrition, Company 
 
ADT-  Company   

 9.1.8.E.4 Prioritize personal wants and needs when 
making purchases. 

X X X FACS 
 
ADT- Tools, Company 
 
Computers- multimedia presentation 

 9.1.8.E.5 Analyze interest rates and fees associated 
with financial services, credit cards, debit 
cards, and gift cards. 

X X  FACS-  Company 

 9.1.8.E.6 Compare the value of goods or services 
from different sellers when purchasing 
large quantities and small quantities. 

X X FACS & ADT 
 
ADT-  Manufacturing, Company, Factory 

 9.1.8.E.7 Evaluate how fraudulent activities impact 
consumers, and justify the creation of 
consumer protection laws. 

X  Math (Grade 7)- Math in Focus: Chapter 
3, Section 1  
Biz Kids- #407- Scamaramma 
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PMS- Consumer Awareness 
 9.1.8.E.8 Recognize the techniques and effects of 

deceptive advertising. 
X X  FACS-  Nutrition, Company 

 
ADT-  Company 

 
 
Strand F. Civic Financial Responsibility 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 9.1.8.F.1 Explain how the economic system of 

production and consumption may be a 
means to achieve significant societal 
goals. 

X X FACS-  Learning through Serving 
 
ADT 

 9.1.8.F.2 Examine the implications of legal and 
ethical behaviors when making financial 
decisions. 

X FACS-  Learning through Serving 

 9.1.8.F.3 Relate the impact of business, 
government, and consumer fiscal 
responsibility to the economy and to 
personal finance. 

X FACS-  Learning through Serving 

 
 
Strand G. Civic Financial Responsibility 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 9.1.8.G.1 Explain why it is important to develop 

plans for protecting current and future 
personal assets against loss. 

X  FACS-  Company 

 9.1.8.G.2 Determine criteria for deciding the 
amount of insurance protection needed. 

X  FACS-  Company 

 9.1.8.G.3 Analyze the need for and value of 
different types of insurance and the 
impact of deductibles. 

X  FACS-  Company 

 9.1.8.G.4 Evaluate the need for different types of 
extended warranties. 

X  Math (Grade 7)- Biz Kids: #207- The 
World is a Risky Place 
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Standard 9.2 Career Awareness, Exploration, and Preparation:  
 
 
Strand A. Career Awareness 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
n/a after grade 4     

 
 
 
Strand B. Career Exploration 

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
 9.2.8.B.1 Research careers within the 16 Career 

Clusters® and determine attributes of 
career success. 

X X FACS & ADT 

 9.2.8.B.2 Develop a Personalized Student Learning 
Plan with the assistance of an adult 
mentor that includes information about 
career areas of interest, goals and an 
educational plan. 

X X FACS  
 
ADT- Manufacturing 

 9.2.8.B.3 Evaluate communication, collaboration, 
and leadership skills that can be 
developed through school, home, work, 
and extracurricular activities for use in a 
career. 

X 8th Grade Civics and Service Unit: 
Leadership: Lead, Follow or Get Out of 
the Way! 
 
FACS-  Learning through Serving 

 9.2.8.B.4 Evaluate how traditional and 
nontraditional careers have evolved 
regionally, nationally, and globally. 

X FACS 
 
ADT   

 9.2.8.B.5 Analyze labor market trends using state 
and federal labor market information and 
other resources available online. 

X  Computer Curriculum- multimedia 
presentation “Life Plan Project” 

 9.2.8.B.6 Demonstrate understanding of the 
necessary preparation and legal 
requirements to enter the workforce. 

X  FACS  
 
Computer Curriculum- multimedia 
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presentation “Life Plan Project” 
 9.2.8.B.7 Evaluate the impact of online activities 

and social media on employer decisions. 
X X Guidance Curriculum 

 
Computer Curriculum  
 
Career Day 
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Standard 9.3 Career & Technical Education (CTE):  
 
 
Strand    

Content Statement CPI# Cumulative Progress Indicator (CPI) 5 6 7 8 Resources 
Only applies above grade 8     

 
 



 

 260

 
 
 
 
 
 

Appendix C 
 



 

 261

 



 

 262

 



 

 263

 



 

 264

 



 

 265

 



 

 266

 



 

 267

 



 

 268

 



 

 269

 



 

 270

 



 

 271

 



 

 272

 



 

 273

 



 

 274

 

 
 
 
 
  



 

 275

 



 

 276

 



 

 277

 



 

 278

 



 

 279

 



 

 280

 



 

 281

 
 
 
 
  



 

 282

 



 

 283

 



 

 284

 



 

 285

 



 

 286

 



 

 287

 



 

 288

 



 

 289

 



 

 290

 



 

 291

 



 

 292

 



 

 293

 

 
 
  



 

 294

 



 

 295

 



 

 296

 



 

 297

 



 

 298

 
 



 

 299



 

 300



 

 301



 

 302



 

 303



 

 304



 

 305



 

 306



 

 307



 

 308



 

 309



 

 310



 

 311



 

 312



 

 313



 

 314



 

 315



 

 316



 

 317



 

 318



 

 319



 

 320



 

 321



 

 322



 

 323



 

 324



 

 325



 

 326

 



 

 327



 

 328



 

 329



 

 330



 

 331



 

 332

 



 

 333

 

What Constructivist Theory And Brain Research May Offer 
Social Studies 

Sue Gibson and Roberta McKay 
 

University of Alberta  

Return 

Abstract 

Since both brain research and constructivist theory are beginning to 
impact current North American social studies curriculum, this article 
summarizes insights from these two areas that should influence social 
studies for the 21st century. Particular attention has been paid to 
instructional innovations that are consistent with findings from brain 
research and application of theories of constructivism. Arguments have 
been made for a social studies curriculum that is based on the classic 
reflective inquiry conceptualization of social studies because it stems 
from a constructivist position and is supported by brain-based views of 
teaching and learning. 

  

During the 1990s, brain research exploded and educators began to explore the 
implications of the research for teaching and learning (Caine and Caine 1991). Even 
though much of the brain research was disease oriented and does not apply directly 
to educators, we must pay attention to the ideas and paths it suggests as we 
continue to consider successful ways to facilitate learning. Constructivist theories, on 
the other hand, have a long tradition in disciplines such as philosophy and 
psychology. Constructivism has also strongly influenced education through recent 
paradigm shifts in assessment (Alleman and Brophy 1998), and in language arts 
(Bruner 1986), science (Yager 1991), and mathematics (Schifter 1996) curriculum 
and teaching. It is only very recently however, that constructivism is appearing in the 
social studies literature (Scheurman and Yell 1998). We believe that there is 
unrealized potential for constructivist theory in social studies. 

While other core subjects have moved toward student-centered, experiential, hands-
on learning and constructivist learning strategies, social studies has remained largely 
teacher centered (Hope 1996). Much of social studies teaching and learning is geared 
to the simple transmission of information through the use of a single textbook, the 
lecture method and teacher controlled question and answer strategies. However, a 
more student-centered, constructivist approach in social studies would incorporate 
multiple and varied sources of information, increase emphasis on group processes, 
and encourage student generated questions to guide inquiry. By engaging with 
citizenship concepts in this way, children would learn to view issues and problems 

http://www.educ.ualberta.ca/css/css_35_4/index35_4.htm#Articles�


 

 334

from different angles and identify multiple perspectives, as well as develop their own 
viewpoints. In essence, social studies knowledge would be constructed when children 
were able to form their own interpretations of evidence and submit them for review 
(Scheurman 1998). In this way, the application of constructivist theory to social 
studies would result in the development of deeper understandings of problems and 
procedures in social studies and rigorously defensible beliefs about important issues 
in the disciplines. In this article we contend that there is a significant relationship 
between constructivist theory and brain research, with brain research providing a 
basis for some of the theoretical underpinnings of constructivism. In support of this 
contention, we review some of the key ideas from constructivist theory and brain 
research and highlight insights from each of the areas as they impact curriculum 
planning and design in social studies.  

Insights From Constructivism For Curriculum Development 

Constructivism is a theory about the nature of knowledge. While there are different 
interpretations of constructivism, their common denominator seems to be a belief 
that knowledge is created by people and influenced by their values and culture 
(Phillips 1995).  

The cognitive view of constructivism, exemplified by Piaget, posits that people 
develop universal forms or structures of knowledge that enable them to experience 
reality. Knowledge is individually constructed and is based on the knower's 
intellectual development as she experiences reality during physical and social activity. 
In cognitive constructivism, the teacher's role as facilitator is to pose problems that 
challenge children's conceptions of reality.  

The social view of constructivism, exemplified by Vygotsky, posits that knowledge is 
co-constructed through social and cultural contexts, rendering reality non-objective. 
Knowledge socially constructed as reality is created during physical and social 
activity. The teacher's role is to be a collaborator who participates with the children in 
constructing reality by engaging in open-ended inquiry that elicits and addresses 
student mis)conceptions. 

Curriculum development that proceeds from a constructivist perspective would 
recognize the centrality of the following four tenets. The first of these tenets is that 
the human mind has the ability to represent through symbols. Language, as one of 
our major symbol systems, is recognized as having a primary relationship to thinking 
and learning. Meaning is also created and expressed through other symbol systems 
such as art, music, drama and dance. The second major tenet is that constructivist 
theory focuses on the individual as an active constructor of meaning rather than a 
passive recipient of knowledge. Thirdly, learning is viewed as a complex process 
involving the interaction of past experience, personal intentions, and new experience. 
Finally, social context is recognized as a crucial element in the meaning making 
process. Brooks and Brooks (1993) argue that there are principles of constructivist 
pedagogy that also must be considered. These include: posing problems of emerging 
relevance to learners; structuring learning around primary concepts; seeking and 
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valuing children's points of view; adapting curriculum to address student 
suppositions; and assessing children's learning in the context of teaching. 

Insights from Brain Research for Curriculum Development 

Current views of the brain, based on advances in the area of neuroscience, suggest 
that we think of the brain as a complex, whole, and interconnected system (Edelman 
1992). Since everything in the body, including the brain, is connected to and affected 
by everything else, right-brain, left-brain theories and triune brain theories are no 
longer considered to be adequate explanations of how the brain functions. We now 
know a great deal more about the connection between the brain and learning; it is 
these connections that we believe can inform curriculum development. While brain 
research is extensive and technical in nature and it is not our intention to review it in 
this article, the three areas briefly touched upon below seem particularly significant 
for learning. 

The brain innately seeks meaning through seeking patterns. The patterns give 
context to information that may otherwise be discarded as meaningless (Coward 
1990). Freeman (1995) suggests that it is the making of familiar connections 
(relevance) and the locating of conforming neural networks (pattern making) that are 
critical to the formation of meaning. For younger children, learning that is hands-on, 
experiential and relevant enables patterns to develop. Relevance helps children to 
make personal connections between what they already know and the work they do in 
class. Relevance can be created through linking with prior learning and experiences, 
and context and pattern making may result from the use of universal concepts and 
core organizing principles (Jensen 1998). 

Experience has been found to affect the physical structure of the brain, a 
phenomenon known as plasticity. The brain grows new connections with 
environmental stimulation (Diamond 1988) and modifies itself structurally depending 
on the amount and type of usage (Healy 1990). Each new stimulation and experience 
rewires the brain. Enriched environments enable the brain to grow more neural 
connections, thickening the cortex of the brain, while less stimulating environments 
actually have a thinning effect on the cortex (Diamond and Hopson 1998). Enriched 
environments provide challenge by including reading and language, motor 
stimulation, a focus on the arts, stimulating surroundings, and a wide variety of 
approaches to thinking and problem solving. Exposing children to a variety of 
problem solving approaches acknowledges the complexity of the brain. Children 
should be encouraged to explore alternative thinking, multiple answers and creative 
insights. Because experience structurally changes the brain, the more we learn, the 
more unique our brains become. Neural pathways that help us to excel at thinking 
skills are very specific and while a student may succeed at one type of thinking, she 
may have difficulty with another. 

Emotions cannot be separated from learning, and in fact, may drive learning. 
Emotions help us make better value-based decisions as all values are emotional 
states. Emotions generate and drive the execution of our goals and plans (Freeman 
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1995). Emotions drive attention, create meaning, and have their own memory 
pathways (LeDoux 1994). Chemicals activated by emotions help us recall things 
better thereby affecting long-term memory. When emotions are engaged the brain 
learns fastest and easiest during the early school years. 

Implications Of Constructivist Theory and Brain Research For Curriculum 
Planning And Design In Social Studies 

Our views of children and how they learn are embedded in social studies curriculum. 
The rapid advances in brain research in recent years have provided some insights 
that cannot be ignored when considering how children learn and what this means for 
future curriculum planning and design. These insights are only beginning to be 
considered in the educational community and have not been widely incorporated into 
social studies curriculum planning and design (McKay 1995). As theory, constructivist 
views have influenced theoretical traditions in social studies, such as reflective inquiry 
(Barr, Barth and Shermis 1977), and do have implications for teaching and learning 
in social studies. While the reflective inquiry conceptualization of social studies is not 
new and does indeed stem from a constructivist position, that tradition seems to be 
more of a theoretical stance than a practical application in many social studies 
curriculum documents and classrooms (McKay 1993). 

The recent brain research provides some physiological basis for much of a 
constructivist view of knowledge and the role of the knower in constructing that 
knowledge. We contend that tenets of constructivist theory supported by brain 
research necessitate radical change in the design and implementation of social 
studies curricula. Such curriculum change would include at its core the recognition 
and celebration of multiple realities and multiple ways to create, express and 
represent those realities. Such curriculum change would recognize and celebrate the 
child as an active constructor of his or her own meanings within a community of 
others who provide a forum for the social negotiation of shared meanings. Such 
curriculum change would reflect and celebrate the complexity of the meaning making 
process and require complex learning environments that would enable such meaning 
making. 

Taken together, constructivist theory and brain research offer compelling support for 
renewed examination of reflective inquiry as a powerful curriculum model for social 
studies. Curriculum and instruction approaches utilized today that are called "inquiry" 
must be closely examined to determine if they in fact do incorporate the 
constructivist elements of the reflective inquiry approach as proposed in the classic 
model of Barr, Barth and Shermis. Social studies from a reflective inquiry orientation 
is grounded in the belief that people must interact with ideas and things in order to 
make knowledge for themselves, thus the knower and the known are closely 
intertwined. The reflective inquiry approach to social studies emphasizes students 
investigating, inquiring and thinking for themselves. This approach is skill-based 
citizenship education in which students are provided with experiences in order to 
acquire competence in skills such as inquiry, communication, critical thinking and 
decision making. From this perspective, students play a more active role in learning 
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about citizenship as they actually engage in the skills needed for their future roles. 
The process of reflective inquiry begins with the interests of the students, as 
problems that directly affect their lives within a specified socio-political context are 
central. Students play an active role in conducting the investigation into these 
problems with teachers acting as facilitators. The outcome of the investigation is not 
known ahead. 

While, the reflective inquiry tradition of social studies is a powerful model for 
citizenship education, we contend that it remains an unfulfilled possibility in many 
social studies curriculum documents and classrooms. We believe that constructivist 
theory, now supported by brain research, offers social studies educators a renewed 
opportunity to make inquiry teaching and learning in social studies a reality. 
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